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EFEKTYVUS LIETUVIU (UZSIENIO) KALBOS MOKYMO(SI) METODAI
IR FORMOS: STUDENTU POZIURIO VERTINIMAS

Loreta AleSitinaité, Sigita Granskiené, Laura Ras¢iauskaité
Lietuvos sveikatos moksly universitetas

Santrauka. Straipsnyje aptariamas studenty uzsienie¢iy pozitris ] lietuviy (uzsienio) kalbos
mokymo(si) formy ir metody efektyvuma. Straipsnis paremtas tyrimo, kuriuo siekta iSsiaiskinti, kokios
mokymo(si) formos ir metodai yra efektyviis ir padeda studentams pasiekti gery mokymo(si) rezultaty
analize.

ReikSminiai Zodziai: kalbos mokymo(si) metodai, kalbos mokymo(si) formos, lietuviy (uzsienio) kalba,
mokymo(si) efektyvumas.

Ivadas. Lietuvos sveikatos moksly universitete studentai uzsienieciai lietuviy kalbos mokosi
5 semestrus. Studentai iSmoksta versti ir atpasakoti nesudétingus kasdienés ir specialybés
(medicinos) kalbos tekstus, susikalbéti kasdienése asmeninio, vieSojo gyvenimo bei profesinés
srities situacijose, suprasti kalba i§ klausos, bendrauti su asmenimis, kuriems lietuviy kalba yra
gimtoji. Taip padedama integruotis svetimoje kalbinéje bei kultiirinéje aplinkoje, lavinamas
gebéjimas mokytis ir taikyti jvairias mokymosi strategijas. Uzsienio kalby déstytojai, kaip ir bet
kurio dalyko pedagogai, Siuo metu susiduria su edukacinés paradigmos virsmu: mokymo paradigma
kei¢ia mokymosi paradigma. Tai reiskia, kad tradicinio, pripazjstan¢io pasyvy Ziniy perémima,
pozilurio ] mokyma vieta uzima naujas poziuris ] mokyma, kurj valdo pats besimokantysis, o
mokytojas (déstytojas), parinkdamas mokymo(si) turinj, metodus ar vertinimo bidus, su
besimokanc¢iuoju yra lygiaverciai partneriai. Démesys nuo mokymo vis dazniau perkeliamas
mokymasi (Ciuzas R., 2013).

Siekiant gery rezultaty mokymo procese naudojamos jvairios mokymo(si) formos, metodai
ir jy deriniai. Pastaraisiais metais vykes nuotolinis mokymas, moderniy mokymo priemoniy
naudojimas paskatino mokymo formy ir metody kaita. Siekiant efektyvumo, svarbus ir aktualus yra
besimokanciyjy poziiiris i lietuviy (uzsienio) kalbos mokyma(si). Norint i$siaiskinti, kaip LSMU
medicinos fakulteto studentai vertina lietuviy kalbos mokymo(si) metodus, formas, kas padeda
efektyviai mokytis lietuviy kalbos, buvo atliktas tyrimas. Siame straipsnyje pristatysime keleta
tyrimo aspekty.

Tyrimo tikslas — remiantis LSMU studenty uZsienieCiy poziiiriu nustatyti, kurios lietuviy
(uzsienio) kalbos mokymo(si) formos ir metodai efektyviausi.

Tyrimo objektas — studenty uZzsienieCiy pozilris ] lietuviy (uzsienio) kalbos mokymo
metodus ir formas, jy efektyvuma

Tyrimo metodai: mokslings literatiiros analiz¢, apklausa raStu, apklausos duomeny analiz¢.

Tyrimo rezultaty apzvalga. Tyrime buvo naudojama apklausa rastu, anketg sudaré uzdari
klausimai, kuriuose buvo prasoma parinkti vieng ar kelis i§ pateikty atsakymo varianty ir vienas
atviro tipo klausimas. Apklausa atlikta 2021-2022 mokslo metais. Apklausoje dalyvavo Lietuvos
sveikatos moksly universiteto Medicinos fakulteto antro kurso studentai uzsienieciai. IS viso buvo
apklausta 125 respondentai: 59 merginos ir 66 vaikinai. Anketoje pateikti klausimai buvo skirti
iSsiaiSkinti, kokios mokymo(si) formos ir mokymo(si) metodai, respondenty nuomone, yra
efektyviausi mokantis lietuviy (uzsienio) kalbos.

Mokslin¢je literattroje ir praktikoje mokymo formomis laikoma jvairi dalyviy tarpusavio
sgveika mokymo procese, pvz., tradiciné¢ paskaita, kai déstytojas dirba su visais auditorijoje
esanciais besimokanciaisiais, darbas poromis, darbas grupémis ir pan. (Girdeniené S., 2018).

Respondenty nuomoné apie mokymo(si) formy efektyvumag pateikiama 1 pav. Tradicing
pamoka (pratybas), kurioje vadovaujamaji vaidmenj atlicka déstytojas, o studentas yra pasyvus
stebétojas, keiCia dinamiskesnés, ] besimokanciojo aktyvy dalyvavimg orientuotos mokymo(si)
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formos. Pati efektyviausia lietuviy (uzsienio)kalbos mokymo(si) forma yra darbas poromis. Ji
skatina studentus aktyviai dalyvauti veikloje. Antraja vieta, efektyvumo prasme, respondentai
skiria individualiai mokymo(si)formai. Kaip efektyvia respondentai jvardija ir misrig mokymo(si)
formg — kai gerai déstytojo suplanuotose pratybose taikomos ivairios mokymo(si) formos. Tai
leidzia islaikyti studenty démesj, taupo laika, ypac, kai reikia suteikti daug naujos informacijos ir
jtvirtinti jau Zinomus dalykus. Maziausiai efektyvi, studenty nuomone, lietuviy (uzsienio) kalbos
mokymosi forma — tradiciné pamoka ir projektinis darbas.

Mokymo(si) formos
Tradiciné paskaita
2%

Individualus
mokymas(is)
24%

Darbas poromis

Projektinis darbas 43%

1%

Misrusis mokymas(is)
17%

Darbas grupémis
13%
= Tradiciné paskaita = Darbas poromis = Darbas grupémis

Misrusis mokymas(is) = Projektinis darbas = Individualus mokymas(is)

Paveikslas 1. Mokymo(si) formy efektyvumas

Mokymo(si) formos parinkimas priklauso nuo mokymo(si) tiksly, besimokanciyjy skaiciaus
grup€je, mokymo turinio. Apibendrinant galima pasakyti, kad optimalu, kai auditorijoje lietuviy
(uzsienio) kalbos déstytojas derina jvairias mokymo(si) formas, kurios leidzia studentams aktyviai
dalyvauti pratybose. Tai patvirtino aptariamos apklausos rezultatai, rodantys, kad studentai
efektyviomis laiko jvairias mokymo(si) formas. Kita vertus, tai patvirtina ir moksliniai démesio,
atminties ypatybiy tyrimai. Geriausias buidas, tinkamas visiems, yra jvairové (Tereseviciené M.
20006).

Mokymo(si) metodai. Sékmingam lietuviy (uzsienio) kalbos mokymo(si) procesui didele
jtaka daro tinkamai parinkti ir taikomi mokymo(si) metodai. DaZniausiai mokslo Saltiniuose
pabréziama jvairiy metody derinimo svarba: vieni mokymo(si) metodai labiau tinka perteikti naujai
medziagai, kiti — individualiam darbui, dar kiti — mokymuisi grupéje ir socialiniy gebéjimy plétotei
(Tereseviciené M. 2006).

Vadinamyjy aktyviy metody privalumas yra tas, kad jie aktyvina sgmoninga besimokanciojo
veikla, paversdami pasyvyji klausytoja aktyviu dalyviu mokymosi veikloje, o aktyviai dalyvaujant
mokymo procese iSmokstama geriau (Gedviliené¢ G, 2008). Mokymo(si) metodas yra apibréziamas
kaip pasikartojan¢iy veiksmy visuma, tinkanti mokytis jvairiems dalykams ir svarbi iSmokimui
(Tereseviciené M.2006).
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Studenty vertinimui buvo pateikti 8 dazniausiai lietuviy (uzsienio) kalbos mokymui taikomi
tiek tradiciniai, tiek inovatyvis metodai 2 pav.

Mokymo(si) metodai

Dainy klausymas
4%

Pristatymai

Teksty klausymas
10% 1 ¥

20%

Vertimas j angly kalba
2%

Vertimas j lietuviy
kalba
3%

Dialogy karimas
15%

Diskusijos
38%

Gramatikos pratimai
8%

m Teksty klausymas = Vertimas j lietuviy k. = Dialogy karimas Gramatikos pratimai

= Diskusijos = Vertimas j angly kalbg = Pristatymai m Dainy klausymas
Paveikslas 2. Mokymo(si) metody efektyvumas

Diskusijos metoda studentai jvertino kaip efektyviausia kalbos mokymo(si) metoda. Kaip
efektyviis jvardijami ir teksto klausymo, diskusijy ir pristatymy (naudojant vaizdo priemones),
gramatikos pratimy metodai. Prie neefektyviy kalbos mokymosi metody priskiriamas vertimy
metodas. Galima daryti iSvada, kad Sis metodas tampa neefektyvus, kadangi Siandien techno-
logijoms tenka ypatingas vaidmuo, studentai daznai naudojasi jvairiomis vertimy programomis, taip
taupydami laika, reikalingg atlikti vertimams.

ISvados. Analizuojant apklausos duomenis galima teigti, kad mokantis lietuviy (uZsienio)
kalbos efektyviausia mokymo forma yra darbas poromis, o efektyviausias mokymo(si) metodas —
diskusija. Tai tokios mokymo(si) formos ir metodai, kuriose studentai yra aktyviis dalyviai, o ne
pasyvils stebétojai. Vis délto respondentai gerai vertina ir kitas aktyvias mokymo(si) formas ir
metodus — dialogy kiirimas, teksty klausymas, pristatymy kiirimas. Tod¢l, galima teigti, kad svarbi
sékmingo mokymo(si) prielaida yra jvairiy formy ir metody sintezg.

Literatira
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Summary

EFFECTIVE METHODS AND FORMS OF TEACHING AND LEARNING LITHUANIAN AS A
FOREIGN LANGUAGE: ASSESSMENT OF STUDENTS' ATTITUDES

The article examines the effectiveness of different forms and methods of teaching Lithuanian as a foreign
language and presents the results of a student survey. The aim of the study was to determine what forms and
methods of teaching and learning are effective and help the students of the LSMU Faculty of Medicine to
achieve good results in learning Lithuanian as a foreign language.

TARPKULTURINES LITERATURINES KOMPETENCIJOS TAIKYMAS
UGDYME

Ieva Aurylaité!, Kristina Grigaité-Bliimiené?, Juraté Valancauskiené?

IKTU Vaizganto progimnazija, Kauno kolegija
’KTU Vaizganto progimnazija

Santrauka. Naujausios Svietimo gairés nurodo taikyti bendrasias ir esmines dalykines kompetencijas
ugdymo procese. Siekiant formuoti integraly ir visapusiska ugdymo turinj, bei uztikrinti ugdymo procesa,
svarbu atkreipti démesj ] tarpkultiring kompetencija ir jos taikomumg vedant pamokas mokykloje.
Tarpkulttring kompetencijg galima aiskinti, kaip daugialypi modelj, kurj sudaro: Zinios, jgidZiai, nuostatos
ir sgmoningumas. Mokinio uzsienio literatiiros teksty skaitymas ir analizé neapsiriboja vien lingvistine
raiska, svarbu sukurti tarpkulttrinj konteksta — taikant konkrecias praktikas, susitikimus ir jvairias meninés
raiSkos priemones. Tarpkultiiriné literatiros kompetencija yra paremta dialogu su tekstu — mokinio
dalyvavimu literatiros pamokose analizuojant literatlirinius kirinius; ir dialogu apie literatiirg, paremtu
mokinio geb¢jimu diskutuoti, lyginti ir aiSkinti skirtingus kontekstus. Tarpkultirinés literatliros
kompetencijos taikymas vedant pamokas mokiniams turi biiti organizuotas, atsizvelgiant | veikly pobudj —
dialogg su literatiira ir dialoga apie literatiira, bei testinj ugdymo procesa.

ReikSminiai ZodZiai: tarpkultiiriné literatiiriné kompetencija, komunikacija, ugdymas.

Ivadas.

Siomis dienomis tarpkultiirinis kontekstas tampa labai svarbus, dél didéjancios Zmoniy
migracijos ir siekio tinkamai reaguoti j pasikeitusius geo-politinius veiksnius — karg Ukrainoje.
Tarpkultiiriné kompetencija yra ugdoma ir skatinama visg gyvenima. M. Byram (1997), G. Zarate
(1997) tarpkulturing kompetencija aiskina, kaip modeli, kurj sudaro zinios (angl. knowledge),
igidziai (angl. skills), nuostatos (angl. attitudes) ir kultlirinis sgmoningumas (angl. cultural
awareness). lvairios ugdyme naudojamos praktikos ir metodai padeda ugdyti tarpkultiiring
kompetencija. Literatira gali ugdyti tarpkultiiring kompetencija (Burwitz-Melzer, 2001; Matos,
2012).

Uzsienio literatiiros teksty skaitymas suteikia mokiniams galimybe jgyti Zinias ir lavinti
skaitymo jgtidzius, bei formuoti atitinkamas nuostatas apie skirtingus kulttrinius pasaulius. Tekstas
yra ne tik atpazjstamas, bet ir analizuojamas, tad mokinys kas karta savo vidinéje patirtyje iSgyve-
na — patiria tai kas jam yra nauja. Siuo keliu mokinys praturtina savo patirtj, jgyja gebé¢jima sieti
teoring medziagg su praktine veikla.

Priesingai nei skaitymas, siekiant jgyti informacijos, estetinis literatiiros teksty skaitymas
yra interpretacinis ir afektinis procesas, per kurj skaitytojai j teksta jtraukia savo patirtj (Bredella,
1996) ir jsitraukia j savirefleksijg, kuri yra esminis tarpkultiirinio gyvenimo elementas (Schat, E.,
Knaap, E., Graaff, R., 2021). Atsigreziant i kita, pazistame kitg, tuo paciu pazystame ir save pati.
Ivairios skaitymo praktikos, kurias praturtina kontekstas, jtraukia skaitytoja ] intersubjektyvy
pasauli. Dar svarbesnis konkre¢iam klasés kontekstui yra realtis tarpkultiiriniai klasés draugy
susitikimai (Schat, E., Knaap, E., Graaff, R., 2021, p. 2). Susitikimy metu mokiniai gali plétoti
diskusijas su draugais ir aptarti jiems svarbias problemas. [vairios meninés raiskos priemonés gali
padéti jtraukti mokinius j skirtingus kontekstus, tokiu btidu dingsta riba tarp zinomo ir nezinomo
plotmiy.
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Uzsienio akademingje bendruomenéje atlickama daug moksliniy tyrimy (Matos, Melo-
Pfeifer, 2020; Porto ir Zembylas, 2020) apie tarpkultiirinés kompetencijos plétojima, taikant
meninés raiskos priemones literatiiros pamokose. Taciau Lietuvos akademinéje bendruomenéje
stinga atlikty moksliniy tyrimy susijusia su pastaraja tematika. Meno raiska yra labai svarbi ugdymo
institucijose, siekiant integruoti atitinkamus modulius. A. G. Matos ir S. Melo — Pfeifer (2020, p.
294) teigia, kad menas yra priemoné, kuri padeda vaizduotei veikti tiek imliajame, tiek gamy-
biniame lygmenyse; ir gali biiti aiSkinama, kaip priemoné spresti socialinius, kultrinius, politinius
ir ekologinius klausimus, ugdant atsakomybe, laikantis etinés ir humanistinés pozicijos.

Lietuvos Svietimo ir mokslo ministerija pristaté tarpkultirinés kompetencijos apibrézima ir
gaires ,, Tautinis identitetas ir tarpkultiirinio ugdymo i8§tkiai (2015)'“. Sioje metodinéje priemonéje
nurodomi i$Stkiai su kuriais susiduria mokytojai ir mokiniai taikant tarpkulttring kompetencija

VW —

Straipsnio tikslas yra atskleisti tarpkultiirinés kompetencijos taikymo galimybes literatiiros
pamokose, atsizvelgiant | meninés raiSkos priemoniy integraluma.

Straipsnio objektas yra tarpkultiiriné kompetencija literatiros studijoje.
Tyrimo metodas — moksliné literatiiros analiz¢ ir veiklos tyrimo metodas.

Tyrimo klausimas: kokie gali biiti geryjy praktiky pavyzdziai, paremti tarpkultiirine litera-
turine kompetencija?

UZsienio kalbos literatiirinio teksto integralumas

Tarpkultiiriné literattiros kompetencija yra ugdoma remiantis mokiniy uZsienio teksty
skaitymu, paremtu dialogu. Butent dialogo metu pazjstamas kitoniSkumas (pranc. savoir-étre),
lgyjama daugiau Ziniy (pranc. savoirs) ir atsiranda palanki galimybé zinias lyginti su gyvenimo
patirtimi (pranc. savoir comprendre). Dialogas gali biiti aiSkinamas ir plétojamas dvejopai: dialogas
su literatiira; ir dialogas apie literatirg (1 pav.).

1. PoZifiris 1. Noras stengtis

2. Turinio ir prasmes

Dialogas su literatiira supratimas

3. Atpazinti teksto
3. Vertimo ir vidines savybes
Tagpkul‘fﬁriné bendravimo jgtidZiai 4. Uzmegzti ry¥ius
literatiiros tarp teksto ir ZodZio
kompetencija

4. Atradimo ir 1. Individualus
saveikos jglidZiai vertinimas

Dialogas apie
literatiirg

5. Kritinis kultiirinis 2. Saveika su kitais
samoningumas

Paveikslas 1. Scheminis tarpkulttirinés literatiirinés kompetencijos vaizdavimas
(sudaryta remiantis Schat ir kt., 2021)

! Tautinis identitetas ir tarpkultiirinio ugdymo isSiikiai. Prieiga per internetg: https:/sodas.ugdome.lt/metodiniai-
dokumentai/perziura/3113 [Zitréta 2022.10.24].
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Tarpkultiirinés kompetencijos modelj galima taikyti uzsienio literatiros pamokose, arba
kitose integruotose pamokose. Analizuojant literatiros tekstus pasitelkiant mening terpe,
tarpkultiriSkumas padeda formuoti literatiros pamoky turinj, iSkeliant ,,zinias apie socialines
grupes ir jy kultiiras® ir ,,Zinias apie sgveikos procesus individualiu ir visuomeniniu lygiu®, tuo pat
metu skatinant literatiiros mokymasi reaguojant j naujas meno formas ir jas kuriant (Schat, E.,
Knaap, E., Graaff, R., 2021).

Kultiira yra neatsiejama zmogaus gyvenimo dalis. Kultlira vertinama, kaip nuolat kintanc¢iy
savybiy rinkinys, kurj tam tikros Zmoniy grupés nariai pripazjsta kaip integralia dalj, o tapatybé
apibréziama, kaip asmeninis, kontekstinis ir dinamiskas procesas identifikuojant su Siomis grupémis
(Borghetti, 2019, p. 27). Taigi, kultiira padeda mokiniui veikti grupéje ir tuo paciu metu atskleidzia
jo i8skirtinuma, bei leidzia formuotis asmenybei, gebanciai kritiskai zvelgti j aplinkinj pasaul;.

Uzsienio teksty pristatymas gali orientuotis i pilietiSkumo tema, Siuo rakursu galima iskelti
svarbius svarstytinus probleminius klausimus, taip pat ypac¢ svarbu iSlicka kalbéti apie realius
gyvenimiSkus atvejus, kurie siejasi su mokiniy kasdienine veikla (kasdieniniu gyvenimu). Realios
diskusijos, dalyvaujant kviestiniams nariams padeda mokiniams patiems diskutuoti ir suteikia
galimybe kuo grei¢iau susilaukti griztamojo rySio 1§ aplinkiniy jiems riipimais klausimais.
Sinchroniné komunikacija prilygsta efektyviam budui skleisti atitinkamas Zinias grupei zmoniy —
klasés mokiniams.

Kuriant klasés veiklas — uzduotis mokiniams svarbu: 1) pastebi kultlirinius panasumus ir
skirtumus, kurie iSrySkéja per kalba; 2) palyginti, ka pastebéjo apie kitg kalba ir kultiirg su kitais
dalyviais, arba ka jau zinojo apie kitas kalbas ir kultiiras; 3) apmastyti, kg jiems reiskia kalbinés ir
kultiirinés ivairovés patirtys; ir 4) sgveikauti ,,remdamasis savo mokymosi ir jvairoves patirtimi, kad
sukurty asmenines reikSmes apie savo patirtj; perteikty tas reikSmes, tyrinéty pristatytas reikSmes ir
pakeisty jas atsizvelgiant | kitus (Liddicoat, A.J., Scarino, A., 2013, p. 61).

Metodologija

Integruotos tarpkultirinés kompetencijos lingvistikos veiklos yra nepakankamai iStirtos.
Todél | tarpkultiirinés kompetencijos lingvistikos specifika gilintis buvo pasirinkta taikyti veiklos
tyrimo (angl. participatory action research) metoda. Veiklos tyrimais yra siekiama tobulinti veikla
klaséje ir dalintis geraja patirtimi. Tyrimo pirma dalis atlikta 5-8 klasése. 2022 m. spalio mén. KTU
Vaizganto progimnazijos (Kaunas) 5-8 klasiy mokiniai dalyvavo ,,Europos kalby savaités*
veiklose. Tyrimo antra dalis atlikta 1-4 klasése. KTU Vaizganto progimnazijos (Kaunas) 1-4
klasiy mokiniai dalyvavo ,,Mokyklos gimtadienis* veiklose.

Tyrimo tikslas — pasidalinti gergja patirtimi, kuri tinkamai atskleisty tarpkultiirinés
kompetencijos taikomuma vedant literatiros pamokas. Laikytasi prielaidos, kad ugdomoji veikla
turi biiti prasminga vaikams ir skatinti juos jsitraukti. Veikla turi suteikti ir dalyko idéjy
naudingumo supratima (Fujita, Yamamoto, 2011). Siuo tyrimu siekiama atskleisti gerasias praktikas
ugdymo institucijoje, atsizvelgiant j tarpkultiirinés kompetencijos integralumg literatiiros pamoky
metu.

Rezultatai

Per angly, rusy ir vokieciy kalby pamokas 5-8 klasiy mokiniai ras¢ dailyrastj. Septintokai ir
astuntokai aptaré Sekspyro sonetus ir Hamleto kalba. Mokiniy dailyra¢iai kartu su projekto ,,Mes —
europieciai* kiirybiniais darbais eksponuojami mokyklos hole. Per angly kalbos mokytojos Laimos
Palevicienés pamokas mokiniai susipazino su moksline fantastika — angly rasytojo Herberto
Dzordzio Velso romanu ,,Laiko masina“. Kiino kultiiros mokytoja Indré¢ Gurnickiené 5-7 klasiy
mokiniams vedé pamokas ,,Atgal 1 7 deSimtmetj: brity muzika ir fizinis ugdymas* (2 pav.).

10



ktai. Tarptautiné konferencija. Kaunas. LSMU. 2022 11 25.

Paveikslas 2. Mokiniy veikla paremta dialogu su literatira (nuotrauka atrinkta i§ soc. tinklo ,,Facebook*
naudojamos mokyklos nuosavos paskyros)

Visg Europos kalby savaite jau antrus metus virtualiai vieséjo VDU absolventé Rosy, Siuo
metu gyvenanti Kanadoje. 5-8 klasiy mokiniams ji papasakojo apie uzsienio kalby mokéjimo
svarbg, veliau mokiniai apie tai parengé trumpus pristatymus, ras§¢ rasinélius. Pastaroji veikla yra
paremta dialogu apie literatiirg.

Per lietuviy kalbos pamokas 5-8 klasiy mokiniai dar kartg jsitikino miisy gimtosios kalbos —
vienos i§ seniausiy pasaulio kalby — zodingumu, skambumu, vaizdingumu. Mokiniai kiiré istorijas
i§ vienos raidés, plakatus su citatomis apie lietuviy kalba, aptar¢ Janinos Degutytés eilérast]
,Gimtoji kalba®, ji iliustravo. Mokinius kirybiniams ieSkojimams paskatino lietuviy kalbos
mokytojos Vida Norkuviené, Sigita Adomavi¢iené ir Svetlana Izajeva®. Sios veiklos remiasi dialogu
su literatiira ir apie literatira (3 pav).

2 Informacija parengta naudojant medziaga i§ KTU Vaizganto progimnazijos nuosavos paskyros ,,KTU Vaizganto
progimnazija“ per virtualig prieiga — socialin] tinklg Facebook.
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Paveikslas 3. Mokiniy veikla paremta dialogu su literattira ir apie literatiirg
(nuotrauka atrinkta i8 soc. tinklo ,,Facebook* naudojamos mokyklos nuosavos paskyros)

Integruoty angly kalby pamoky mety su istorijos dalyku, dalyvaujant VDU magistranttiros
studijy studentams i§ Kubos, Italijos ir Turkijos, 6—8 klasiy mokiniai, skaité¢ tekstus apie Salis,

klausé studenty pristatymy ir apie sveciy Salis (4 pav.).

Paveikslas 4. Mokiniy veikla paremta dialogu apie literattira (68 kl.)
(nuotrauka atrinkta i§ Kristinos Grigaités-Bliimienés asminio archyvo)

Rusy ir vokieciy kalby pamoky metu, dalyvaujant VDU politikos moksly doktorantui
Muradui i§ Azerbaidzano, mokiniai skaité tekstus apie $ig Sali. Visy pamoky metu vyko aktyvi

diskusija angly kalba (5 pav.).
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Paveikslas 5. Mokiniy veikla paremta dialogu su literattira ir apie Saliy kultiira
(nuotrauka atrinkta i8 soc. tinklo ,,Facebook* naudojamos mokyklos nuosavos paskyros)

5 Kiekvienais metais Kauno technologijos progimnazijoje minima mokyklos gimimo diena.
Siais metais 102-asis gimtadienis. Per lietuviy kalbos pamokas 14 klasiy mokiniai skaité tekstus
apie gimtaja lietuviy kalbg ir ras¢ dailyrascius, laiskus ir sveikinimus mokyklai (6 pav.).

Paveikslas 6. Mokiniy veikla paremta dialogu su literatiira (1—4 kl.) nuotrauky koliazas
(nuotraukos atrinktos i§ soc. tinklo ,,Facebook* naudojamos mokyklos nuosavos paskyros)

Kiekviena veikla, kuri remiasi tarpkulttrinés literatiiros kompetencijos modeliu yra svarbi
ugdymo dalis, siekiant ugdyti mokiniy pilietiSkumg ir tolerancija. Veikly integralumas pamoky
metu gali buti labai jvairus, paremtas dialogu su literatiira, arba dialogu apie literatirg. Verta
atkreipti démesj, kad organizuojant projekting veikla, Siuo analizuojamu atveju — ,,Europos kalby
savaites® ir ,,Mokyklos gimtadienis* projektus, atsiranda palanki galimybé taikyti veiklas, kurios
bty paremtos: ,,dialogu su literattra® ir ,,dialogu apie literatirg* pagal testinj ugdymo procesa.

ISvados

Tarpkultiriné kompetencija yra svarbi Siomis dienomis, siekiant atliepti atvykusiyjy
migranty adaptacija mokyklose ir ugdyti mokiniy pilietiSkuma, bei tolerancija. UZsienio literatiiros
teksty skaitymas turi buti paremtas jy analize ir interpretacija, atsizvelgiant j skirtingy kultiiry
kultiirg ir atskleisti jos iSskirtinumg. Pasitelkiant diskusijas, kuriy metu telkiant pagrindinj démes;j |
tekstg ir pristatant aktualius svarstytinus klausimus apie kultiirinj konteksta, pravartu numatyti
kviestinj svec€ia, kuris reprezentuoty uzsienio kultiira.

Tarpkultiirinés literatiirinés kompetencijos iskirtinis bruozas yra meno integracija vedant
jvairias veiklas mokykloje. Bitent menas padeda taikyti tiek teoring, tiek prakting veikly

13



riniai aspektai. Tarptautiné konferencija. Kaunas. LSMU. 2022 11 25.

igyvendinimo dalis. Mokiniai patirdami savirefleksija jgyja informacijos apie uzsienio literatiira,
tuo paciu suzino daug naudingos informacijos apie kitokig kultlira ir geba jg apsvarstyti — lyginti su
savo kultora. Savirefleksija padeda ne tik pazinti uzsienio kultirg, bet ir suteikia palankig proga
atrasti kulttiry unikaluma.

Taikytas veiklos tyrimo metodas suteiké galimybe identifikuoti geraja patirtj mokykloje,
integruojant tarpkultiirinés literatiirinés kompetencijos modelj. Veikly pristatymo metu galima
identifikuoti jvairias naudojamas uzduotis, kurios apima tiek: rasytine, tieck zodin¢ ir vaizding
raiSkg. Tarpkultiirinés literatirinés kompetencijos veiklose pravartu naudoti stendus, kuriuose
talpinami mokiniy atlikti darbai. Butent dialogo metu galima pasiekti mokiniy savirefleksijos apie
kultiiry panaSumus ir skirtumus. Dialogus inicijuoja ir koordinuoja mokytojai, arba kviestiniai
sveCiai (skirtingy kultiry atstovai). Numatant ir organizuojant tarpkultiirines literatirinés
kompetencijos veiklos, svarbu jas integruoti atsizvelgiant j tgstinj ugdymo procesa.
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Summary

APPLICATION OF INTERCULTURAL LITERARY COMPETENCE IN EDUCATION

The latest educational guidelines indicate the application of general and essential subject competencies in the
educational process. In order to form integral and comprehensive educational content and to ensure the
educational process, it is important to pay attention to intercultural competence and its applicability when
conducting lessons at school. Intercultural competence can be interpreted as a multifaceted model consisting
of: knowledge, skills, attitudes and awareness. The student's reading and analysis of foreign literary texts is
not limited to linguistic expression alone, it is important to create an intercultural context — by applying
specific practices, meetings and various means of artistic expression. Intercultural competence in literature is
based on dialogue with the text — the student's participation in literature lessons by analyzing literary works;
and dialogue about literature based on the student's ability to discuss, compare and interpret different
contexts. The application of intercultural literature competence in teaching students must be organized,
taking into account the nature of the activities — dialogue with literature and dialogue about literature, as well
as the continuous educational process.

Key words: intercultural literary competence, communication, education.

MEDICAL TERMINOLOGY BEYOND TEXTBOOKS:
BLENDED LEARNING WITH MOODLE

Andrea Barta', Eva Katalin Varga'
ISemmelweis University (HUNGARY)

Abstract. The scope of this study is limited to the results of the digital curriculum development
within the framework of the Medical Terminology course at Semmelweis University, Budapest. To enhance
our traditional paper-based class notes, we have developed auto-corrective formative exercises with short
introductory explanations in the university Moodle system, which became available to us during the
COVID19 pandemic. The editing of the Moodle quizzes was preceded by a conscious planning process, as
our intention was to make the traditional and digital learning materials complement each other. To improve
student motivation and promote long-term learning, the quizzes can be submitted more than once, although
they are subject to a deadline and included in the semester assessment. The statistics presented in the study
demonstrate that students were willing to complete the quizzes and that they mastered the course material
effectively.

Keywords: blended learning, Moodle, Medical Terminology, curriculum development, gamification.

Introduction. European languages for medical purposes are based on Greek-Latin
terminology [1, 2]. Accordingly, Latin has remained essential in medical sciences in Hungary as
well, since medical terms are constructed in accordance with the rules of Latin grammar [3]. This is
why the study of medical terminology is required of first-year medical and health care students in
Hungary. At the Department of Languages for Specific Purposes at Hungary’s Semmelweis
University, we have developed for our medical, dental and pharmaceutical students content-based
and student-centred course material where the planning, implementation and assessment were based
on individual learning needs and characteristics. By the end of our compulsory first-semester
Medical Terminology course, students become familiar with medical terminology, are able to
understand and use anatomical names correctly, can provide simple clinical and pathological
diagnoses in Latin, and can communicate effectively to patients, explaining medical terms of Latin
and Greek origin. The class notes are shared in electronic format with the students on the course’s
Moodle page. Despite the fact that our coursebook [4] is a practical and logically structured
collection of exercises—mostly fill-in-the-blanks—and is a workhorse in terms of student activity,
it is less suitable in terms of autonomy, as it can only be used in a classroom setting with instructor
explanation and supervision [5] and is therefore not suitable for independent learning per se.
Although students can check their answers using a solution key, the teacher has no control over the
learning process.
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In the spring semester of academic year 2019/20, during the pandemic emergency, the
university's e-learning platform Moodle became fully available to our institute. We have since been
able to offer our students the opportunity for experiential learning by solving quizzes with
automatically displayed scores and feedback. We believe it is important that the editing of Moodle
activities be preceded by conscious planning, and that the traditional and digital learning materials
be complementary. Our methods include observation, recording, reproduction in a new professional
context, practice, and monitoring. In order to ensure high levels of student involvement,
participation and interaction, we have implemented a number of ITC tools [6] that are generally
used in an instructor-paced version in class, but can be played at home independently, also provided
through our Moodle platform.

The shift towards blended learning was inspired not only by the new teaching environment,
but was also by a significant change in student attitude. For the internet generation, “the linear
system of knowledge acquisition has changed [...], data sharing has made the direction of
knowledge flow horizontal” [7]. Their thinking and learning process is hypertextual, and as regards
living and studying they are multitaskers [8]. A new kind of individual learning has evolved, with
learners able to join a community at any time and to find information online immediately. As a
consequence of the epidemiological situation, secondary school education has also shifted partially
or completely to the digital space, amplifying the characteristics resulting from the change in the
way student peers learn and acquire knowledge.

Today, not only the role of the student, but also that of the teacher is changing. Instead of
traditional, frontal, teacher-centred teaching, there is a shift towards learning-centred or student-
centred teaching. This trend is also transforming the role of the teacher, who is increasingly acting
also as a mentor or tutor, and whose task is to create the conditions for learning and to facilitate the
learning process [5, 9, 10, 11].

The purpose of this study is to offer a possibility for the practical use of Moodle through the
teaching of Medical Terminology. Our aim is to show how we have succeeded in combining Latin
language skills, which are essential in the everyday work of doctors, with a student-friendly
learning environment that goes beyond the “traditional” textbook format and meets the needs of
today's world, while maintaining motivation. The effectiveness of our methods will be
demonstrated by the evaluation of the reports and statistical data extracted from our Moodle course
of the first semester of the 2020/21 academic year.

Methodology

Nowadays, the most commonly used standard in course development is the ADDIE model
(Analysis, Design, Development, Implementation, Evaluation), which is a student-centred
instructional design, with all its details driven by learning objectives. Step 1 of the five-stage
process is analysis, in which the learners’ needs are identified. Step 2 requires design, where a
development plan is outlined based on the educational strategy. In Step 3 the course itself is created.
Step 4 is the implementation phase, when the course is put into an educational environment. Finally,
the main goal of Step 5 is to obtain feedback on the effectiveness of the course [11, 12]. We have
followed this model in our course development. Due to time constraints, and because student grades
and feedback proved that our course material for medical students can be successfully acquired, we
did not compile a brand-new curriculum for the current teaching situation. Rather, we applied only
micro-curriculum design and development [7]. We looked for areas or items within our curriculum
where it would be worthwhile or necessary to add digital learning materials [13, 14].

The structure of the Moodle site for our Medical Terminology course for the autumn
semester 2020/21 follows the usual course-module—lesson structure of e-learning materials. The
main page contains the introduction to the course (requirements and general information, as well as
the traditional course notes and further suggested sources) and the modules. The course itself
consists of ten modules, which are organically linked to the units of the Medical Terminology
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course notes [4] in the form of quizzes, and therefore have the same titles e.g., Unit 1. Within each
module, quizzes start with an introduction which aims to make new linguistic phenomena clear. The
explanations are short, concise, and usually include illustrative tables. The introduction is always
followed by an auto-corrective exercise, giving students the opportunity for autonomous
experiential learning: they can observe the language phenomena in real medical expressions,
commit their newly acquired knowledge to memory, and check whether they have mastered it [10].
We have also striven to ensure that each unit takes no more than 15-20 minutes to study and solve.
Thus, each quiz consists of four increasingly challenging questions, mostly drag-and-drop or word-
select. After completing the auto-corrective tasks, students receive immediate feedback on their
performance [10].

Continuous testing performs several important functions. First, it requires active learning,
which helps to deepen knowledge. It provides continuous feedback, which is of paramount
importance for learners [5, 10]. No matter how many times a quiz is completed, the system honours
the best score. Repeated attempts at the test, and with them repeated learning, have a positive effect
on long-term learning [15, 16] and are key to maintaining motivation. There is a time limit for
submitting the quizzes, and their results are counted in the assessment. The end-of-semester grading
is based on two in-class tests and the results of the ten Moodle tasks. The first test contributes 30%
of the end-of-semester grade, the second one 60%, and the Moodle assignments completed weekly
at home provide 10%.

Results

In the academic year 2021/2022, the course had 373 students enrolled, divided into 24
groups of 16-17 students, taught by 7 different teachers. As the individual averages showed no
significant difference, the student results are treated together.

On average, 94% of students completed each quiz. The first test was submitted by more than
98% of the students, while for four tests (Units 3, 4, 6 and 10), 8-9% of the students did not even
begin to complete them (Fig. 1). Only 15 out of 373 students did not complete the second test, but
348 of the 358 who did scored the maximum points, yielding a completion rate of 99.9%.

Number of students who completed the quizzes

AN
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1 2 3 4 3 g 7 8 9 10
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Mumber of students

[=

L=

HCompleted B Mot completed

Figure 1.

The high completion rates shown in Figure 1 are the results of tests that were designed and
set based on student attitudes observed over many years. Students willing to learn took the time to
acquire and practise the phenomena presented in the contact sessions with the help of teachers. The
high participation rate and the superior result of Unit 2 shows that the students had become aware of
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the purpose of the quizzes (i.e., not to test, but to (re)teach) and had become aware of the amount of
time required to complete them. Among other factors, the poor completion rate for Unit 10 was due
to the fact that the timing of the task was unfavourable for students, as the deadline for completion
fell at the end of term—a busy period with tests for other courses.

Since students are allowed unlimited attempts at a quiz, and the final score is the highest
(best) achieved in any attempt, students took advantage of this option. This is shown by the
correlation value between the number of submissions and the score obtained, which takes a value of
-0.93. This indicates a very strong negative correlation between the two variables (Figure 2),
suggesting that if a test is more difficult than average, students will score lower than average, and
the number of retakes is likely to increase. This is consistent with our intuition that students would
retest when their scores were lower.

Repeated submission ratio
related to the average points of the tests

0,9 098 0,98% 0,9¢ 0,095 1

Figure 2.

Students have grasped the opportunity to improve; if a quiz was slightly more difficult, they
repeated the task until they could complete it almost perfectly. On average, 32.6% of students
submitted tests again. In the case of Unit 2, where very high first-time results were achieved, only
9% of the tests came from re-submission, while in the case of Unit 10, which was more difficult
than the previous one due to its length and different purpose, 42% of the tests came from a second
or even further attempt.

The fact that the quizzes could be completed relatively quickly also helped to encourage
new submissions. Unit 2, with the highest average, was finished in 12 minutes on average, with a
quarter of students completing it in just over 8:00, and three-quarters reaching the end within 12}
minutes (Fig. 3). The only exception in the amount of time spent on completion was Unit 10, where
these values were more varied. In many cases, the student kept the test open for many hours or even
days, going back and forth between questions. Apart from these situations (i.e., excluding from the
calculation those for whom more than 2 hours were indicated by the system), when all completions
were considered together an average of 29:30 minutes was needed to successfully complete the
quiz. At the same time, half of these attempts were submitted after 22 minutes, and three-quarters of
them were finished within 36 minutes.

18



ektai. Tarptautiné konferencija. Kaunas. LSMU. 2022 11 25.

Time consumed on completing Urits 2 and 10
(in mins)

Verage mrode medizan Qi 03
m Unit 2 1187 3.8 945 8.12 1227
Ui 10 29.50 63.00 22.09 15.36 36.65
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Figure 3.

The differences in the average amount of time spent on each quiz were also due to the
content and nature of the questions. While Unit 2 was designed to explain and practise the part-
whole relations of the anatomical names that the students were currently learning in the Anatomy
course, Unit 10 was not only longer (it contained 7 question blocks compared to the 4 tasks in the
other lessons, with many more items to click on or type in), but it was also a summary quiz set
covering the whole semester's knowledge, with limited visual aids and in a less gamified form,
providing instead mock questions of the expected in-class test. Students used it not for studying, but
for self-checking and preparing for the final exam.

The students achieved an average of 9.2 out of a total of 10 points from the Moodle quizzes.
Those who completed all units earned an average of 0.99 points out of 1 point per lesson. Again, the
lowest average of 0.978 points was found in the most complex, summarizing Unit 10 (Fig. 4).

AVERAGES PER UNIT

0,23

0.58
057
0,96
0,95
1,94
0,93
0,92
0,91

Figure 4.

The Moodle reports show surprisingly good results, demonstrating students' willingness and
effort to engage in active learning and achieve the best possible results. The students were
enthusiastic in completing the quizzes, despite the fact that in some cases there were technical
problems beyond our control which required external help to solve—help we did not always
receive.
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1

A closer look at the best-scoring Unit 2 shows that 85% (336) of the 393 completed quizzes
were submitted by the deadline (Moodle's central university setting turned out to be not fully
compatible with our desired parameters, so the system accepted quizzes submitted after the
deadline; we accepted these as well.) Thirty-one tasks were submitted for the second time, one-
quarter of which were intended for the purpose of improving scores, one-fifth of which were
allegedly for “fun” (the student got maximum marks on the first attempt, so they only wanted to go
through the unit again), and for the majority, half of the resubmissions can be considered to be
repeated attempts before the first in-class paper for revision purposes, notwithstanding that they
were often not fully completed.

Repeated submission

m fora bettergrade = forfun = for revision

Figure 5.

For Unit 10, 40% of the total number of the submitted quizzes were the result of a second or
further attempt (Fig. 6). On their first attempts (350), students earned an average of 90% of the
maximum points; with further attempts they gained up to 7 percentage points. Second attempts were
made in 149 quizzes, there were 52 third attempts, and we even found 18 quizzes as fourth attempts.
In addition, there were 2 students who made 8 attempts. These students did not always answer all
the questions; they apparently reopened the quiz after several mistakes in order to save the best
result.

Submissions of Unit 10 (n=577)
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Figure 6.
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The motivation for repeated submissions was also strongly influenced by the launch time of
the units. While there was enough time in the first half of the semester for students to deepen their
knowledge and obtain a real sense of achievement, due to the busy period at the end of the semester,
the main motivation by then was to obtain get the highest possible result.

The new curriculum was introduced in the 2012/2013 academic year, when it was only an
elective subject. By updating our teaching material (based on our linguistic research on authentic
medical documents collected from the University’s clinics) and changing the content of the in-class
tests, we tried to slow the decline in the number of students enrolled. With the improvements we
have made and the plans our department has put forward, the Medical Terminology course was
promoted to a compulsory subject from the 2019/2020 academic year. Our continuously improved
course notes underwent a minor revision at that time, which resulted in a noticeable improvement in
student results, with a grade average of 4.75 (Fig. 7: In Hungary, a five-point scale is used, in which
1 is a failing grade and 5 is very good or excellent). The Moodle course was introduced during the
following academic year, due to the COVID-19 pandemic. The inclusion of the elaborate Moodle
quizzes increased the grade average by another 0.05 percentage points, raising the average to 4.81, a
significant difference from the average of 4.33 two years earlier.
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Figure 7.

The trend in student numbers and average results over the last 10 years has clearly shown
that not only curriculum updates, but also the practical benefits of the assessments play a decisive
role in student performance. Students’ attitude towards the subject has also changed, not only
because they studied to obtain a good grade, but also because they saw the practical relevance and
usefulness of the knowledge they had acquired during the course. The systematic organisation of
the course material was also reflected in the assessments, enabling the students to achieve very high
course averages. In the text feedback, many students appreciated the well-planned and structured
course, especially the concise Moodle quizzes.

Conclusions

Our course was embedded in the university's designated learning management system
(LMS), Moodle, and “by means of the framework course statistics became available” [5]. With our
well-structured Moodle course, we managed to achieve several pedagogical and methodological
goals. The learning activities mediated by the technology facilitated the acquisition of the required
competencies. Student feedback indicated that the language of the short, concise but informative
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introductions to the Moodle units were clear and provided effective support for individual learning.
Our test-like quizzes for observing linguistic phenomena and deepening knowledge allowed
students to progress at their own pace and supported long-term learning [16, 17]. The scores
obtained by completing the quizzes also had a positive impact on the emotional side of learning.
Frequent and repeatable success convinced students of the effectiveness of their work and
encouraged them to make further efforts [18]. Although it would have been useful to have created
additional auto-corrective tasks that provided immediate feedback, due to time constraints not
enough of these were produced. Based on the lessons learnt from the analysis of the Moodle reports,
and at the direct request of the students, we will add further activities to our next Medical
Terminology course.
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LIETUVISKI MEDICINOS TERMINAI PIRMAJAME
+AKIU LIGU VADOVE#

Biruté Briaukiené
Lietuvos sveikatos moksly universitetas

Santrauka. 1939 m. buvo parengta ir 1940 m. (po autoriaus mirties) iSleista pirmoji lietuviska
oftalmologijos studija Akiy ligy vadovas (845 p.). Ja parasé¢ zymus to meto Lietuvos ir Europos oftalmologas
— profesorius Petras Avizonis. Jis buvo Lietuvos universiteto Medicinos fakulteto Dekanas (1922/1923 m.
m.), Prorektorius (1924/1925 m. m.) ir Rektorius (1925/1926 m. m.), Oftalmologijos katedros ir Akiy ligy
klinikos steigéjas ir vadovas, Lietuvos Aklyjy draugijos jkiiréjas, Lietuvos medicinos draugijos atkiirimo
organizatorius. P. Avizonio parasytas lictuviskas pirmasis Akiy ligy vadovas yra vertingas ne tik medicinos,
bet ir lietuviy kalbos mokslui. Si studija iki $iol tebeturi i$liekamaja verte, nes joje pradéti vartoti lietuviski
medicinos terminai vartojami ir Siandien.

ReikSminiai Zodziai: terminologija, medicinos terminija, lietuviski oftalmologijos terminai.

Ivadas. Gydytojas Petras Avizonis (1875-1939) — asmenybé, kurios nuveikti darbai minimi
ne vieng Simtmetj. Gimes 19 amZiuje, reikSmingiausius darbus atlikes 20 amziuje, profesorius
vertinamas bei prisimenamas ir 21 amziuje.

P. Avizonis buvo vienas Zymiausiy to meto Lietuvos ir Europos oftalmology, Lietuvos Aklyjy
draugijos jkiiréjas, Lietuvos medicinos draugijos atkiirimo organizatorius bei Lietuvos universiteto
Akiy ligy klinikos sumanytojas ir steigéjas, klinikai vadovaves iki gyvenimo pabaigos. Jis buvo
Kauno Aukstyjy kursy Medicinos skyriaus vienas organizatoriy, o 1922 m. — jkarus Lietuvos
universiteta — pirmasis Medicinos fakulteto dekanas (1922-1923 m. m.). 1924-1925 m. m.
P. Avizonis tapo Universiteto prorektoriumi, o 1925-1926 m. m. buvo iSrinktas Universiteto
rektoriumi. (Tada rektoriy rinkdavo vieneriy mety kadencijai ir tik nuo 1929 m. rektoriaus
kadencija buvo pratesta iki trejy mety). Savo inauguraciniam prane$imui j rektorius ,,perimant
Lietuvos Universiteto rektoratg 1925.1X.15 d.“, AviZonis pasirinko temg — ,,Akiniy istorija®.
Skaitydamas §j pranes$ima, jis prisipazino ,,juk ne kitoki, kaip tik smulky, darba esu per visa savo
amziy dirbgs, ir savo profesinei specialybei esu pasirinkes visai mazutj organg. Lygiai ir Sios dienos
mano inauguracijos praneS§imas bus taip pat apie vieng mazutj ir paprastutj daiktelj, biitent apie
akinius, ir tiktai apie jy istorijg* (1).

Norédamas Sviesti visuomene, Avizonis pradéjo raSyti straipsnelius ir nedideles knygeles
populiariais zmoniy sveikatos klausimais. Véliau jis rasé mokslinius straipsnius remdamasis savo
atliktais tyrimais ir oftalmologijos mokslo darby rezultatais. 1907 m. buvo jkurta Lietuviy Mokslo
draugija ir pradétas leisti mokslo darby rinkinys Lietuviy tauta. Jame buvo skelbiami draugijos
nariy moksliniai praneSimai ir studijos. P. Avizonis Lietuviy tautoje nagriné¢jo medicinos klausimus.
Jo raStuose buvo daug lietuvisky medicinos terminy ir kity mokslinio stiliaus elementy (2).

1920 m. buvo iSleistas pirmasis lietuviskas medicinos mokslo zurnalas Medicina. Zurnale
originalius straipsnius, referatus ir ataskaitas spausdino zymiis to meto medikai: P. Avizonis,
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J. Brundza, K. Grinius, V. Kairitukstis, V. Kuzma, V. Lasas, P. Mazylis, M. Nasvytis, J. Staugaitis,
V. Tuménien¢, J. Zemgulys ir kiti. Nuo 1920 m. iki gyvenimo pabaigos (1939) Avizonis Medicinos
zurnale i§spausdino 95 straipsnius ir 100 referaty. Dazniausiai jis rasé apie trachomos ir aklumo
problemas, glaukomos terapija, atSokusios tinklainés gydyma, kataraktos operacijy tobulinima,
optinio nervo ligas, jgimtas akiy anomalijas, akiy navikus, akiy suzeidimus ir kitas to meto
oftalmologijos aktualijas. Be to, profesorius nuolat recenzuodavo uzsienio oftalmologinius
leidinius, daug rasé gydytojams riipimais klausimais, rengé gydytojy organizacijy ir draugijy jstaty
bei statuty projektus, svarsté¢ gydytojy etikos reikalus. Jo darby yra paskelbta beveik 40-yje
lietuvisky ir 20-yje uzsienio leidiniy. Avizoniui teko dirbti Zurnaly redaktoriumi ir leidéju. 1935—
1938 m. jis redagavo Vytauto Didziojo universiteto mokslinj leidinj Acta Medicinae Facultatis
Vytauti Magni Universitatis, buvo Lietuviskosios enciklopedijos (K., 1933—1940 m.) bendradarbis ir
paskelbé¢ joje 33 straipsnius. Visi Sie mokslo darbai padéjo tobulinti lietuviy kalbos mokslinj stiliy,
juose ryskéjo ir lietuviskosios medicinos terminijos raida (4).

Tyrimo tikslas — apzvelgti lietuviSkus medicinos terminus ir jy raida pirmojoje lietuvisSkoje
oftalmologijos studijoje Akiy ligy vadovas.

Tyrimo objektas — pirmojoje lietuviskoje akiy ligy studijoje — P. Avizonio Akiy ligy vadovas
(Kaunas, 1940.— 845 p.) — vartoti oftalmologijos terminai.

Tyrimo metodai — literattiros analizeé, aprasSomasis tyrimo metodas.

Pirmoji lietuviSka oftalmologijos studija. Pirmyjy lietuvisky medicinos terminy galima rasti
jau ankstyvuosiuose lietuviskuose rastuose. Taciau apie lietuvisky medicinos terminy visumag
galima kalbéti tik nuo tada, kai atsirado pirmieji medicinos vadovéliai lietuviy kalba. Pirmojo
vadovélio pasirodymas yra reikSmingas jvykis ir konkrec¢iai mokslo sriciai, ir lingvistikai. Jis gali
lemti to mokslo terminijos nuostatas ir tolesn¢ raida. Toks ir buvo P. Avizonio Akiy ligy vadovas —
vienas geriausiy to meto oftalmologijos vadovéliy, palankiai sutiktas ir jvertintas mokslininky.

Tuometinémis salygomis tai buvo graziai iSleista studentams medikams ir akiy ligy
gydytojams skirta 845 puslapiy studija su 1241 paveikslu (kai kurie jy — piesti autoriaus). Sunku
isivaizduoti, jog tokj grandiozinj darbg atliko vienas zmogus! Profesorius ilgai ir riipestingai rinko
knygai medZziaga, derino paveikslus, ras¢ ir tikrino spaudos darba, tobulino ir tais¢ teksta tam
iSeikvodamas daug laiko ir pinigy — i§ Avizonio honoraro (10 000 Lt) dél taisymy spaustuves
nuostoliams padengti buvo atskaityta apie 8 000 lity (6). Autorius Siam darbui atidavé daug jegy lyg
nujausdamas, jog Sis veikalas bus ne tik didziausias, bet ir paskutinis. Gaila, kad jam neteko
pamatyti ir pasidziaugti savo triliso vaisiais, nes knyga buvo isleista 1940 m., jau po autoriaus
mirties. Pagal profesoriaus paskutinius nurodymus pries pat mirtj Akiy ligy vadovo terminy rodykle,
recepty sarasg ir knygos turinj sudar¢ siinus — Universiteto Akiy ligy klinikos vyresnysis asistentas
oftalmologas Vytautas AviZzonis.

P. Avizonio Akiy ligy vadovas daugiau kaip pus¢ amziaus, nuo 1940 m. iki 1992 m., buvo
vienintelis lietuviskas oftalmologijos vadovélis, i§ kurio studijavo visi to laikotarpio busimi akiy
ligy specialistai. Tik gerokai véliau, jau 1992 m., buvo iSleistas antras trijy autoriy parengtas
oftalmologijos vadovélis (E. Daktaravic¢iené, G Juodkaité, K. Sukarevi¢ius Akiy ligos (Vilnius, 248
p.), o kai kurie $io vadovélio skyriai buvo perkelti i§ P. Avizonio Akiy ligy vadovo.

Akiy ligy vadove vartoti medicinos terminai. Be seniau P. AviZonio raStuose vartoty
medicinos terminy, Akiy ligy vadove randame daug jo pataisyty, naujai sudaryty ar pritaikyty
lietuvisky terminy.

Pavyzdziui: akilaukis, aklagimis, briaunokampis, degintuvas, didzakumas, dirgis, draikena,
draikymas(is), galvospidis, garintuvas, glaustiniai (Sviesos spinduliai), gleiviné, jduba, jdubieji,
jgaubtiniai, isSgaubtiniai, iskilieji (1¢Sial), iSlaja, iStaka, jtalpa, jaudas, jusle, juslumas, kaitintuvas,
mazakumas, naktakis, nuobrauka, nuokrypa, opa, padriba, pavaldumas, plétréjimas, pragula,

.....
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tapnukas, tikraziuris, tikraziirumas, tinklainés atsokimas, toliniai (akiniai), traiskymas, traskana,
trikiaziiris, trikiaZigrumas, tvarstas, tvartis, tvarumas, uzkratas, valkius, veikmé, vistakis, vyturas,
Zemaziurumas, zvaira, zvairakis ir kt. (3).

Lingvistams Siandien Akiy ligy vadovas vertingas tuo, jog ten yra daug medicinos ir su ja
susijusiy moksly terminy. P. Avizonis sudaré biitiniausius lietuviskus oftalmologijos terminus, o
svetimy kalby medicinos terminams, kur galédamas, pateike lietuviskus atitikmenis.

Pavyzdziui: ametropija = trikiaziuirumas (ametropia); ciklitas = krumplyno uzdegimas
(cyclitis), divergencija = skleistakumas (divergentio); ektazija = iSsiplétimas (ectasia); emetropija
= tikraZiiirumas (emmetropia); erozija = nuobriiza (erosio); hematoma = kraujo islaja
(haematoma); miopija = ZemaZiiirumas (myopia); nervo atrofija = nervo nuvytimas (atrophia
nervi); nistagmas = akiy drebéjimas (nystagmus),; orbita = akiduobé (orbita); punkcija = diris
(punctio) ir daug kity.

Savo sudarytus medicinos terminus profesorius nuolat tobulino, tais¢ ir teiké to paties
termino kelis variantus. LietuviS$kos terminijos pradzioje toks terminy jvairavimas buvo
neiSvengiamas dalykas. Jis rodo autoriaus kiirybines pastangas kuo tiksliausiai, suprantamiausiai
iSversti ir lietuviskai jvardyti svetimg medicinos terming ir taip Akiy ligy vadovg padaryti
suprantamg studentams (5).

Pavyzdziui: akiy ilsimas — akiy vargimas — akiy nuovargis (asthenopia); arterijy
plastéjimas — arterijy plasta; asarojimas — aSarotekis — asSary riedéjimas (epiphora); aukstutinis
vokas — virsutinis vokas, drumstéjimas, drumzléjimas, drumzZlinumas; drumstis — drumzlés —

drumstys (macula), dvejéjimas — dvejinimas — dvejaziiirumas (diplopia); géla — skausmas (dolor);
jungé — junginé plévé — jungiamoji plévé (comjunctiva); katarakta — leSiuko drumstis — valkius
(cataracta), kiaurinés pazaidos — kiaurizaizdzZiai; kraujo issiliejimas — kraujo islaja (haematoma),

krislas — akikrislis — svetidaiktis (corpus alienum); krumplynas — krumplyninis saitas —
krumplyninis raistis (zonula ciliaris);, pabrinkimas — putmena — subrinkimas — suputimas —
sutinimas (oedema); pazeidimas — suzeidimas — paZaida; spalvy aklumas — spalvaaklybé

(achromatopsia); spraga — Svarpla (coloboma); tinklainés atsiklojimas — tinklainés atsokimas
(ablatio retinae); vyzis — vyziukas — vyzdys (pupilla) ir kt.

Lietuvisky medicinos terminy tuo metu buvo nedaug, todél autorius reikiamus terminus buvo
priverstas kurti pats. Akiy ligy vadove puikiai matyti oftalmologijos terminy atsiradimas ir kitimas,
nes P. AviZonis sudarytus terminus nuolat tobulino, tikslino, sistemino. Jo sudaryti terminai
stebétinai greitai prigijo ir tebéra vartojami iki Siol. D¢l to $i oftalmologijos studija lietuviy
terminologijai vertinga ir Siandien. Nustatyta, jog P. AviZonis sudar¢ apie 250 lietuvisky medicinos
terminy (4).

Visi P. Avizonio sukurti medicinos terminai yra reikSminga dabartinés lietuviskos terminijos
dalis. Dauguma jy Siandien vartojami visiskai tokie patys, kokie buvo vartojami ir paties autoriaus —
t. y. nepakite. Kai kuriems P. Avizonio sudarytiems medicinos terminams S$iandien jau yra
atitikmeny: vieni jy — Siek tiek pakite tie patys terminai (a), kiti — jvardijami visiSkai kitaip (b). Pvz.:
a) pavaldumas (dabar paveldéjimas), spalvaaklybé (dabar spalvinis aklumas), tinklainés atsokimas
(dabar tinklainés atsoka), traskana (dabar traiskana), tvartis (dabar tvarstis), valkius (dabar valktis);
b) galvospiidis (dabar kraujospidis), suteklis (dabar garintuvas), senaziiirumas (dabar senatviné
tolregysté), tikraziiirumas (dabar normalus regéjimas), Zemaziiirumas (dabar trumparegysteé) ir kt.

Tokia medicinos terminy raida — désningas vyksmas terminijoje. Terminija, kaip ir visa
kalba, nestovi vietoje. Ji turi prisitaikyti prie laitkmecio ir vartotojy, todél pokyciai — neiSvengiami.
Kuria kryptimi vyks Sie poky¢iai, priklauso nuo kalbos normintojy ir vartotojy.

Profesoriaus P. Avizonio pagarba ir démesys lietuviy kalbai bei lingvistiné veikla tesési per

kelis Simtmecius. Jo nuveikti darbai prisidéjo prie bendrinés lietuviy kalbos vartojimo ir
norminimo, jos mokslinio stiliaus kiirimo ir kalbos kultiiros kélimo, lietuvisky medicinos terminy
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sudarymo ir jy vartojimo. Deja, laikas negailestingai kloja dulkémis garbias asmenybes ir didzius Jy
darbus.

ISvados

1. Profesorius P. AviZonis — Zymiausias lietuvisky medicinos, ypac¢ oftalmologijos,
terminy kar¢jas.

2. Pirmoji lietuviska akiy ligy studija — P. Avizonio Akiy ligy vadovas — reikSminga
lingvistikos mokslui ir turi iSlickamaja verte.

3. P. AviZonio sukurti oftalmologijos terminai uzima svarbig vieta dabartinéje lietuviy
medicinos terminologijoje.
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Summary

LITHUANIAN MEDICAL TERMS IN THE FIRST ,,MANUAL OF OPHTHALMOLOGY*

This is the review of the medical terms in the first Lithuanian study of ophthalmology ,,Manual of
ophthalmology”. It was published by Petras Avizonis in 1940. P. Avizonis was a famous Lithuanian and
European professor. In 1922/1923 he worked as a dean of the Faculty of Medicine of Lithuanian University,
in 1924/1925 as a vice rector, in 1925/1926 as a rector. He was the founder and monitor of the
Ophthalmology department and clinic. This work ,,Manual of ophthalmology” remains significant not only
for the medical science but also for the science of the Lithuanian language and has retained its value till now.
It is known that Petras Avizonis created over 250 Lithuanian medical terms. The terms created by him play an
important role in the modern Lithuanian terminology of medicine.

TARPTAUTINIU PREPOZICINIU SIETINIU KAMIENU RASYBA IR
REIKSMES: SOCIOLINGVISTINIS TYRIMAS

Vaida Buivydiené', Lina Rutkiené?
! Vilniaus Gedimino technikos universitetas
2 Lietuviy kalbos institutas

Santrauka. Terminijoje yra sluoksnis zodziy, kurie tam tikrais aspektais skiriasi nuo netermininés
leksikos. Tai hibridiniai dariniai (daiktavardziai) su i§ graiky ir lotyny kalby kilusiais prepoziciniais
tarptautiniais elementais, tokiais kaip audio-, auto-, foto-, makro-, mikro-, video- ir kt. Skolinantis Siuos
kamienus, kartu skolinamasis ir Zodziy darybos su jais modelis: kamienas tiesiog pritraukiamas prie antrojo
70dzio, nekeiGiant jo galiinés. Siame prane$ime pristatomas Vilniaus Gedmino technikos universitete atliktas
tyrimas, kuriuo siekta iSsiaiskinti, kaip Sio universiteto studentai suvokia tarptautinius sietinius kamienus ir
kaip tai lemia Siy kamieny raSyba. Tyrime dalyvavo 248 respondentai. Apklausos rezultatai atskleidé, kad
dauguma studenty tarptautinius prepozicinius sietinius kamienus raSyty kaip atskirus zodzius, nepaisydami
to, kad Sie kamienai neturi gramatiniy charakteristiky. Respondenty manymu, anketoje pateikti prepoziciniai
sietiniai kamienai zymi arba ypatybe, arba abstraktyjj objekta.

ReikSminiai ZodZiai: tarptautiniai sietiniai kamienai, hibridiniai dariniai, prepoziciniai kamienai,
diriniy rasyba.
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Ivadas. Terminas, priklausydamas kalbos leksinei sistemai, kartu yra ir specialiosios tam
tikros mokslo ir technikos ar meno sgvokos nominacijos vienetas. Morfologiné ir darybiné termino
struktira i§ esmés nesiskiria nuo bendrosios kalbos Zodziy morfologinés ir darybinés struktiros.
Terminas, kaip ir kiti bendrosios kalbos zodziai, turi tam tikrus gramatinius pozymius, pasiZymi tam
tikru semantiniu ir sintaksiniu junglumu. Terminams kurti taikomi tie patys darybos modeliai kaip ir
bendrosios kalbos ZodZiams, nors terminy ir bendrosios kalbos ZodZiy §iy modeliy produktyvumas
gali buti ne toks pat. Taigi atrodyty, kad formos pozitriu tarp termininés ir netermininés leksikos
vienety dideliy skirtumy néra.

Terminijoje yra vienas sluoksnis zodziy, kurie vis délto tam tikrais aspektais skiriasi nuo
netermininés leksikos, — omenyje turimi hibridiniai dariniai (daiktavardziai) su i§ graiky ir lotyny
kalby kilusiais prepoziciniais tarptautiniais elementais, tokiais kaip audio-, auto-, foto-, makro-,
mikro-, video- ir kt. Sie tarptautiniai elementai (kalbininky darbuose dar vadinami neoklasikiniais
démenimis) i§ esmés yra termininiai kalbos vienetai — lietuviy kalboje padaryti dariniai su jais
nefiksuojami nei ,,Lietuviy kalbos Zodyne®, nei ,,Dabartinés lietuviy kalbos Zodyne*. Teresos
Kabré nuomone, graiky ir lotyny kalby elementai, pasizymintys didelémis suderinamumo su kitais
zodziais i8galémis, ir didziulis dariniy su jais kiekis terminijoje galéty buti vienas i§ poZymiy,
padedanciy atskirti termining ir bendrosios kalbos leksika (Kabre 1999: 36).

Mokslininkai vis dar diskutuoja dél tarptautiniy sietiniy kamieny morfologinio statuso, Siame
pranesime jie laikomi sietiniais kamienais: jie neturi gramatinés charakteristikos, néra prisitaik¢ prie
misy kalbos morfonologinés sistemos (plac¢iau zr. Rutkien¢ 2021), taciau turi gana konkrecig
leksing reikSme, kuri ir bus aptariama pranesime. Kita vertus, apsibréziant morfologinj statusg, verta
atkreipti démesj 1 tai, kaip jie registruojami tarptautiniy Zodziy zodynuose. Diriniai su jais
padaromi tiesiog pritraukiant sietinj kamieng prie laisvojo, nekeiciant to laisvojo kamieno galiinés ir
kity charakteristiky.

Sio pranesimo tikslas — itirti, kaip Vilniaus Gedimino technikos universiteto studentai
supranta tarptautinius sietinius kamienus ir kaip tai lemia $iy kamieny rasyba.

Atkreiptinas démesys | tai, kad, nors pastaruoju metu ypa¢ daug kalbame apie angly kalbos
poveikj kitoms kalboms (taip pat ir lietuviy kalbai), taciau butent vadinamosios mirusios graiky ir
lotyny kalbos aktyviai veikia jvairiy kalby terminija (tiesa, ne be angly kalbos, kaip kalbos
tarpininkes, jtakos). Graiky ir lotyny kalby elementy vartojimas naujiems terminams daryti turbiit
yra vienas i$ svarbesniy ir lietuviy mokslo ir technikos terminijos pozymiy.

Lietuviy kalboje hibridiniy diiriniy su aptariamaisiais sietiniais kamienais ypa¢ pradé¢jo
gauséti sovietmeciu: daug terminy — pusvertiniy, kuriy viena dalis buvo tarptautinis prepozicinis
sietinis kamienas, o Kkita iSvertas laisvasis kamienas — buvo nusiziiréta i§ rusy kalbos.
Terminologas Stasys Keinys raso, kad 1957 m. buvo Svenc¢iamas Rusijos Spalio revoliucijos
keturiasdeSimtmetis: ta proga oficialiai buvo paskelbta ir bandyta jteisinti vertiniy i§ rusy kalbos
daryma kaip svarby lietuviy terminy kiirimo biida (Keinys 2005 [2003]: 239). 1980 m. Kazimieras
Gaivenis teigia, kad ,,dabartiniu metu ] musy literatiring kalba ir jvairiy mokslo sri¢iy terminijas
buriais plusta naujadarai su tarptautiniais démenimis auto-, moto-, tele-, foto-, pneumo-, termo-,
hidro-, vibro-, elektro-, video-, mikro-, makro-, ultra-, super-, kvazi- ir kt.”“ (Gaivenis 2014 [1980]:
574). Atkirus Lietuvos Nepriklausomybe, Siy tarptautiniy démeny, tarp jy ir sietiniy prepoziciniy
kamieny, srautas did¢jo ir toliau. Tik dabar poveikj jiems atsirasti daro nebe rusy, o angly kalba.
Agnés Aleksaités, tyrusios ,,Naujazodziy duomenyno* Zodzius, teigimu, diiriniai su neoklasikiniais
démenimis sudaro 12,4 % visy duomenyne pateikty diiriniy daiktavardziy (Aleksaité 2021: 65).

Mokslo kalboje daugéjant daiktavardziy su klasikiniy kalby sietiniais kamienais ir turint
omenyje angly kalbos jtaka lietuviy mokslo kalbai, ypa¢ svarbi tampa aptariamyjy diiriniy rasybos
problema. Skaitant studenty darbus akivaizdu, kad $i tema jiems aktuali, diiriniai su tarptautiniais
prepoziciniais sietiniais kamienais apskritai yra svarbi akademinio diskurso dalis. Rengiant rasto
darbus studentams tenka nemazai versti i§ angly kalbos, ir tarptautiniy sietiniy kamieny vartojimas
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angly kalboje veikia Siy kamieny jtraukimg ir j studenty lietuviy kalba rasomus akademinius
tekstus. Juose pastebimas raSybos varijavimas, angly kalbos raSybos modeliy taikymas (pvz.,
briikSnelio raSymas tarp tarptautinio sietinio ir lietuvisko laisvojo kamieny).

Tyrimas. Siekiant stebéti, kaip kinta kalba ir jos atmainos — svarbiausias visuomenés
komunikacinius poreikius tenkinantis veiksnys, svarby vaidmenj atlieka sociolingvistiniai tyrimai
(Karalitinas 2008). Viena i§ sociolingvistinio tyrimo formy — reprezentatyvus anketavimas ir gauty
atsakymy analizé. Apklausoje dalyvavo Vilniaus Gedimino technikos universiteto Fundamentiniy
moksly fakulteto, Architekttiros fakulteto, Aplinkos inzinerijos fakulteto ir Mechanikos fakulteto
20-27 mety amziaus grupés studentai. Buvo pasirinkta apklausti antro ir trecio kurso studentus, nes
jiems dar nedéstytas specialybés kalbos kultiiros kursas, kuriame, be kity temy, nagrin¢jama ir
terminy su tarptautiniais prepoziciniais sietiniais kamienais tema. 248 respondentams buvo
iSdalintos anketos, tinkamai uzpildytos buvo 239. Respondentams buvo pateikti uzdarieji ir atvirieji
klausimai apie tarptautiniy sietiniy kamieny rasyba, morfologinj statusg ir reikSmes.

Pirmuoju klausimu siekta iSsiaiskinti, kaip studentai raSyty prepozicinius sietinius kamienus.
Kiekvieno aptariamojo kamieno buvo pasitilyti trys arba keturi ra§ybos variantai atsitiktine tvarka,
pavyzdziui, ,,mega-miestas, mega miestas, megamiestas“. Respondenty pasirinkty atsakymy
procentinis pasiskirstymas pateiktas 1 paveiksle.

nano-danga 20,41%
nandanga 38.77%
nano danga 40,82%

videojrasas | 0,00%
videojraias | 4,08%

video jrasas 95,92%

gutc-prekes | 4,08%
auto prekes | 4,08%
autoprekes 2B,57%

automobiliy prekés 63,27%

audio- irvideotechnika | 0,00%
audictechnika ir videctechnika 16,00%
audiofvideo technika 24,00%

audio ir video technika 60,00%

mikro-plyys 18,37%
mikro ply3ys 30,61%
mikrop lysys 51,02%

mega-miestas 18,37
megamisstas 26,53%

mega miestas 55,10%

Paveikslas 1. Pasirinkty rasybos varianty procentinis pasiskirstymas

Nagrin¢jant anketinés apklausos rezultatus, paaiSkéjo raSybos chaotiSkumas, susijes su
ziniy trukumu, kalbamyjy kamieno morfologinio statuso nesuvokimu. Pavyzdziui, audio- ir video-
dauguma vertino kaip savarankiSkus zodzius, raSomus atskirai. Beveik 90 proc. studenty raSyty
,video jrasas‘ (teisingg rasybos variantg ,,videojrasas* pazymeéjo vos keli procentai), ,,audio ir video
technika® raSyty 60 proc. apklaustyjy, dar 20 proc. apklaustyjy pasirinko pateikta variantg
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»audio/video technika® — tai taip pat rodo polinkj rasyti atskirai. Dauguma rasyty ,,mega miestas*
(atskirai), tac¢iau ,,mikroplySys“ dauguma rasytu kartu (zZr. 1 pav.).

I atvirojo tipo klausimg ,,Kas padéjo apsispresti dél Siy zodziy rasybos? studentai
pateiké jvairiy atsakymy. Kai kurie respondentai tvirtino, kad yra mate taip raSomus Zodzius
vieSuosiuose tekstuose, reklamose, kiti rasé apie savo nuojauta, intuicija, dar keletas pamingjo
mokyklines Zinias ir vienas net paras¢ taisykle.

Aiskinantis, kaip studentai vertina pateikty tarptautiniy elementy morfologinj statusa,
buvo pateiktas klausimas su pasirenkamaisiais variantais. Studenty atsakymy j §i klausimg analize
rodo, kad daugiau nei 60 proc. Siuos elementus vertina kaip zodziy dalis, Siek tiek daugiau nei
20 proc. apklaustyjy nurode¢, kad vienus tarptautinius elementus laikyty Zodzio dalimi, kitus —
atskiru zodziu. Dar maziau respondenty juos laikyty savarankisku zodziu. Apibendrinant §iuos
atsakymus, svarbu atkreipti démesj | paradoksalig situacija: dauguma respondenty, atrodo, suvokia,
kad pateikti tarptautiniai elementai yra ne laisvieji kamienai, taciau rinkdamiesi, jy manymu,
taisyklingus raSybos variantus, studentai Siuos ne laisvuosius (t. y. sietinius) kamienus ras¢ kaip
atskirus savarankiskus zodzius.

Dar vienu atviruoju klausimu respondentams buvo pateikta 12 prepoziciniy sietiniy
kamieny ir papraSyta nurodyti, kg, jy manymu, jie reiskia. I§ atsakymy isryskejo, kad studenty
pateiktiesiems  kamienams priskiriamos reikSmés daZniausiai artimos biidvardzio arba
daiktavardzio reikSméms, t. y., respondenty nuomone, Sie sietiniai kamienai reiSkia arba ypatybe,
arba abstraktyji objekta. Pavyzdziui, ,,mikro* (mikro- [gr. mikros — mazas]: 1. mazy matmeny,
labai smulkus, 2. dalinio matavimo vieneto, lygaus sisteminio vieneto milijonajai daliai, sudurt.
pavadinimo pirmoji dalis'), respondenty teigimu, reiSkia ,labai mazas“, ,mazas“, ,nejprastai
mazas*“, ,,pseudo* (pseudo- [gr. pseudos — melas]) sudurtiniy zodziy dalis, reiskianti netikruma,
tariamumg, dirbtimumg) — ,,netikras®, ,,nerealus®, ,,kazkas netiesa®, ,,apsimetéliskas®, ,,iSgalvotas®,
»isivaizduojamas®. Beveik visi studentai teigé¢, kad prepozicinis sietinis kamienas ,,audio* (audio-
[lot. klausausi, girdZiu] pirmoji sudurt. Zodziy dalis, rodanti jy reikSmés sasaja su klausa, girdéjimu,
garsu) reiskia ,,garsa“, o ,,vibro“ (vibro- [lot. vibro — drebu, virpu] pirmoji sudurt. zodzio dalis,
rodanti jy reikSmés sgsajg su virpesiais, vibracija) — ,,virpesius*.

IS paskutinio klausimo atsakymy (zr. 2 pav.) paaiskéjo, kad daugiau nei 70 proc.
respondenty bendrojo lavinimo mokykloje visai nesimoke tarptautiniy sietiniy kamieny rasybos, tik
12 proc. teige, kad mokési, apie 10 proc. mano, kad mokési Siek tiek, o kiti i$ viso negaléjo atsakyti
1 81 klausima. Tai rodo, kad mokykloje tarptautiniy sietiniy kamieny rasSyba néra i§samiai aptariama.

Mosimoks Siostemos mcky klcje F2.00%
Ilukesi Sig Lerng rmicky ke 12.00%
SekTiek 1000

Megine | GJ00%
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Paveikslas 2. Temos apie tarptautinius prepozicinius sietinius kamienus mokymasis
bendrojo lavinimo mokykloje
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ISvados

1. Terminy su tarptautiniais prepoziciniais sietiniais kamienais gausu jvairiy sri¢iy terminijoje.
Skolinantis Siuos kamienus, kartu skolinamasis ir zodziy darybos su jais modelis: kamienas tiesiog
pritraukiamas prie antrojo zodzio, nekei€iant jo galiings.

2. Kaip parodé Vilniaus Gedimino technikos universiteto studenty apklausa, dauguma studenty
tarptautinius prepozicinius sietinius kamienus rasyty kaip atskirus ZodZius. Galima manyti, kad tai
susije su keliomis priezastimis:

3. Studentams truksta tarptautiniy prepoziciniy sietiniy kamieny raSybos Ziniy, nes apie juos
bendrojo lavinimo mokykloje arba nekalbama, arba kalbama labai mazai. Tai suprantama, nes
7odziai su tarptautiniais prepoziciniais kamienais paprastai yra terminai, o terminai yra specialybés
kalbos kulttiros kurso, déstomo aukstojoje mokykloje, objektas.

4. Kadangi néra stipraus ,,sukibimo® su antruoju — laisvuoju — kamienu, dirinys neigyja naujy
morf(on)oginiy charakteristiky, respondentai linkg¢ Siuos kalbos vienetus traktuoti kaip atskirus
zodzius.

5. Anketoje pateiktiems tarptautiniams prepoziciniams sietiniams kamienams suteikiama gana aiski
leksiné reikSme, kai kuriy kamieny $i reikSme labai nutolusi nuo leksinés reikSmés kalboje Saltinyje
(pvz., nano- [gr. nannos — nykstukas]). Respondenty manymu, aptariamieji sietiniai kamienai zymi
arba ypatybe, arba abstraktyjj objekta, t. y. reikSmeés pozitriu Sie kamienai artimi budvardziams ir
daiktavardziams.
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Summary

SPELLING AND MEANINGS OF INTERNATIONAL PREPOSITIONAL NET STEMS: A
SOCIOLINGUISTIC STUDY

This report presents a study conducted at the Vilnius Gedmins University of Technology, which aimed to
find out how the students of this university perceive international network stems and how this determines the
spelling of these stems. 248 respondents participated in the study. The results of the survey revealed that
most students would write international prepositional web stems as separate words, despite the fact that these
stems have no grammatical characteristics. According to the respondents, the prepositional mesh stems
presented in the questionnaire denote either a feature or an abstract object.

Key words: international mesh stems, hybrid formations, prepositional stems, spelling of jabs.
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PIRMO KURSO MEDICINOS FAKULTETO STUDENTU PATIRTIES
ANALIZE DALYVAUJANT DEBATUOSE

Vitalija Butleriené, Riita LukoSiené, Dainora Viktorija Vankeviciené
Lietuvos sveikatos moksly universitetas

Santrauka. Straipsnyje aptariama Lietuvos sveikatos moksly universiteto I kurso Medicinos
fakulteto studenty ikiuniversitetiné patirtis debatuojant bei teorisSkai susipazjstant su debatais. Taip pat
atskleidziamas studenty poziiiris | debaty praktikos poreikj studijy metu.

ReikSminiai Zodziai: universitetas, viduriné mokykla, debatai, patirtis.

Ivadas. Debatai tai struktiirizuotas ir reglamentuotas problemy svarstymas, nepamirStant
abipusés pagarbos ir tolerancijos. Debaty nauda sunku pervertinti. Pasak A. Gutauskienés ir
V. Paksienés, vieny pirmyjy debaty pradininkiy Lietuvoje, ,,debatuodami mokomés kritiskai vertinti
aplinkinj pasaulj, daryti prielaidas, tyrinéti faktus, tobulinti vieSojo kalb&jimo jgiidzius, ieSkoti
racionaliy ir jtikinamy argumenty.“ (1) Pasak knygos ,,Debatai autoriy, o ir paciy Kauno
J. Jablonskio mokyklos debatuose dalyvaujan¢iy mokiniy, debatai padeda suvokti, kad beveik
kiekvienoje problemoje galima atrasti tick uz, tiek prie§ argumenty, kad ,,néra ir negali buti vienos
nuomoneés®, o tai skatina tolerancijg ir pagarba kitam zmogui. (1)

Debaty iStaky reikia ieskoti senovés Graikijoje, véliau jie taip pat buvo praktikuojami
Romos imperijoje, buvo vertinami viduramziais ir renesanso laikotarpiu bei naujaisiais laikais.
Pirmieji debaty turnyrai tarp universitety jvyko dar 1892 metais tarp Harvardo ir Jeilio universitety.
Lietuvoje debaty istorija prasidé¢jo 1994 metais kai grupé Lietuvos mokytojy ir moksleiviy mokesi
debaty meno Latvijoje, stovykloje kurig organizavo Niujorko atviros visuomenés institutas. Debatai
greitai populiaréjo, jvairiose Salies mokyklose steigesi debaty klubai. Taciau, kadangi daugumoje
mokykly tai yra uzklasiné veikla, nepraktikuojama pamoky metu, yra sunku nustatyti koks biisimy
studenty skaicius debaty veikloje dalyvavo ir turi patirties, o koks tokios patirties neturi.

Tikslas — istirti kokig patirt] debatuose studentai jgijo besimokydami jvairiose Lietuvos
mokyklose ir kiek, studenty nuomone, jie yra reikalingi universitete. Tyrimas turéty padéti LSMU
Kalby ir edukacijos katedros déstytojams paruosti studenty susipazinimo lygj atitinkancig paskaity
medziagg.

Metodas — mokslinés literatiiros analiz¢, studenty anketiné apklausa.

Tyrimo eiga ir rezultatai. Tyrime dalyvavo 60 pirmo kurso Medicinos fakulteto studenty.
Kadangi tyrimas buvo atliekamas rugséjo meénesj per uzsienio kalbos paskaitas didzioji dauguma
studenty buvo neseniai baige vidurines mokyklas ir jose turéjo skirtingas patirtis tiek debatuose tiek
kitose diskusijy formose.

I klausimg ar yra kada nors dalyvave debatuose 1S 60 studenty teigiamai atsaké 13 (tai
sudaro 22 procenty respondenty), ir 47 studentai (78 procentai) teigé, kad niekada nedalyvavo
debatuose. 21 studentas buvo iSklaus¢ paskaita ar kitokiu budu susipazing su informacija kokiu
principu vyksta debatai, kokios yra debaty taisyklés, o 39 studentai tokios informacijos netur¢jo.
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Ar esate kada nors dalyvaves
debatuose?

TAIP 22%

Ar esate klauses paskaitg apie debatus
ir susipaiines su jy taisyklémis?

Taip 35%

Me 65%

IS viso 34 studentai atsaké numanantys kaip turéty vykti debatai, o 26 teigé nenumanantys

visai arba numanantys labai mazai.

Paveikslas 1.

Labai mazai
38%

MNe 5%

Ar numanote kaip turéty wvykti debatai?

Taip 57%

I klausimg ar manot, kad informacija apie tai kaip atlikti debatus ir debatavimo praktika jusy
studijy metu biity naudinga teigiamai atsaké 34 studentai i§ 60, tik 3 atsaké neigiamai, ir 23 atsake
nezinantys. Jdomus pastebéjimas, kad 1§ 13 studenty kurie patys yra dalyvave debatuose, mano, kad
tokia praktika biity naudinga 12 studenty, ir tik vienas ra$¢, kad nezino. Tai rodo, kad studentai

Paveikslas 2.

kurie yra debatave aiSkiau supranta ir vertina debaty nauda.

Ar manote, kad tokia informacija ir
praktika josy studiju metu baty naudinga?

Taip

Paveikslas 3.
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ISvados. Suskaiciavus visus studenty rezultatus buvo padaryta i§vada, kad Siek tiek daugiau
negu pusé (33 studentai i§ 60) pirmo kurso Medicinos fakulteto apklausty studenty turi, nors ir
skirtingo lygio, pamatinj suvokimg kaip vyksta debatai, o tuo tarpu Siek tiek mazinau negu pusé
tokiy ziniy visai neturi arba turi nepakankamai. Tai paskatino LSMU Kalby ir edukacijos katedros
déstytojus ruoSiant kursg orientuotis j S$iuos studentus ir pateikti visg informacijg, kuri bty
naudinga ne tik studentams, kurie jau turéjo patirties debatuose, bet ir padéty tiems, kurie ligi Siol
tos patirties netur¢jo.

Daugumos studenty nuomone debaty praktika biity naudinga; tokia nuomoné yra dar popu-
liaresné tarp studenty kurie jau yra debatave mokydamiesi mokykloje.
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Summary

THE ANALYSIS OF THE FIRST YEAR MEDICAL STUDENTS EXPERIENCE IN DEBATE
PARTICIPATION

First year medical students come to university having a different experience in debating. Having to provide a
new debating course for the first year students teachers found it challenging to prepare the course without
knowing the level of students’ experience. The research revealed that a little bit more than half of the
students have at least basic knowledge about the debates (with 22 % of actual debate participants), while the
rest have none. This helped to decide that the material provided to the students should cover both basic and
more specific information. The research also showed that the students think that the debates might be helpful
in their studies.

STUDENTU POZIURIS ] MOKSLINIO STRAIPSNIO ANALIZE IR
PRISTATYMA

Vitalija Butleriené, Riita LukoSiené, Dainora Viktorija Vankeviciené

Lietuvos sveikatos moksly universitetas
,(Geras pristatymas sukelia genialias mintis ir pranaSuma.* [1]

Santrauka. Straipsnyje aptariami Lietuvos sveikatos moksly universitete besimokanciy studenty
apklausos tyrimo rezultatai dél Zodinio pristatymo ir mokslinio straipsnio analizés naudos ugdant
studenty uzsienio kalbos komunikacing kompetencijg. Tyrime dalyvave studentai komunikacinius jgiidZius
vertina kaip labai svarbius ir sieja juos su savo profesine veikla ateityje. Tyrimo rezultatai parodé, kad abu
pristatymo formatai efektyviai sprendzia profesinés uzsienio kalbos mokymosi problemas, taciau studentai
pirmenybe teikia Zodiniam pristatymui, kuris lavina kalbéjimo ir argumentavimo jgudzius ir skatina
kirybiskuma. Mokslino straipsnio analizés nauda siejama su profesiniy terminy mokymusi, teksto suvokimu
ir interpretavimu, vertimo kompetencijos ugdymu.

Reik$miniai ZodZiai: mokslinio straipsnio analizé, pristatymas, apklausa, komunikaciniai jgtidZiai.

Ivadas. Spartéjant globalizacijos procesui, kiekvienam i§ misy reikia sugebéti tinkamai
orientuotis ir funkcionuoti multikultiiring¢je erdvéje. Norédamas sékmingai integruotis $iy dieny
visuomengje, zmogus turi komunikuoti su kitais, o kalba yra pagrindiné komunikacijos priemoné.
Paskutiniais deSimtmeciais labai iSaugo démesys uzsienio kalbos komunikacinei kompetencijai.

Ivairtis pristatymai studijy metu prisideda tiek prie studento skirtingy igiidziy tobulinimo,
tiek prie konkre¢iy ziniy kaupimo. Pasak Chivers ir Shoolbred, pristatymai sukuria j studentg
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orientuota mokymosi aplinkg. Studentas ruoSdamasis pristatymui ,,formuoja naujas zinias ir
analizuoja savo pasirinktg tema 1§ jvairiy perspektyvy, mokosi kalbéti viesai, bet tuo paciu metu sau
iprastoje aplinkoje, igyja platy spektra pristatymo ir bendravimo jgiidziy, kuriy reikés darbingje
veikloje®. [2]

Siekiant lavinti besimokanciyjy uzsienio kalbos komunikacing kompetencija Lietuvos
sveikatos moksly universiteto Farmacijos fakulteto ir Medicinos fakulteto Medicininés ir
veterinarinés biochemijos specialybés studentai turi paruosti dvi uzduotis: zZodinius pranesimus ir
moksliniy straipsniy analizés pristatymus.

Zodinis prane$imas yra pristatomas grupés nariams. Studentai turi paruodti ir pristatyti
pasirinkta tema. Jie turi pateikti: vaizdines ir/arba garsines priemones, kurios padéty informatyviau
pristatyti tema; zodyna, kuris padéty studentams suprasti sudétingesnes pasakojimo vietas;
pratimus, kurie uztikrinty auditorijos budruma ir temos sekima; uzduoti klausimg/klausimus ir
studentus jtraukti j diskusija. Zodiniame pristatyme taip pat yra vertinamas kalbos sklandumas,
raiSkumas, temos iSdéstymo nuoseklumas bei logisSkumas, iSvady pateikimas ir laiko limito
iSlaikymas.

Mokslin;j straipsnj studentas pristato tik déstytojui. Studentas turi pasirinkti reikiamo ilgio jj
dominantj profesinj mokslinj straipsnj, ji i$siversti, paruosti jo santraukg ir sudétingy terminy
zodyneli. Mokslinio straipsnio pristatyme yra vertinami studento skaitymo, vertimo, santraukos,
terminy bei sutrumpinimy pateikimo geb¢jimai.

Tikslas. ISsiaiSkinti studenty pozitirj |1 mokslinio straipsnio analizés ir pristatymo
pranasumus ar trilkumus ir patobulinti reikalavimus atsizvelgiant j studenty nuomoniy tyrimus.

Tyrimo uzdaviniai: 1) nustatyti studenty pageidaujamus mokymosi metodus, 2) kokias angly
kalbos kompetencijas respondentai tikisi jgyti/tobulinti, 3) iSaiskinti veiksnius, padésiancius studen-
tams lavinti angly kalbos komunikacinius jgiidZius.

Metodas. Mokslinés literatiiros analiz¢, studenty kiekybiné apklausa.

Tyrimo imtis ir jos charakteristika. Tyrimas buvo atliktas 2022 m. Lietuvos sveikatos
moksly universitete. Tyrime dalyvavo 10 LSMU Medicinos fakulteto Medicininés ir veterinarinés
biochemijos specialybés pirmojo kurso ir 40 Farmacijos fakulteto pirmojo kurso studenty, kurie
mokosi profesinés uzsienio (angly) kalbos. Tiriamyjy buvo prasoma: 1) jvertinti Zodinio pristatymo
ir mokslinio straipsnio analizés pristatymo naudinguma, 2) pateikti argumentus, kodé¢l respondentas
atidavé pirmenybe vienam i§ pristatymy, 3) jvertinti pasirinkto pristatymo rengimo jtaka uzsienio
kalbos igiidziy lavinimui, 4) jvertinti pasirinkto pristatymo rengimo trikumus ar sukeltas
problemas.

Tyrimo rezultatai ir ju analizé. Vertindami Zodinio pristatymo ir mokslinio straipsnio
analizés naudinguma, dauguma respondenty, net 72 proc., nurod¢, kad Zodinio praneSimo rengimas
ir pristatymas jiems atrodo naudingesnis ir tik 28 proc. respondenty teigé, kad mokslinio straipsnio
analizés pristatymas buvo naudingesnis uzsienio kalbos jgiidziy lavinimui.

Norint iSsiaiSkinti priezastis, kodél studentai teikia pirmenyb¢ vienam ar kitam pristatymo
formatui, buvo suformuluoti trys teiginiai ir respondentai galéjo i$ jy rinktis viena, du arba visus
tris, o taip pat jraSyti savo varianta. Dauguma respondenty teigé, kad rengdami Zodinj praneSima
daugiau iSmoko, o rengti tokj prane$img jiems buvo ir jdomiau, ir lengviau. Mokslinio straipsnio
analizés Salininky grupéje tik penktadalis respondenty nurodé, kad jiems buvo lengviau atlikti
straipsnio analizg, nei pristatyti Zodinj pranesima.
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Paveikslas 1. Kodél patiko rengti mokslinio straipsnio analizés pristatyma/Zodinj pranesima

Siekiant iSsiaiskinti abiejy formaty pranesimy efektyvuma studenty jgidziy lavinimui,
respondenty buvo praSoma atskirai panagrinéti ir jvertinti kiekvieno pranesSimo formato jtaka (jei
tokig pastebéjo) ir nurodyti kuriuos jgidZius jie pagerino rengdami tokias uzduotis. Siam tikslui
buvo suformuluoti teiginiai, i§ kuriy respondentai galéjo rinktis viena ar kelis ir/arba pasitilyti savo
varianta.

Vertindami mokslinio straipsnio analizés lavinamus jgtidzius, net 76 proc. respondenty
nurodé zenkliai pageréjusius skaitymo jgidzius, 52 proc. respondenty pazyméjo, kad jie pagerino
teksto vertimo bei kalbéjimo jgiidzius, taip pat iSmoko tinkamai pateikti santrauka. Beveik pusé
respondenty atkreipé démesj | pageréjusius analitinius jgtidzius. Mokslinio straipsnio analizé yra
zodziy, fraziy ir savoky reikSmiy bei rySiy analizé, kuri padeda studentams teisingai interpretuoti
tekstg ir daryti teisingas iSvadas.
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Paveikslas 2. Kokius jgiidZius mokslinio straipsnio analizés pristatymas padéjo lavinti

Zinoma, atlikdami jvairias uzduotis studentai susiduria su i$3tikiais ar sunkumais. Ne iSimtis
ir pristatymy rengimas. Vertinant sunkumus, kurie kilo atliekant mokslinio straipsnio analizés
uzduotj, zenkliai i$siskyré vienas atsakymas — studentams buvo sudétinga rasti tinkamg straipsnj. Ta
pazymeéjo net 86 proc. respondenty. Kiti sunkumai respondenty nebuvo daznai minimi.
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Paveikslas 3. Su kokiomis problemomis susidiiré studentai atlikdami mokslinio straipsnio analizg

Nurodydami jgiidzius, kuriuos padéjo lavinti Zodinio praneSimo rengimas ir pristatymas,
respondentai labiau iSskyré kalbéjimo igiidzius. Kitus jgiidzius, tokius kaip argumentavimo,
analitinius, geb¢jima apibendrinti tyrimy rezultatus ar jveikti vieSo kalbéjimo baimg, taip pat nurodé
7enkli dalis respondenty (4852 proc.). Zodinis pristatymas leidzia studentui, stoviniam pries
auditorijg, pasijusti lyderiu. Jis turi buti dinamiskas, interaktyvus ir kiirybiSkas. KiirybiSkumas
vaidina svarby vaidmenj ugdant angly kalbos komunikacing kompetencija, taikant i besimokantiji
orientuotus mokymo/mokymosi metodus ir kalb¢jimo technikas tiek individualiai, tiek grupéje [3].
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Paveikslas 4. Kokius jgiidzius Zodinis pranesimas padéjo lavinti

Nors dauguma respondenty pazyméjo, kad jie mieliau rinktysi zodinj pristatyma, taciau
pripazino, kad jj rengiant taip pat kilo problemy. Dazniausia jy — vieSo kalb&jimo baimé. Tyrimas
parodé, kad daugiau nei 40 proc. studenty jauciasi patogiai bendraudami angly kalba ir noriai
dalyvauja kalbé¢jimo veikloje; taciau apie 60 proc. studenty patiria kalbos sunkumy vieSai
kalbédami. Amerikoje jsikirgs Nacionalinis socialinio nerimo centras teigia, kad ,,net 73 proc.
zmoniy bijo vieSo kalbéjimo* [4]. Tai pati didziausia baime, kurig patiria Zmogus, bet specialistai
teigia, kad Sig baime¢ galima jveikti. Reikia daryti viska, kas kelia baimg, bet daryti palaipsniui,
viena po kito jgyvendinant nedidelius tikslus, kurie suteikty pasitikéjimo savimi ir jégy susidoroti
su sunkesnémis situacijomis ateityje. Atlickami zodiniai pristatymai paZzjstamoje, ,,saugioje®
aplinkoje tarp grupés draugy padeda mazinti kalbéjimo baime ir leidzia studentams kurti
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isivaizduojamus scenarijus, atspindinius realias gyvenimo situacijas, kuriose studentai turés
pritaikyti savo profesines Zinias.
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Paveikslas 5. Su kokiomis problemomis studentai susidiiré ruosdami zodinj pranesima

ISvados. Tyrimo rezultatai parodé, kad abu pristatymo formatai turi ir privalumy, ir
trakumy. Abu formatai efektyviai sprendzia profesinés uzsienio kalbos mokymosi problemas,
taCiau studentai pirmenybe teikia Zodiniam pranesSimui, kuris lavina kalb¢jimo ir argumentavimo
jgidzius. Dauguma respondenty komunikacinius jgiidzius vertina kaip labai svarbius. Zodinio
pranesimo uzduotis skatina kurybiSkuma, leidZia praneséjui komunikuoti su auditorija ir pajusti
griztamajj rySj. Mokslinio straipsnio skaitymas ir analizé daugiausia démesio skiria profesiniy
terminy mokymuisi bei teksto vertimui ir suvokimui, tod¢l nepalieka pakankamai erdvés studenty
kiirybiskumui ir komunikacinés kompetencijos ugdymui. Pagrindinis zodinio prane$imo trilkumas —
vieSo kalbéjimo baimé.
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Summary

STUDENTS' ATTITUDE TO THE ANALYSIS OF A SCIENTIFIC ARTICLE AND DELIVERY

The paper reports the findings of a study on LSMU students' approach to the analysis a scientific article and
oral presentation. The participants were 50 first-year biochemistry and pharmacy students. Using
questionnaires to collect data, the study revealed that both delivery formats have the advantages and
disadvantages. Both formats effectively solve the problems of learning a professional foreign language, but
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students prefer oral presentation, which develops speaking and argumentation skills. The findings of the
study indicate that communicative skills are perceived as very important by most of the respondents. The
oral presentation stimulates creativity and allows the speaker to communicate with the audience and feel
feedback. Reading and analysis of a scientific article mainly focus on learning professional terms and
translation and text comprehension, so it does not leave enough space for students' creativity and the
development of communicative competence. The main drawback of oral presentation is the fear of public
speaking.

BALTISKI LDK KARIUOMENES DOKUMENTU ANTROPONIMAI
Juraté Ciriinaité
Lietuvos sveikatos moksly universitetas

Anotacija. Straipsnyje uzfiksuoti XVI a. Lietuvos Didziosios Kunigaikstystés kariuomenés
suraSymy baltiski antroponimai. Pirmoje dalyje baltiski antroponimai iSrinkti i$ slavisky teritorijy, esanciy uz
galimos lietuviy ir rusény dvikalbystés zonos, bajory jvardijimy, ieskoma jy paplitimo slaviskose Zemése
priezasCiy. Antroje dalyje skelbiami totoriy registro baltiski antroponimai, svarstoma, kokiomis
aplinkybémis Sie asmenvardziai galéjo atsirasti totoriy vardyne.

ReikSminiai Zodziai: Lietuvos Didzioji Kunigaikstysté, asmenvardis.

Ivadas. Straipsnio medziaga rinkta i§ XVI amziaus Lietuvos Didziosios KunigaikStystés
kariuvomenés suraS§ymo dokumenty. Tikslas — uZzfiksuoti slavy ir totoriy registry baltiskus
antroponimus bei aptarti jy paplitimo priezastis. Antroponimijos baltizmai rinkti tik i§ ty slavisky
teritorijy, kurios yra uz istorinio lietuviy kalbos ploto ir galimos dvikalbystés zonos. Nesiekiama
pasiiilyti naujy etimologijy. Beveik visi ¢ia rekonstruoti asmenvardziai turi atitikmenis dabartiniame
lietuviy vardyne ir jy etimologijas pateikia ,Lietuviy pavardziy Zodynas“ (Vanagas,
Maciejauskiené, Razmukaité 1985; Vanagas, Maciejauskiené, Razmukaite 1989) bei ,,Lietuviy
vardy kilmés zodynas* (Kuzavinis, Savukynas 1994).

Kariuomenés suraSymai — tai 1528, 1565 ir 1567 mety daugiatautés valstybés bajory ir
totoriy® sara$ai su nuorodomis apie kariuomenei jy iSruosiamus Zirgus ir ekipuote. Dokumentuose
asmenys (iSskyrus didziojo kunigaikS¢io dvaro Zmones, aukStuomenés nasles ir totorius, kuriems
skirti atskiri registrai) suraSyti pagal vietoves, kuriose yra jy nuosavybé. Etniné priklausomybé
nenurodoma (iSskyrus totorius).

Asmens gyvenamoji vieta ir tautybé turéty sutapti su vietovés, kurios sarasuose jis jrasytas,
gyventojy tautybe. Taciau, tiriant dokumenty vardyna, krinta j akis Siam teiginiui prieStaraujantys
faktai: slaviSkose Zemése galima rasti baltams arba tiurkams budingy asmenvardziy, lietuviskose
teritorijose — slavisky ir tiurkisky, o totoriy sgrasuose — lietuvisky ir slavisky antroponimy. Tokiais
asmenvardziais uzraSyti asmenys turéjo nuosavybe¢, o gal ir gyveno nurodytose vietovése, taciau
kazin ar jie visi buvo autochtonai. Ypac¢ tai pasakytina apie tiurkiskais antroponimais uzrasytus
asmenis: tai galéjo biiti totoriai, o totoriai (kaip ir karaimai) XVI amziuje Siose vietose dar buvo
naujakuriai.

Senosios baltiSkos antroponimijos klodo (substrato reiSkiniy) paieskos slaviskose Zemése
kazin ar buty pagristos dél antroponimams, skirtingai nei toponimams (ypac seniausiai jy daliai
hidronimams), biidingos kaitos. Zmogaus, taigi ir jo vardo egzistencija yra ribojama laiko, ir jeigu
po vieno asmens mirties jo vardas kitam asmeniui nesuteikiamas (kalbama apie rasto neturincias
visuomenes, o biitent toks buvo senasis balty pasaulis), tas vardas gali iSnykti be pédsako. TeoriSkai
antroponimija (bent jau jos periferiné dalis) gali atsinaujinti kiekvienoje kartoje. Taigi dél
asmenvardziy neilgaamziSkumo (Cia neturimas omenyje raSytinés tradicijos jtvirtintas kanoninis
vardynas ar pavardés — vélesniy laiky civilizacijoms budingas reiskinys) vargu ar galima tikétis, kad

3 Musulmonai totoriai ir judéjai Zydai nebuvo jtraukti j krik§¢ioniskosios visuomenés luomines struktiiras, bet buvo
iSskirti kaip nekrik$¢ioniy, Antrojo Lietuvos Statuto terminais kalbant — besurmény (6scypmsnun), socialinis darinys
(Siaucitinaité-Verbickiené 2008; 220).
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nelietuviskoje LDK dalyje nuo praéjusio tiikstantmecio, tai yra ty laiky, kai ¢ia dar negyveno
slavai*, biity galéje islikti autentisky baltiiky antroponimy, nebent balty salos dar biity i§likusios iki
aprasomojo laikotarpio. XVI amziaus kariuvomenés surasymy slaviskose teritorijose uzfiksuoti
antroponimijos baltizmai, bent jy dauguma, greiciausiai negali biiti siejami su baltiSkuoju substratu,
juoba kad kai kurie i§ jy uZzrasSyti teritorijose, kuriose balty, regis, nickada negyventa (rytinéje
Voluingje).

BALTISKI ANTROPONIMAI SLAVISKOSE TERITORIJOSE UZ GALIMOS
DVIKALBYSTES ZONOS

Smolenskas (bospe Cmonenckuu, xomopwviu umenvs y bpacnasviu maroms): Nom. pl.
Jloeboposuuu — dvikamienio asmenvardzio *Daubaras’ priesaginis vedinys. 1528 m. 1 uZraSymas:

Mapmunv a Jlaspunv [losboposuuu (1; 62).

Polockas: Keemosvmv — dvikamienis asmenvardis *Getautas. 1528 m. 1 uZraSymas:
Keemosvmn (1, 194).

Mstislavlis: Muszwvreaiino — dvikamienis asmenvardis *Mizgaila. 1528 m. 1 uZraSymas:
Musvkeatino (1;198); Poeatinosuynr — dvikamienio asmenvardzio *Ragaila priesaginis vedinys.
1528 m. 1 uzraSymas: Paousonv_Poecatinosuus (1; 199).

Vitebskas: Bymkosv — galbut dvikamienio asmenvardzio trumpinio *Butka priesaginis
vedinys. 1528 m. 2 uzraSymai: Mapmunv bymkoewv, Cmanvko bymkoss (1; 197).

Minskas: Boxwnaposuuv — dvikamienio asmenvardzio *Vai(k)$noras priesaginis vedinys.
1528 m. 1 uzraSymas: Adamv Bokwmnaposuuwv (1; 29). Keeopoumws — lietuvisko apeliatyvinio
asmenvardzio *Giedra ir patroniminés priesagos -ait- vedinys. 1567 m. 1 uzrasSymas: Cmanuciaés
Keeopoums (1; 1219). Cmonbynosuun — lietuvisko apeliatyvinio antroponimo *Stalba ir
patronimings priesagos -in- vedinys. 1528 m. 2 uzraSymai: Mapmunv Cmonbynosuus, 3anbko
Cmonbynosuuv (1; 30). Kopetieuun, Kopeiisunas, gen. sg. Kopeiisuua — lietuvisko apeliatyvinio
asmenvardzio *Kareiva , kareivis“ priesaginiai vediniai. 1567 m. 3 uzraSymai: Kacnopv Anosuus
Kopetisuuw, I'anna bozoanosas Bwicmpetickaa Anosaa Kopetieunasa, gen. sg. HAnosoii Kopetiguua
(1; 1223).

Pinskas: Cxupmonmw» — dvikamienis asmenvardis *Skirmantas. 1565 m. 1 uzraSymas:
Kpviuwumo v Cxupmonmdn (1; 311). Bounw, Bounuuws — galbiit dvikamienio asmenvardZzio trumpinys
*Vaina ir jo priesaginis vedinys. 1528 m. 1 uzraSymas: Bounsv I puuunosuusv (1; 188). 1565 m. 1
uzraSymas: Cokonw Bounuuw (1; 313). 1528 m. dokumente du asmenys uzraSyti su patronimu, kuris
yra lietuviy tautybés ar kilimo vietos i§ Lietuvos nuoroda: 3ans a Mapmunv Jlumsunosuuu (1; 189).

Bielskas: Akeeno, gen. sg. Axeenxu — dvikamienis asmenvardis *Jogéla ir jo priesaginis
vedinys; 18 viso 2 uzraSymai. 1565 m. 1 uzraSymas: gen. sg. bapmowa Hxeenxu (1; 385). 1567 m. 1
uzra§ymas: Cmanucnasv Hreeno (1, 1096). Ceumpukeatinosuysr — dvikamienio asmenvardZzio
*Svitrigaila priesaginis vedinys. 1528 m. 2 uzraSymai: Bapmown Ceumpureaiiiosuus, Snv
Csumpuxeaiinosuuw (1; 130). Boiido, Botidosas, Boiidosuuws — galbiit dvikamienio asmenvardzio
trumpinys *Vaidas ar *Vaida ir jo priesaginiai vediniai; 1§ viso 7 uzraSymai. 1528 m. 6 uzraSymai:
Bouioo (1; 139); Botioo Mukonaesuuwv (1; 161), (1; 162), Bouidosasa yoosa (1; 127); AHxyow
Boiioosuuw (1; 145), Ilempwv Bouiodosuuv (1; 148). 1567 m. 1 uzraSymas: [Opu Boiidosuun
Maxoscku (1; 1142). Boiino, gen. sg. Bouina — galbut dvikamienio asmenvardzio trumpinys *Vaina;
1§ viso 3 uzraSymai. 1528 m. 1 uzraSymas: Jlaspureyw Botino (1; 175). 1567 m. 2 uzraSymai: Anv
Botuino, komopruks semwvekuii benckuii (1; 1038), gen. sg. Ana Bouna (1; 1039). Be to, visuose

4 Aukstutinés Padneprés hidronimy lingvistiné analizé leido tyrinétojams prieiti prie i$vados, jog iki slavy ekspansijos j
Ryty Europa teritorijos, plytincios j $iaur¢ nuo Seimo upés, buvo apgyventos balty, o i pietus — iranény skity (Tomopos,
Tpy6aues 1962).

5 Pusjuodziu $riftu uzraSomos rekonstruotos senyjy baltisky dvikamieniy antroponimy, jy trumpiniy bei kity vienka-
mieniy asmenvardziy formos. Rekonstruojant pridedama viena i§ galimy lietuvisky galtiniy.
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trijuose dokumentuose minimas to paties pavadinimo kaimas Ceno Boiinose zemsane (1; 175) bei
dvaras 3 Bounosw (1; 359), (1; 360), Botinwt (1; 1037). Pumacesuus — dvikamienio asmenvardzio
trumpinio su iSsaugota lietuviska galiine *Rimas priesaginis vedinys. 1528 m. 1 uzraSymas: Muco
Pumacesuun (1; 167). byovko — galbiit dvikamienio antroponimo trumpinys *Butka. 1565 m. 1
uzrasymas: Muxonaii byovro (1; 408). Hapvrosuuw — galbiit dvikamienio asmenvardzio trumpinio
*Norka priesaginis vedinys. 1567 m. 1 uzraSymas: Hemupa Hapvkosuuw (1; 359). Tunveuxosuus —
lietuvisko apeliatyvinio asmenvardzio *Tilvikas priesaginis vedinys. 1528 m. 1 uZrasymas:
Anvopetr  Tunvsuxosuuwv (1; 168). Cypbno, Cypbnosuunr — turbiit lietuviSkas apeliatyvinis
asmenvardis *Siurbla ar *Siurblys ir jo priesaginis vedinys. 1528 m. 2 uzraSymai: Muxkonaii
Anvrosuuv Cypono, Mapmunv Mukonaesuusv Cyponosuus (1; 169). [llenemuuusw, [llenemyunas —
lietuvisko apeliatyvinio asmenvardzio *Sepetys priesaginiai vediniai. 1528 m. 4 uZra$ymai:
Cmanucnasv Llenemuuusn, /Jomenuxv [lenemyuuwv (1; 140), Muxonaii [llenemuuuw (1; 169),
Anosas lenemuunas (1; 169). Bexoums — neaiskios kilmés asmenvardis su lietuviska patronimine
priesaga -ait-. 1567 m. 2 uzraSymai: fnoea Bexoiimb 60o6a, Adamv Bexoums (1; 1104).
Mukymuus, Anvyymuuv, Anymuun, Anymesuun — galbit lietuviskos mazybinés priesagos -ut-
vediniai; i$ viso 4 uzraSymai. 1528 m. 1 uzraSymas: Jnv Muxymuuw (1; 152). 1565 m. 1 uZraSymas:
Jlesko Anvyymuuwv (1; 373). 1567 m. 2 uzraSymai: Mamoeti HAuymuuv, Auvopeti Hnymesuus
Komoposcku (1; 1172). Paskutinius du jvardijimus galima priskirti totoriams, nes jie uzrasyti totoriy
kaime Tamapose Knviuuncyu. Yenenesuuw, Pymenv — galbiit lietuviskos mazybinés priesagos -el-
vediniai; 1§ viso 3 uZraSymai. 1528 m. 2 uzraSymai: bapmowrv HYenenesuuv, Cmanucnagv
Yenenesuuwv (1; 136). 1565 m. 1 uzraSymas: Cmanuciaéw Pymenwv (1; 371). 5 kriks¢ioniski
asmenvardziai 1528 m. dokumente uzraSyti su i§saugotomis lietuviSkomis galtinémis: Knumacw (1;
128), (1; 143); Anv Knumacosuuv, Cmanucnasv Knumacosuun (1; 128), Audpucv Mameesuuv
Ma3zanxo (1; 154). 1528 m. dokumente minimas lietuviy ar Lietuvos kaimas: Ceno Jlumesansi
semsane (1; 146).

Dorogicinas: Akeeaxka — dvikamienio asmenvardzio *Jogéla priesaginis vedinys. 1567 m. 2
uzrasymai: bapmowv Hxeenxa, Cmanucnasv Hreeaxka (1; 893). Ccexupveuns — dvikamienis
asmenvardis *Skirvinas. 1528 m. 1 uZraSymas: Cckupveuns (1; 124). Gen. sg. Kenumonmosuua —
galbiit rastininky iSkreiptai uzraSyto dvikamienio asmenvardzio *Galimantas priesaginis vedinys.
1567 m. 1 uzraSymas: gen. sg. Ana Kenumonmosuua (1; 945). Boiioa — galbiit dvikamienio
asmenvardzio trumpinys *Vaida ar *Vaidas. 1565 m. 1 uzraSymas: bepnamv Bouoa (1; 390).
Boiino — galbtit dvikamienio asmenvardzio trumpinys *Vaina. 1565 m. 1 uZraSymas: FOpuwr
Anosuyv Boiimexosuuv Bouno (1; 394). Poxesna — galbit lietuvisko apeliatyvo ir priesagos -el-
vedinys *Ragelé. 1565 m. 1 uzraSymas: Auwopeti Poxesana (1; 385). JKukea — galbiit lietuviskas
apeliatyvinis asmenvardis *Zyga, sietinas su ,,zygiuoti. 1567 m. 1 uzra§ymas: Jnv Kuxea (1;
893). Konnesuuw — galbit baltiSko apeliatyvinio asmenvardzio *Kalnas arba *Kalnius priesaginis
vedinys. 1567 m. 1 uzraSymas: Mamuvicv Anosuuv Koanesuus (1; 895). Maoetixa — turbit lietuvisko
apeliatyvo ir priesagos -eik- vedinys *Medeika. 1567 m. 1 uzraSymas: Juv Maodetika Mameesuuw
(1; 948). Gen. sg. Kepebuca — galbiit lietuviskas apeliatyvinis asmenvardis su iSsaugota lietuviska
galiine *Grébys. 1567 m. 1 uZzraSymas: Axkyos [lonamoscku Kepeouca (1; 907). Ilympa — baltiskas
apeliatyvinis asmenvardis *Putra. 1567 m. 1 uzra§ymas: Auw [lympa (1; 887). Pebetixa — turbiit
lietuvisko apeliatyvo ir priesagos -eik- vedinys *Rebeika. 1567 m. 2 uzraSymai: Ilasenv Pebetixa
Cmanucnasw Pebeiika (1; 943). Kans — galbit lietuviskas apeliatyvinis asmenvardis *Zalys. 1567
m. 1 uzraSymas: fnv Kane (1; 922). Meodycwv — galbiit lietuviskas apeliatyvas *Medus. 1567 m. 1
uzrasymas: 3axapuviaus Medyew (1; 943). I'apbacwy — galbiit lietuviskas apeliatyvas *Garbas. 1567
m. 1 uzraSymas: fuv [apbacvy Aunopeesuun (1; 882). Su iSsaugota lietuviska galine 1567 m.
uzraSyti 3 asmenvardziai — neaiSkios kilmés antroponimas Keonubucv  ir krikScioniskas
asmenvardis bponucw (du kartus): Ocmaneti Keonuoucwv (1; 887), Anv Ilasnosuuv bponucw (1,
905), bponucv bopymuuw (1; 945). Paskutiniojo jvardijimo antrajame asmenvardyje galima jzvelgti
ir galbut lietuviSka maZzybing priesaga -ut-. Dar kartg ji pasitaiko antroponime Ilexyms 1567 m.
dokumente: fOnv Ilexyms (1; 889). Asmenvardyje Tomwrens galbiit uzfiksuota lietuviska mazybiné
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priesaga -el-. 1567 m. 1 uzras§ymas: Heanv Tomwvkens (1; 876). Antroponimai baxyns, boxyus gali
biiti lietuviskos patroniminés priesagos -in- vediniai. 1565 m. 1 uzraSymas: 4nv bokyuw (1; 385).
1567 m. 1 uzraSymas: FOpu Bakynw (1; 890). 1567 m. dokumente kriks¢ioniskais asmenvardziais
uzraSyto zmogaus jvardijime jraSyta nuoroda, liudijanti lietuviska kilme¢: Cmanucnasv Anosuuv
Jlumsunexs (1; 972). Apie lietuviska kilme galbtit galima spéti i§ sulietuvintos kriks¢ionisko
asmenvardzio formos FOpxea (vietoj FOpuir). 1567 m. 1 uzraSymas: Mameii FOpxea (1; 972).

Melnikas: Botiouna, Boiioununa, Boiiounuks, Botidenuks — dvikamienio asmenvardzio
trumpinio ir priesagos -i/- vedinys *Vaidila. 1567 m. 4 uzraSymai: Ilempw Boiiduna, Axybosa
6006a Botioununa, Cmanucnasv Botiounuks Anosuuv, Mameii Boiidenuxw (1; 1003). Boiino, Boiina,
gen. sg. Boiinosoe — galbiit dvikamienio asmenvardzio trumpinys *Vaina ir jo priesaginis vedinys;
i$ viso 5 uzraSymai. 1565 m. 2 uzraS§ymai: Bapmowv Boiina, gen. sg. Anosoe Boiinosoe (1; 407).
1567 m. 3 uzraSymai: Huv Boiino Xepyounw, Cmanucnaswv Boiino, bapmowv Boiino (1; 988).
byovro, bymko — galbiit dvikamienio antroponimo trumpinys *Butka. 1565 m. 1 uzraSymas:
Muxonaii Byovko (1; 408). 1567 m. 1 uzraSymas: Kpsiuumo & Cmanuciagosuuv Bymrxo (1; 1013).
Keswvno — galbit lietuviskas apeliatyvinis asmenvardis *Kiaulys; i§ viso 2 uzraSymai (matyt, to
paties asmens). 1565 m. 1 uzraSymas: Anopeti Kegwvno (1; 408). 1567 m. 1 uzraSymas: Auwopeii
Keswvano (1; 989). Kasnosaa — galbit lietuvisko apeliatyvinio antroponimo *Kaulys priesaginis
vedinys. 1567 m. 1 uzraSymas: Mapuna Kasnosas (1; 988). Iluxeynrs — galbiit lietuvisko apeliatyvo
ir priesagos -ul- vedinys *Pigulis. 1567 m. 1 uzraSymas: E3060v [luxeyiw (1; 1010). Ilapouxs —
galbiit lietuviska pravardé *Perdikas. 1567 m. 1 uzraSymas: Cmanucnasv Ilapouxwv (1; 1014).
Ckybucv — galbiit lietuvisko apeliatyvo galinés vedinys *Skubys. 1567 m. 1 uzraSymas: /lagens
Crybucwv Axybosuuwn (1; 1005). Vienas asmuo 1567 m. dokumente uzrasytas sulietuvintu
kriks¢ioniSku asmenvardziu FOpxea (vietoj FOpuii): Cebecmuiansy FOpxea (1; 1003).

Kamenecas: Axeaiino — dvikamienis asmenvardis *Jogaila. 1528 m. 1 uzra§ymas: Hkeatino
(1; 100). Keonumoumsw, Keonumonvmosuuv, Keonumonvmosas, Keonumonmosa — dvikamienis
asmenvardis *Galimantas ir jo priesaginiai vediniai. 1528 m. 4 uzraSymai: Cmanucnags
Keonumonms, Muxvuo Keonumonvmosuuw, AHnosas Keonumonvmosas (1; 99), Cecmpa
Keonumonmosa Ilempyxna (1; 100). Moocetixo — lietuvisko apeliatyvo ir priesagos -eik- vedinys
*Mazeika. 1528 m. 1 uzraSymas: Mooicetiko Tuwvrkosuus (1; 100).

Brestas: /[osotinosuun — dvikamienio asmenvardzio *Dovaina priesaginis vedinys. 1528 m.
1 wuzraSymas: [lanv Cmanucnaév [osotinosuuv (1; 101). Crkupeunosuunr — dvikamienio
asmenvardzio *SKirvinas priesaginis vedinys. 1528 m. 1 uzraSymas: Suyws Crupsunosuuv (1;
101). Keonumonmw — dvikamienis asmenvardis *Galimantas. 1565 m. 1 uZraSymas: [Opsiii
Keonumonmw (1, 303). Boiina — turbiit dvikamienio antroponimo trumpinys *Vaina. 1528 m. 3
uzraSymai: Bouina Yenewnuyxuii (1; 101), Ilanv Boiina bozsywesuun — du kartus (1; 101).
Kynvuesuuwn — galbut lietuvisko apeliatyvinio asmenvardzio *Kulnys arba *Kulnius priesaginis
vedinys. 1565 m. 1 uzraSymas: Anxo Kyivnesuus (1; 300).

Kobrinas: Kynnesuun — galbut lietuvisko apeliatyvinio asmenvardzio *Kulnys arba
*Kulnius priesaginis vedinys. 1565 m. 2 uzraS§ymai: Cemensv Kyanesuuv, [Jemvanv Kynvnesuuv (1;
306). Kanvuetixo — lietuvisko apeliatyvo ir priesagos -eik- vedinys *Kalneika. 1565 m. 1
uzrasymas: Gedopv Kanvuetixo (1; 306). Kapvuenvr — galbit lietuviskos mazybinés priesagos -el-
vedinys. 1565 m. 1 uzraSymas: Kpwviuumo G Kapvuens (1; 308).

Brestas, Kamenecas, Kobrinas (1567 m. bendras sarasas): Keonumonmw, gen. sg.
Keonumonma — dvikamienis asmenvardis *Galimantas. 5 uZraSymai: fAuv Keonumonmdw
Hemposuuw (1; 1199), Keorumonmsw Illempwv, Mamvicv FOpvesuuv Keornumonmsw (1; 1200), gen. sg.
llempa Keonumonma (1; 1199), gen. sg. IOpvs Keonumonma (1; 1200). Boiinuuw — galbit
dvikamienio asmenvardzio trumpinio *Vaina priesaginis vedinys. 1 uzraSymas: Meanv BotiHuus
boecosumunsv (1; 1203).
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Voluiné: Monmosemwv, Monvmosmosuysr — dvikamienis asmenvardis *Mantautas ir jo
priesaginis vedinys; i§ viso 2 uzraSymai. 1528 m. 1 uzraS§ymas: Ilanv Hxy6s» Monvmosmosuus (1;
187). 1565 m. 1 uzrasSymas: Auv Monmosms (1; 423). Botina, Botinuuw, dat. sg. Botinuuy — galbiit
dvikamienio asmenvardzio trumpinys *Vaina ir jo priesaginis vedinys; i§ viso 4 uzraSymai. 1565
m. 2 uzra§ymai: Gedopv Bounuuvw, dat. sg. Gedopy Bounuuy (1; 419). 1567 m. 2 uzraSymai: [lanv
Botuina Jlunesckuii (1; 1247), Ilans Gedopv Botinuus (1; 1239).

Baltiski antroponimai, uzrasSyti slavisky teritorijy bajory jvardijimuose, leidzia spéti, kad jais
pavadinti asmenys galéjo biti lietuviai (tais atvejais, kai lietuviskas asmenvardis yra pirmasis arba
vienintelis jvardijimo narys) ar jy palikuonys (kai lietuviskas asmenvardis jrasytas po krikSto vardo
arba jo pagrindu sudarytas patronimas), bei daryti prielaida, jog XVI amziuje Lietuvos Didziojoje
Kunigaikstystéje bajorai keisdavo gyvenamaja vieta. (AiSku, dalis Siy asmeny galéjo biiti
autochtonai.) Tac¢iau apie migracijos mastg, remiantis kariuomenés suraSymy duomenimis, nieko
konkretaus pasakyti negalima. BaltiSki dvikamieniai asmenvardziai slaviSkose teritorijose buvo
atsitiktinio pobtidzio reiSkinys (ten dazniau pasitaikydavo tiurkisky antroponimy), taciau jie buvo
reti ir lietuviSky etniniy Zemiy bajory jvardijimuose, nes krik§¢ionybés eroje beveik buvo iSstumti
kanoninio krik$¢ioniskojo vardyno. Patroniminé priesaga -ait-, sprendziant i§ kariuomeneés
sura§ymy, masiskai buvo paplitusi ne visy lietuvisky Zemiy, o tik Zemaitijos bajory jvardijimuose
(Ryty ir Vidurio Lietuvoje ji Smesteli tik epizodiSkai), patroniminé priesaga -in-, kelis kartus
uzraSyta Vidurio Lletuvo_]e dazniau pasitaikydavo taip pat tik Zemaitijoje (beje, slavisky
patroniminiy priesagy ir Zemaitijoje uZfiksuota daugiau nei baltisky®). Taigi krik3¢ioniskais
asmenvardziais ir patronimais su slaviskomis priesagomis uzrasyty lietuviy migranty apskritai
neblity jmanoma atskirti nuo vietiniy gyventojy slavy, kurie — kadangi taip pat priklausé
krikS¢ioniSkajam pasauliui — irgi buvo uZrasomi daugiausia kriks$¢ioniSkais asmenvardziais ir, be
abejo, slaviskais patronimais. Beje, ne visi senieji baltiski dvikamieniai asmenvardziai rodo
migracija. Antai daznai Palenkéje Bielsko, Dorogicino, Melniko pavietuose pasitaikantis baltiSkas
antroponimas Zygimantas (JKuxeumonmw), dokumentuose uzfiksuotas ir vardy, ir tévavardziy
forma, matyt, buvo madingas arba plito dé¢l visai kity, su asmeny migracija nesusijusiy priezasciy.
Dvikamienis asmenvardis Zygimantas rastininky galéjo buti painiojamas su krik$Gionisku
asmenvardziu Zigmantas. Pvz., 1565 m. dokumente raSoma vien tik Zigmantas (3vikemynmwn,
3vikemonvmsv, 3vikMyHmosuuv, 3vikemonmosuusv), o 1528 m. ir 1567 m. dokumentuose —

Zygimantas (OKuxeumonmu, Kuxeumonmosuuw) arba tarpiniai variantai JKuxemynms (1; 1073), (1;
1096).

Kyla abejoniy taip pat dél asmenvardziy Bouns, Bouno ir jy vediniy baltiSkumo, nes slavy
registruose Sios Saknies antroponimai pasitaiko dazniau nei etninése lietuviy zemése. Turbiit galima
jtarti, jog slaviSkose LDK teritorijose vienu metu plito baltiSko dvikamienio asmenvardZzio
trumpinys Vaina (Vainius, Vainys) ir slaviski apeliatyvai Bounws, Botino. Baltizmas Vaina i LDK
slavy Zemes keliavo, matyt, su lietuviais migrantais. Taciau reiSkinio, matyt, biita dar sudétingesnio
— daugiasluoksnio: biitent §j baltizmg dél jo panasumo ] slaviSkus apeliatyvus galima jtarti esant
paveldéta 1S senosios baltiSkosios antroponimijos ir laikyti galimu baltiskojo substrato pasireiSkimu.
Ryty Europa kadaise uzpludusiy karingyjy slavy kalboje baltiSkasis Vain- Saknies dvikamienio
asmenvardzio trumpinys galéjo iSlikti dél Sios priezasties: jis sutapo su slaviSkais kario ir karo
reikSmés apeliatyvais gouns bei soiina (taigi su prestizine zmoniy veiklos sritimi) ir galéjo atrodyti
savas atvykéliams bei slavejantiems baltams (Siems ypac, nes nutaustantys asmenys paprastai
gédijasi savo protéviy kalbos, o kitakalbg praeitj bei zila senove romantizuoti linkusios tik
tolimesnés nutautusiy zmoniy kartos).

Panasiai lietuviy vardyne krikS¢ioniskosios antroponimijos jsigaléjimo laikais dél Saknies
Al- sutapimo su kanoniniais krikS¢ioniy vardais Aleksandras, Aleksas turbiit iSliko senasis lietuviy

61528 m. LDK kariuomenés sura§yme Zemaitijoje lietuviskos patronimings priesagos sudar¢ 13,3 proc., 0 1567 m.
sura§yme — 42,2 proc. visy patroniminiy priesagy (1565 m. suraSyme Zemaitijos registro nebuvo).
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asmenvardis Alys (KOpkenac 1977). Juozo Jurkéno nuomone, A4/- Saknies Senosios Europos
antroponimo ir krik§¢ionisko asmenvardzio Aleksandras trumpinio sutapimu galima laikyti ir
lietuviy asmenvard]j Alekna, baltarusiy Onexno, lenky Olechno. Anot Jurkéno, ,Kitaip sakant, ¢ia
galima jzvelgti senyjy tradicijy jtaka, siekj sutaikyti iSstumiama sena ir jéga diegiama nauja® (ten
pat). Saknj A/- randame lietuviskuose dvikamieniuose asmenvardziuose Al-girdas, Al-mintas, Al-
monas (FOpkenac 2003; 191)

TOTORIU REGISTRO BALTIZMAI

1. Senyjy baltisky dvikamieniy asmenvardziy trumpiniai ir priesagy vediniai totoriy
jvardijimuose — 3 uzraSymai.

1528 m. dokumente: *Buta + ovic¢: JKopayeu Bymosuuw (1; 116).

1567 m. dokumente: *Mant(as) + us$ + evi¢: Iamza Mowmywesuuwv (1; 1355), Axvsa
Monumywesuus (1; 1359).

2. Totoriy asmenvardziai i$ lietuvisky apeliatyvy — 4 uzraSymai.
1528 m. dokumente: *Vaikas’: Boiixo FOuikosuuw (1; 110), Boiiko Kazumuposuuw (1; 119).
1565 m. dokumente: *Staniul(is)+evi¢: Kynzvimans Cyuronesuus (1; 427).
1567 m. dokumente: *Seniul(is)*+evi¢: O60poxmans Centonesuun (1; 1372/1373).

3. Lietuviska priesaga -us- totoriy jvardijimuose (pasitaikanti tokiuose zodziuose kaip
lietuviy fétusis) — 2 uzraSymai.

1567 m. dokumente: I'amza Monmywesuuw (1; 1355), Axvs Mouwmywesuus (1; 1359).

4. Lietuviska priesaga -u/- totoriy jvardijimuose — 8 uzraSymai.

1528 m. dokumente: [Hemwaucw (1; 110), Mayyna Kypmanvuykosuuws (1; 112), Baszons
Kypmanosuuw (1; 112), Baswrons (1; 112), Cmanronucs (1; 118).

1565 m. dokumente: Kynzsimans Cynronesuus (1; 427), OBenoeii Anronesuus (1; 428).
1567 m. dokumente: O60poxmanv Cenronesuus (1; 1372/1373).

Dalies priesagos -ul- vediniy pamatinis zodis — krik§¢ioniskas asmenvardis’: ITemionucw,
Cmantonuco, Mayyna, Anionesuun’’. Kai kuriy vediniy pamatinis Zodis — turbit lietuviskas
apeliatyvas: Cynionesuus (siinaus reikSme), Cenronesuus (galbiit senumo reikSme).

1528 m. totoriy registro vyry varduose mazybine reikSme reiSkiama dvejopai — darybos
priemonémis (lietuviskomis priesagomis -ul- ir -us-) arba atsispindi rusisko ar lietuvisko apeliatyvo,
tapusio onimu, reikSméje, pvz.,: Marviun: Manviuws Cmanvkesuus (1; 114); Kaovuuv a Manviws a
Jaenemv Jlyxawwvinyor (1; 114), Marvuuvka: Amamans Manviwvka (1; 117), Botixo: Boiiko
FOwxosuyv (1; 110); Boiiko Kasumuposuuw (1; 119). Slavisky ir lietuvisky apeliatyvy, turiniy
mazybing reik§me, asmenvardéjimas totoriy pasaulyje — laikinas reiSkinys. 1567 m. dokumente juos

7 Lietuviskose teritorijose (Zemaitijoje ir Lydoje) taip pat rasta $ios Saknies asmenvardziy: *Vaik(as) + ovié:
banmpometi Bouikosuun (1; 221), *Vaikin(as) + ovi¢: Boimko Bouikunosuuv, IOpwvesas Boukxunosuun (1; 32),
*Vaikel(is) + evi¢: Ilempv Boiikenesuun (1; 220). Tos pacios Saknies lietuvio asmenvardj yra rekonstravusi V.
Maciejauskiené (Maciejauskiené 1991; 129): *Vaikelis: Boiuikenucw [posouxosuus.

8 Asmenvardis su i§lyga gali bati sietinas su lietuviskais apeliatyvais senis, senas. Sios $aknies antroponimy taip pat
rasta Gardino registre: *Senel(is) + evic: Ilemenv Cenenesuuwv (1; 95), Cmeyvro Cenenesuun, Ayvko_Cenenesuyn
Aryowv Cenenesuun (1; 96). Taciau didesné tikimybé, kad Sie asmenvardziai yra kriks¢ionisko asmenvardzio Simonas
ruséniskos liaudinés formos Cens priesagy vediniai.

9 Kriks¢ionisky asmenvardziy XVI a. Lietuvos totoriy vardyne galéjo atsirasti dél misriy santuoky su krik$¢ionémis,
pvz., rusénémis ir Maskvos belaisvémis. Sias santuokas savo monografijoje mini istorikas S. Kri¢inskis (Kri¢inskis
1993; 196).

10 Asmenvardis Anionesuus sietinas su Jono Krikstytojo vardu Jachja, kurj totoriai gavo i§ Korano.
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randame jau tik patronimuose: Axmems Manruwkesuuv omomansv (1; 1364), Hnvsiws Manviuesuus
(1; 1370).

Toks pat ir lietuviskos priesagos -u/- likimas. 1528 m. dokumente Si priesaga uzrasyta tik
varduose, 1565 m. ir 1567 m. dokumentuose — jau tik tévavardziuose. Vadinasi, XVI a. viduryje
brandos sulaukusiy totoriy vyry (tik tokie patekdavo j kariuomenés sarasus) vardai jau nebebuvo
sudaromi su lietuviska maZzybine priesaga. Ji nustojo biti dari'.

Kokios buvo lietuviskos mazybinés priesagos -ul- paplitimo totoriy vardyne priezastys? Ar
buvo suvokiama jos darybiné reikSmé, ar paprascCiausiai buvo kopijuojami kaimynystéje gyvenanciy
lietuviy asmenvardziai bei darybos priemonés? O galbiit asmenys, kuriy jvardijime biita priesagos -
ul- vediniy (ypa¢ su iSsaugota lietuviska galiine), buvo kile i§ misriy — totoriy ir lietuviy —
santuoky? Sia nuomone patvirtinty ir lietuviskos kilmés asmenvardziai (senyjy baltiskyjy
dvikamieniy trumpiniai ir lietuviSkos mazybinés priesagos -us- vediniai bei antroponimai i$
lietuvisky apeliatyvy) totoriy vardyne. Vien tik gyvenimu kaimynystéje kazin ar jmanoma
paaiskinti jy gausg ir jvairove. Misrias vyry totoriy santuokas su krikScionémis katalikémis (XVI
amziuje tai galéjo biti greiiau lietuvés negu lenkeés) liudyty ir kai kurie totoriy registro
krikscioniski asmenvardziai, pvz., vien tik Vakary krik§¢ionims biidingas, vardy ir patronimy forma
paplites Kazimieras (Kaszumeps, Kazums, Kazumuposuun, Kosiokesuuw). Totoriy sarasuose taip pat
randame krikS$¢ionisky asmenvardziy, kuriuos yra kanonizavusios ir Ryty, ir Vakary krikscioniy
baznycios, pvz., Andriejus (Anvopeii), Levas (Jlegw), Mykolas (Muxatiino), Petras (Ilempw), Povilas
(Ilasenv), Vasilijus (Bacunei) ir kt.'? Jais galéjo biiti pavadinti tiek krik§¢ioniy stadiatikiy (ruséniy
ir Maskvos belaisviy), tiek ir kriks¢ioniy katalikiy (greiciausiai lietuviy, galbiit lenkiy i$ Palenkés)
stiniis. Neabejotina ir tai, kad $io tipo miSriose santuokose krik$c¢ioniskajam (Ryty arba Vakary)
pasauliui atstovavo moterys, o islamiSkajam — vyrai. PrieSingu atveju jy palikuonys nebuty galéje
buti jrasSyti totoriy registre: ir krikS¢ioniy, ir musulmony civilizacijose bendruomenei priklausoma
pagal tévo, o ne pagal motinos linija'®. Beje, krik$¢ioniskais asmenvardziais (liaudinémis formomis)
dokumentuose uzrasytos ir totoriy registro moterys: Bacuya — greiCiausiai ortodoksiskas vardas
Vasilisa, Poxca — greiciausiai katalikiSkas vardas Rozalija, flca — galbuit bendrakriksc¢ioniskas
vardas Joana arba Janina.

XVI amziaus kariuomenés dokumentuose sukauptas nejkainojamos vertés Lietuvos
Didziosios Kunigaikstystés tauty antroponimijos lobynas. Cia jis apzvelgtas tik vienu — baltizmy
paplitimo uz lietuviy kalbos ploto — aspektu. Lygia greta galima biity aptarti ir slavizmus
lietuviskose zemése'* bei totoriy registruose, taip pat tiurkizmus teritorijose, nejeinanciose j totoriy
véliavas!®,

' Tagiau §i priesaga (kartu su iSsaugota lietuviska galline) $mésteli totoriy vardyne ir XVII a. 1631 m. dokumente: dat.
sg. Tomulisu Sobolewiczu (2; 91).
12 Dalj asmenvardziy, jtraukty j krik§¢ioniy kanoninj vardyng, Lietuvos totoriai gavo ne per krik§¢ionis, o i§ Korano.
Tai pranasy vardai Adomas (40amv), Elijas (Mrss), Jokiibas (Hky6s), taip pat Jonas Krikstytojas (fxss, Anv, Heanv).
13 Pagal motinos, o ne pagal tévo linija bendruomenés nariais tampama, pvz., Zydy superetnosui priskiriamuose
etnosuose: askenaziy (Ryty ir Vakary Europos), sefardy (Vidurzemio jiiros regiono), falasy (Etiopijos) (I'ymunes 1990;
T'ymunes 1993).
4 Ryty slavui galima priskirti, pvz., 1567 m. Zemaitijoje, Raseiniuose, uzrasyta jvardijima Bacum Oedoposuun
Mockeumuns (1; 1322). Treciasis antroponimas galbut leidzia teigti, jog asmuo kiles i§ Maskvos kunigaikstystes.
Ivardijimy su staciatikiams budingais arba rytietiskos kilmés kriks¢ioniskais vardais uzrasyta taip pat Ryty bei Vidurio
Lietuvoje: Vilniaus paviete, pvz., Januno Haunuuw (1; 546), I'puwxo Cacunosuus (1; 548), Kauno paviete, pvz., [ 1eow
bozoanosuuw (1; 743), Hnua Owvmunmuckuii, xopyacuilt bBupwmanckuii (1; 745), Ukmergés paviete, pvz., bopuc
JKaba (1; 626).
15 Ypa¢ daZnas kariuomenés suraSymy slaviSkuose registruose yra tiurkiSkos kilmés apeliatyvinis asmenvardis
Kopwvcakv ir jo priesaginiai vediniai. Pvz., Inebosas Kopcaxosuua (1; 30), I'anna Kopwcaxosna Cemenosa
Tyeanosckas (1; 830); Apowrv Kopcaxw (1; 1234), Tuxno Muxaiinosuuv Kopcaxosuuw, xopyscuti Menckuii (1; 1216).
1528 m. dokumente Sios $aknies asmenvardj turéjo net 16 Polocko registro jvardijimy.
Totoriska kilmé gali atsispindéti tautybés nuorodoje, pvz.: Ocaumv Tamapunwv (1; 11), Gedopv Tamapunv (1; 190),
Tamapunv bopmvkosuuw (1; 42), [llacmueiii Axybosuus Tamapunosuuw (1; 1218). Netiesiogiai tautybe gali liudyti
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ISvados

1. Baltiski dvikamieniai asmenvardziai, jy trumpiniai ir trumpiniy priesaginiai vediniai bei
kiti vienkamieniai antroponimai buvo negausiai paplite slaviskose LDK zemése uz lietuviy—rusény
dvikalbystés zonos. Kai kuriuos i§ jy galima laikyti mados reiskiniu, vienas kitas galbiit gali biiti
siejamas su balty substratu, tac¢iau dauguma tikriausiai yra bajory gyvenamosios vietos pakeitimo
rezultatas. Tas pat pasakytina ir apie lietuviSkas patronimines priesagas -ait- ir -in- bei mazybines
priesagas -el-, -ul- ir -ut-.

2. LietuviSska mazybiné priesaga -ul- Lietuvos totoriy asmenvardziy daryboje vartota XVI
amziaus pradZioje. Sios priesagos, senyjy baltisky dvikamieniy antroponimy trumpiniy ir
lietuviskos mazybinés priesagos -us- vediniy bei asmenvardziy i§ lietuvisky apeliatyvy paplitimas
XVI amziaus Lietuvos totoriy antroponimijoje gali biiti sicjamas su glaudziais kontaktais etniskai
nevienalytéje teritorijoje, o galbit ir su miSriomis totoriy-lietuviy santuokomis.
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Summary

BALTIC ANTHROPONYMS IN ARMY DOCUMENTS OF THE GRAND DUCHY OF LITHUANIA

Baltic anthroponyms containing two stems, their abbreviations, suffixal derivatives of the abbreviations, or
other anthroponyms with a single stem were not very common in the Slavic lands of the Grand Duchy of

totoriams budinga kilmés nuoroda, pvz., Mypsza 3aneckoséuuw (1; 1163). Musulmoniska (greiciausiai totoriska) kilme
rodo islamiskas vardas, pvz.: Usmaiino 3enxesuus, xopyacuil dvieuuti Peuuyruii (1; 1233).
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Lithuania outside the Lithuanian-Ruthenian bilingualism zone. Some of them could be considered a fashion
phenomenon, some might be associated with the Baltic substrate, but most are probably the result of a
change in the place of residence of the nobility. The same applies to the Lithuanian patronymic suffixes -ait-
and -iin- and the diminutive suffixes -el-, -ul- and -ut-.

The Lithuanian diminutive suffix -u/- was used in the formation of Lithuanian Tatars’ anthroponyms at the
beginning of the 16™ century. The prevalence of this suffix, abbreviations of the old Baltic anthroponyms
containing two stems, derivatives of the Lithuanian diminutive suffix -us-, and anthroponyms derived from
Lithuanian common words in 16" century Lithuanian Tatar anthroponymy could be related to close contacts
in an ethnically heterogeneous territory and, possibly, to marriages between Tatar men and Lithuanian
women.

The material of the article was collected from the censuses of the army of the Grand Duchy of Lithuania of
1528, 1565, and 1567.

Key words: Grand Duchy of Lithuania, Anthroponym.

STUDENTS’NEEDS AND SKILLS FOR ACADEMIC AND PROFESSIONAL
CAREER

Lina Danileviciené
Lithuanian University of Health Sciences (LITHUANIA)

Abstract. Background: due to its significance and the fact that it has become the lingua franca of
medicine and science, English has been integrated in the curriculum of tertiary education in many countries
in Europe. For medical students English has been taught to meet academic and professional needs of learners
in so-called English for specific purposes (ESP) or English for Medical Purposes (EMP). To ensure that
English program is relevant to the learner’s needs, a need analysis is required. The aim of this study was to
identify the needs of the second-year medical students at the Lithuanian University of Health Sciences for
EMP and to find a possible link between academic and professional needs and skills. Needs and skills of
EMP acquired at the university should be relevant and meet their needs in pursuing their professional
career. Methods: to achieve the aim of this study, qualitative data analysis was used to analyze questionnaire
responses. 38 second year students involved in the study programme Medicine at the Lithuanian University
of Health Sciences participated in the research. The questionnaire comprised 10 open-ended questions. The
questions were focused on language learning needs regarding the purpose of acquiring major language skills
of English for Medical Purposes needed for academic and professional career. Results: in the present study,
it was demonstrated that learners know and understand their needs. The findings of the research indicated
that all subjects see EMP as a tool to achieve their academic and professional career goals. For academic
purposes students viewed listening and speaking skills as a priority, which was followed by reading skills.
For professional career skills EMP is perceived as a beneficial tool for residency studies, working abroad,
collaboration with foreign colleagues, understanding the patients from foreign countries, and for future
career in general. Conclusions: the findings of the research showed that medical students know, understand
their academic as well as professional needs, and are ready to use relevant skills acquired at the university in
pursuing their professional career. In order to complete their studies most students need EMP for reading
medical scientific literature, understanding clinical medical terms, for getting more versatile information
about the subjects they study. For professional career the skills acquired at the university will be needed for
reading scientific medical literature, writing research articles, preparing oral presentations, collaborating with
colleagues, updating information on the development and progress in medicine, and sharing information.
Consequently, the research results confirm the hypothesis that identifying students’ academic needs and
skills may help to find a connection with their professional needs and skills.

Keywords: English for Medical Purposes (EMP), language needs, academic and professional career.

Introduction. In today’s globalized world the English language has become the basic
language of communication in all scientific fields including the field of medical science.

According to E.Pavel [1], English has become the lingua franca of medicine and science and
is expected to remain so in the future. Regardless of any specialty the English language has become
inevitable. The necessity to use English among professionals, academics, and students has led to the
rapid increase in the teaching and learning English for specific purposes (ESP) [2]. Due to its
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significance as a global language, English has been integrated in the curriculum of tertiary
education in many countries. There have been certain reasons for that.

The significant role of English in medicine is reinforced by the fact that much of the
scientific, technological and academic information is globally published or presented in English.
English in today’s communication era serves as a medium of sharing knowledge [3].

Medical English for Special Purposes is crucial to accomplish the studies for medical
students. There is a variety of activities that demand English as the medium to get knowledge. The
use of medical English in seminars, textbooks, and journal articles has increased [4].

Understanding lectures, reading medical textbooks and journal articles, comprehending
graphs and charts, presenting articles, and getting actively involved in conferences are some
activities to get knowledge [5].

The needs of English for medical students are not only for studying their subject matters but
also for pursuing career in the future [6]. Some studies were conducted to identify the needs of PME
for medical students' professional careers [6, 7, 8]. All the above quoted authors emphasize the
significance of EMP for professional career of medical students.

Moreover, according to P. Jurov [9], students graduating from the universities are the
people of the future. Their capacity for self-updating in medicine and the passing of information to
others regarding their work would depend very much on their knowledge of professional Medical
English. Their level of English will be related to their new role in the society as providers of
medical help.

Finally, these two needs, (academic and professional) if accommodated well, will pave their
ways to accomplish their study and career [10].

The aim of this study was to identify the needs of medical students for PME and to find a
possible link between the needs for academic and professional career. Professional Medical English
needs and skills learned at university should be relevant and meet the students’ needs in pursuing
their professional career.

Method. As the research aimed at the identification of students’ needs for EMP the
qualitative approach of research was adopted in this study, as it allowed us to gain a deeper insight
into the students’ own perceptions about the importance of studying EMP both for academic and
professional career as well as to identify their needs for Medical English for Special Purposes
(EMP) for academic purposes and professional career.

38 subjects involved in the study programme Medicine at the Lithuanian University of
Health Sciences participated in the research. They can be regarded as typical EFL learners with EL
level B2 and C1. The participants of the study were asked to answer the questions in the adapted
questionnaire [11, 12]. The questionnaire comprised 10 open-ended questions. The questions were
focused on language learning needs regarding the purpose of acquiring major language skills of
English for Medical Purposes needed for academic and professional career.

The instruction of the participants of the research contained the theoretical background
about the research as well as a written consent form was signed by the participants, that is, they
voluntarily participated in the research knowing that their reflections would be anonymous and their
identity would be kept in secret.

Firstly, a questionnaire asking about general background of students (age, gender, study
program and English language level) was asked to fill in.

Secondly, the students’ responses included their purposes of learning EMP, language
learning needs both for a) academic and b) future career purposes. Thirdly, they were asked to
identify the most important macro skills (speaking, listening, reading, and writing) and sub-skills in
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learning English for Medical Purposes for academic purposes. Finally, the subjects of the research
were also asked to define the teacher’s role in meeting students ‘needs, and, to give their
suggestions in order to meet the students ‘needs and to improve the quality of EMP teaching and
learning.

Results and discussion. In the present study, it was demonstrated that learners know and
understand their needs are ready to take the necessary steps to meet their wants.

The findings of the research indicated that all subjects see EMP necessary to achieve their
academic and career purposes. The majority of students think that English is in need both for their
success at university and career. Language needs for academic purposes go in line with the findings
in other research conducted on the topic, i.e. most students need EMP for reading medical scientific
literature, understanding clinical medical terms, for getting more versatile information about the
subjects they study because usually there is not enough important information in Lithuanian, etc.

Despite the fact that research participants were second-year students, they already know the
needs for EMP and understand its significance for the future. Among the purposes of EMP
mentioned by the respondents was preparation for residency studies, work abroad, collaboration
with foreign colleagues, understanding the patients from foreign countries, and for future career in
general.

The results of the research show that regarding academic purposes students viewed listening
and speaking skills as a priority, which was followed by reading skills.

The questionnaire revealed that /listening skills for academic purposes are most needed for
understanding discussions on medical issues, understanding speeches at seminars, and conferences
together with the need to follow spoken instructions from lecturers, and understanding daily
conversations.

Speaking skills for academic purposes included making oral presentations at class seminars
and students’ workshops and conferences, followed by carrying on daily conversations in
class/hospital.

As regards the needs of reading skills for academic purposes students view reading medical
journals and articles as well as reading textbooks and resource book as top priority.

Writing skills are considered to be least important for academic purposes. Students think that
they need writing skills mostly for writing research papers and taking notes during lectures,
seminars, workshops, and conferences.

The question on communicative needs relevant for the future career revealed that majority
of students believe that all communicative skills are significant for their career. Other students think
that a very important skill for a professional career is the skill to participate in seminars, read
medical literature together with the need to understand the manuals of medical equipment as well as
reading medical histories, etc.

The need for relevant (subject-matter) content in the syllabus was also included in the
questionnaire. Majority of the respondents agreed that content is very important or important.

In the process of studying EMP at tertiary level most of the participants of the research view
a teacher as a person who should provide balanced practicing of all the skills followed by a
different role of a teacher as a person to encourage analytical thinking, problem solving, deduction,
and use of imagination in meeting students ‘needs in teaching Professional Medical English.

Students‘ suggestions on how to make the course of Professional English more effective can
be summarized in the following way:

o medical articles for analysis should be taken from actual data bases;

e more listening and speaking tasks;
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e no faults(3rdresivon)

e debating type lessons;

e more visuals;

e more presentations and quizzes;

¢ 1o blind memorization of the terms;

The above mentioned student’s suggestions of how to meet students’ needs and improve the
quality of EMP teaching and learning may help to develop effective English for Medical Purposes
courses to fulfil the needs of medical learners.

Conclusions. Needs of English for medical Purposes have been investigated in the present
study. The findings of the research showed that medical students know, understand their academic
as well as professional needs, and are ready to use relevant skills acquired at the university in
pursuing their professional career.

In order to complete their studies most students need EMP for reading medical scientific
literature, understanding clinical medical terms, getting more versatile info about the subjects they
study.

For professional career the skills acquired at the university will be needed for reading
scientific medical literature, writing research articles, preparing oral presentations, collaborating
with colleagues, updating information on the development and progress in medicine, and sharing
information.

Consequently, the research results confirmed the hypothesis that identification of students’
academic needs and skills may help to find a connection with their professional needs and skills.

The findings of the present study are consistent with other studies that confirm the need for
language learning for medical professionals and researchers (6).

Finally, the interpretation of findings may be useful for designing more effective course of
Medical English for Specific Purposes.
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Santrauka

MEDICINOS STUDIJU PROGRAMOS STUDENTU POREIKIAI IR JGUDZIAI AKADEMINEJE
IR PROFESINEJE KARJEROJE

Kadangi pastaruoju metu angly kalba tapo medicinos ir mokslo /ingua franca, angly kalbos kursas jtrautas j
daugelio universitety studijy programas. Siekiant uztikrinti, kad angly kalbos programa atitikty
besimokanciyjy poreikius, biitina tirti studenty poreikius, svarbius jy akademinei ir profesinei karjerai.

Sio tyrimo tikslas buvo nustatyti LSMU Medicinos studijy programos antro kurso studenty Profesinés angly
kalbos kurso poreikius ir rasti galima rysj tarp akademiniy ir profesiniy poreikiy ir jgiidziy.Atliktas kokybinis
tyrimas atskleidé,kad studentai zino ir suvokia Profesinés angly kalbos poreikius, svarbius akademiniams
tikslams ir blisimai profesinei karjerai. Tyrimas patvirtino prielaida, kad Profesinés angly kalbos poreikiy
nustatymas akademinei veiklai yra naudingas ir gali padéti siekti profesinés karjeros tiksly.

ReikSminiai ZodZziai: angly kalbos mokymas ir mokymasis specialiesiems ms tikslams, poreikiai kalbai,
akademiné ir profesiné karjera.

NAUJAZODZIU VARTOJIMAS STUDENTU KALBOJE
AuSra Didjurgiené', Giedruté Grigoniené'*
'Kauno kolegija, *Lietuvos sveikatos moksly universitetas

Santrauka. Straipsnyje aptariamos naujausio lietuviy kalbos leksikos sluoksnio — naujazodziy —
rasys ir jy paplitimas studenty kalboje. Studenty kalbos tyrimas rodo, kad jie gausiai vartoja jvairiy svetimy
kalby Zodziy, taciau kartais suranda Siems svetimzodziams lietuvisky atitikmeny ir pakaity. Norédami
suteikti kalbai ekspresyvumo, studentai daznai vartoja tam tikslui sukurtus naujadarus. Straipsnyje
analizuojama kodifikuoty ir nekodifikuoty naujazodziy vartosena studenty kalboje. Remiantis tyrimo
duomenimis galima teigti, jog yra rySkus nenorminés kalbos poveikis bendrinei kalbai, studenty kalboje
gausu nenorminiy naujazodziy.

Pagrindiniai ZodZiai: naujazodziai, naujieji skoliniai, naujieji dariniai, naujos zodziy reikSmeés,
studenty kalba.

Ivadas. (Lietuviy kalba, kaip ir kitos kalbos, atspindi politinius, ekonominius, socialinius,
kulttirinius visuomenés gyvenimo pokycius daugiatau¢iame ir daugiakalbiame pasaulyje. Leksika
jautriausiai reaguoja ] bet kokius visuomeninio gyvenimo pakitimus, nes zodziai reikalingi naujiems
dalykams pavadinti Vladarskiené, 2021): vartosenoje kasdien atsiranda naujy zodziy, jvardijanciy
naujas realijas, reiSkianCiy naujas sgvokas, atskleidzian¢iy zmoniy kiirybisSkumg ir kalbinés
saviraiSkos galimybes. Kalboje atsirade nauji zodziai arba zodziy junginiai jvardijami kaip
neologizmai, arba naujadarai (Tarptautiniy zodziy zodynas, 2013). Lietuviy kalbos naujazodziy
duomenyne (2022) §i naujoji leksika vadinama naujazodziais, arba neologizmais.

Lietuviy kalbos naujazodziy kilmés ir darybos tyrimy atlikta nemazai (Aleksaite, 2019),
(Gircieng, 2005; 2007; 2011), (Militnaite, 2020), (Murmulaityte, 2021). Naujazodiy vartosenos bei
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jy normiskumo tyrimy pavyko rasti maziau (Aleksaité, 2018), (Celiesiené, 2012), (Gir¢iené,
2007).

Kadangi uzsienio kalbos, $nekamoji kalba bei zargonas yra apibiidinami kaip bendrinés
kalbos klaidy Saltiniai (Militinaite, 2008), todél aktualu atskleisti, kokius naujazodzius (norminius
ar ir nenorminius) studentai vartoja savo kalboje, kad biity galima uzkirsti kelig nenorminiy
naujazodziy patekimui j studenty profesing kalba.

Problema — koks yra norminiy ir nenorminiy naujazodziy (naujyjy skoliniy, naujadary) papli-
timas studenty kalboje.

Tyrimo tikslas — atskleisti neologizmy paplitimg studenty kalboje.
Tyrimo uZdaviniai:

1. Aprasyti neologizmy riisis kilmeés ir normos poziiiriu.

2. Apzvelgti studenty vartojamus neologizmus normos poZzitiriu.
Tyrimo objektas — studenty kalba.

Tyrimo metodologija. Tyrimui pasirinkta kiekybiné tyrimo strategija. Tyrimo metodai —
mokslingés literatiiros analizé ir sintezé, studenty apklausa rastu, tyrimo duomeny statistiné analizé.
Tyrimo imtis — patogioji. Tyrimo instrumentas sudarytas paciy tyréjy, remiantis Lietuviy kalbos
naujazodziy duomenynu (2022) ir Svetimzodziy atitikmeny sarasu (2011).

Neologizmuy rasys. Pasak GirCienés (2013), lietuviy kalbos struktiira yra palyginti stabili,
daugiau poky¢iy patiria vartosena: vieni zodziai eina uzmarstin, kiti — gimsta. Kalba kinta, nes
keiciasi kalbos vartotojy komunikacinés reikmés. Kaiciausiu, atviriausiu kalbos posistemiu
laikomas zodynas. Pastaryjy deSimtmeciy lietuviy kalbos, kaip ir daugelio kity kalby, leksikai
biidingas itin didelis kitimas — naujy Zodziy, arba kitaip — naujazodziy, srautas. Skiriamos kelios
naujazodziy rasys: 1) naujai pasiskolinti i§ kity kalby, t. y. turintys svetimg $aknj ir lietuviy kalboje
adaptuoti Zodziai (priderinti prie lietuviy kalbos garsinés, kir¢iavimo, kaitybos ir raSybos sistemos),
pvz.: baciata, baklava, bitkoinas, kizomba; 2) naujai padaryti zodziai i$ lietuviy kalboje jau fiksuoty
Sakny, remiantis savo darybos modeliais arba verc¢iant i§ kity kalby, pvz.: bégtakis, dazasvydis,
nuozvalga, pasvetainé; 3) nauji Zodziai, atsirandantys jau esamiems lietuviy kalboje Zodziams
suteikus naujy reikSmiy, pvz.: barakuda, slapukas, stiklainis. CelieSienés (2012) nuomone,
plétojantis mokslui ir technikai, terminologai ne visada suspé¢ja jvardyti nuolat atsirandanciy naujy
savoky. Sukurti tiek naujy terminy yra gana sunku, todél terminizacija tampa vienu pagrindiniy
terminijos Saltiniy, kai bendrinés kalbos zodziai perkeliami j konkrec¢iag mokslo sritj ir tampa jos
terminais arba vienos srities terminas perkeliamas ] kitas sritis. Kalbant apie naujazodzius, svarbu
apibrézti, kokio laikotarpio Zzodziai laikomi naujais. Atrenkant duomenis taikomas naujazodziy
teorijoje ir praktikoje pripazintas kriterijus — zodziy ir jy reikSmiy fiksavimas Zodynuose: jeigu
atraminiais laikomuose zodynuose kokiy Zzodziy ar jy reikSmiy néra, jie paprastai bina
naujazodziai.

Atsizvelgiant ] vartojimo paskirtj, paprastai skiriami du naujadary tipai: termininiai, dar
vadinami referentiniais, butinaisiais, ir stilistiniai, dar vadinami ekspresiniais, fakultatyviaisiais,
okaziniais, situaciniais, autoriniais (Gir¢iené, 2005; 2006). Pastarieji j teksta jtraukiami stilistiniais
sumetimais — ne tiek dél poreikio jvardyti nauja realija, kiek dél noro pasakyti iSraiSkingiau,
siekiant naujesnés, ekspresyvesnés kalbinés raiskos. Taigi, palyginti su termininiais naujadarais,
kuriems svarbiausia referentiné, arba informacijos perdavimo, funkcija (lemiamas veiksnys — naujy
realijy jvardijimo poreikis), stilistiniams naujadarams itin svarbi emociné¢ ekspresiné funkcija
(lemiamas veiksnys — naujesnés, ekspresyvesnés raiSkos poreikis). Pirmieji yra dél objektyviy
priezasCiy atsirandantys zodziai ir priklauso dalykinei kalbos vartojimo sriciai, o antrieji sukuriami
dél vienokiy ar kitokiy stilistiniy sumetimy ir priklauso meninei kalbos vartojimo sriciai. Gir¢ienés
(2013) nuomone, stilistiniai naujadarai, kaip pavienés vartosenos reiskiniai, anks¢iau buve budingi
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grozinei literatlirai ir tautosakai, i§ dalies — publicistikai, taip pat Snekamajai kalbai, vis labiau
skverbiasi ir ] kitas vartosenos sritis. Visuotiniam tokiy naujadary diskursui galimybes sudaré
interaktyvusis internetas, komunikacijos specialisty laikomas pagrindine viesaja ir privaciaja erdves
susiejusia naujaja medija.

Lietuviy kalbos naujazodziy duomenyne naujazodziai suskirstyti atsizvelgiant | dvejopus —
tipo ir formos — pozymius (1 lentel¢).

J. Gir¢ienés (2007) nuomone, nemaza dalis naujyjy skoliniy, daznai — jvairiy sri¢iy terminai,
peréje vartosenos ir kodifikacijos filtrus, papildo bendrinés lietuviy kalbos Zodyna, tampa
norminiai, pvz.: internetas, modemas (komp.), lobizmas, reitingas (polit.), euras, faktoringas
(ekon.), aikido, tai¢i (sport.), pica, suSis (kul.). Tokiy skoliniy norminimg lemia tinkamiausios
lietuviskos perraSos paieska, plg. vartosenoje aptinkamus to paties skolinio, jvardijan¢io nacionalinj
japony patiekalg i§ Zuvies, ryziy ir kt. produkty, raiSkos variantus: sushi, sushy, sush'i, sushis, susi ir
normin¢ — adaptuotg formga susis (Kalbos patarimai, 2002).

1 lentelé. Naujazodziy rasiy klasifikacija

Forma: Zodis Zodiiq junginys | Santrumpa
Tipas:
Saknis aftepartiz, harajuku, loftas, | aftanga joga, caffe | VIP'as
naujai loftininkas, nerdai, orzotas, | crema, exit pool
skolinta paneuropinis, -¢, selfis
citata acquiz, bob, meh, nude, red carpet, non ONG, LED.
realpolitik, ukive-e, wowza | fiction, on-line, bla LGBTIL.
bla bla, white tie IT [aiti], P2P
naujai pasidaryta afrolietuvis, dvirtakis, taksi batai, Eur, LEZ, AiG
bjauradaras, naktirastis, juodasis penktadienis,
gamyklabutis, autemobiliniz namelis,

(sukurta arba o _ .
keistonomika, ispirtukés zaibitkas samburis,

i¥siversta) | dFiokls
adamliksas, darbostogos, gahvy medziokle,
projektafmogis keliy erelis

nauja reikSme ambaszadorius, bebras, Briuselio kophstai -
krokedilas, dulksna

atnaujinta (atgije) ateitininkas, -&; mauduolis, | darbo birza -

velvknaktis, lietuvija,

valdZilinas

Saltinis: Lietuviy kalbos naujazodziy duomenynas, 2022

Prie lietuviy kalbos sistemos prisitaike ir atitikmeny neturintys skoliniai laikomi norminiais.
Tokie skoliniai dazniausiai jvardija naujas realijas, uzpildo zodyno spragas — jie yra pasiskolinti dél
poreikio jvardyti naujas realijas ir sgvokas ir poreikio iSrySkinti reikSmés skirtumus, kai naujos ir
senos sgvokos turinys sutampa tik i§ dalies, o tekste atlieka referenting (informacijos perdavimo)
funkcija. Tyrimai rodo, kad biitent dél Siy priezasCiy i lietuviy kalba, kaip, beje, ir i kitas kalbas,
ateina daugiausia skoliniy (Vaicekauskien¢, 2004).

Remiantis ilgametémis leksikos gryninimo tradicijomis, naujyjy skoliniy plitimg stengiamasi
riboti — daliai jy méginama ieSkoti lietuvisky atitikmeny. Daznai vienam skoliniui pasitilomas ne
vienas atitikmuo, todél kurj laikg vartosenoje gali funkcionuoti net keliolika tos pacios realijos
pavadinimy — skolinys ir jvairiis jo atitikmenys, pvz.: baneris (banner'is, banner) — reklamjuoste,
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normai atsirasti reikia laiko — nelygu esamy skolinio atitikmeny skaicius, tinkamumas, jvardijamos
realijos svarba visuomenei, skolinio vartosenos tradicija ir kt. Kol galutinai jsigali vienas kuris
leksikos variantas, tekstuose greta lietuvisko pavadinimo aiSkumo sumetimais daznai pateikiamas ir
pirminis, skolintas (Gir¢ien¢ 2007). Jeigu vienam kuriam atitikmeniui pavyksta jsitvirtinti, skolinys
ilgainiui iSnyksta i§ vieSosios raSytinés vartosenos, pvz., mésainis iSstimé hamburgerj, elektroninis
pastas — e-mail, réméjas — sponsoriy ir kt. Skoliniai, turintys vartosenos priimtus atitikmenis, kalbos
normy pozitriu laikomi nenorminiais.

Kaip ir anksCiau aptarti atitikmeny neturintys norminiai skoliniai, taip ir turintys vieng
isigaléjus;j atitikmen]j svetimzodziai dazniausiai jvardija naujas realijas. Dalis i$ jy, igij¢ lietuviskus
atitikmenis, kurj laikg gali biiti vartojami kaip pastaryjy palydovai, atlikti metalingvistine,
aiSkinamaja funkcija. Ir norminiu skoliniu - neturin¢iu atitikmens, prisitaikiusiu prie lietuviy kalbos
sistemos, ir nenorminiu skoliniu, turin¢iu tinkama atitikmenj, naujasis skolinys tampa ne i$ karto tik
pasirodegs vartosenoje. Kalbos sistemos pozifiriu tinkamiausios (norminimas) ir visuomeniskai
tikslingiausios (vartosenos atranka) normos paieskos gali trukti ne vienerius metus. Taigi, net ir
tokie skoliniai, kuriy santykis su norma ilgainiui tampa visiskai aiSkus, kalbos praktikams kurj laika
gali kelti sunkumy: pervadinta realija adresato gali biti neatpaZinta, tekstas (i§ dalies) neatkoduotas
(Gircieng, 2006).

Neologizmuy paplitimas studenty kalboje Empirinio tyrimo metu buvo apklausta 200 ,,X*
kolegijos pirmakursiy, dar nestudijavusiy Specialybés kalbos kurso. Tyrimas atliktas 2021 m.
rugsejo mén. pradzioje. Tyrimo tikslui ir uzdaviniams pasiekti buvo parengtos anketos, kurias
sudaré 5 ir 15 Zodziy. Pirmgja anketa buvo siekiama i$siaiskinti, kuriam zodziui studentai teikia
pirmenybe — lietuviSkam naujazodziui ar skoliniui, kuris jteisintas rekomendaciniame Valstybinés
lietuviy kalbos komisijos svetimzodziy atitikmeny sgrase (2011) greta lietuvisky atitikmeny.
Antrojoje anketoje pasirinktos daZznai vieSojoje vartosenoje pasitaikancios neteiktinos svetimybés
(remtasi neteiktiny svetimybiy sarasu i§ 2013 m. ,,Kalbos patarimy knygos ,,Leksika: skoliniy
vartojimas® leidimo). 2 lentel¢je pateikti klausimo ,,Kurj Zodj vartojate (teikiate pirmenybe)?*
rezultatai procentais.

2 lentelé. Naujazodziy ir skoliniy, kurie jteisinti rekomendaciniame Valstybinés lietuviy kalbos
komisijos Svetimzodziy atitikmeny sarase (2011) greta lietuvisky atitikmeny, vartosena studenty kalboje

Zodis Kiek procenty Zodis Kiek procenty studenty
studenty vartoja? vartoja?
daugiaryzis 0 % rizotas 100,0 %
verslo pirmeivis 0 % antrepreneris 100,0 %
ispaniska trintiné 0 % gaspacas 100,0 %
lkiaurabaciai 0 % lkroksai 100,0 %
|1<aV0s vir¢jas, kavavirys 5 % Ibaristas, -& 95,0 %

Saltinis: sudaryta autoriy, 2022

Apklausos rezultatai leidzia teigti, kad lietuviski naujazodziai visiSkai nukonkuruojami
skoliniy, jteisinty rekomendaciniame Valstybinés lietuviy kalbos komisijos svetimzodziy
atitikmeny sarase.

Antrgja anketa siekta iSsiaiskinti, kg respondentai renkasi — naujazodj ar neteikting svetimybe.
Toliau pateikti klausimo ,,Kurj Zodj vartojate (teikiate pirmenyb¢)?* rezultatai procentais.

3 lentelé. Naujazodziy ir nevartotiny svetimybiy vartosena studenty kalboje

Zodis, zodziy junginys Kiek procenty Zodis Kiek procenty studenty
studenty vartoja? vartoja?
ritariamasis vokalas 68,3 % bekvokalas 31,7 %
tinklarastininkas, tinklaras¢io 20,0 % blogeris 80,0 %
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rasytojas
galutinis terminas 68,3 % dedlainas 31,7 %
lkompiuteriniy Zaidimy 50,0 % geimeris 50,0 %
zaidéjas
[programisius, programavimo 233 % hakeris 76,7 %
aistruolis
jitakdarys, nuomonés 50 % influenceris 50,0 %
formuotojas
ugdomasis vadovavimas 15,0 % kaucingas 85,0 %
vadovas ugdytojas, 15,0 % kauceris 85,0 %
ugdantysis vadovas
erdainis 5,0 % koveris 95,0 %
atiktukas 8,3 % laikas 91,7 %
nesiojamasis kompiuteris 50,0 % laptopas 50,0 %
ilgoji riedlenté, ilgalenté 20,0 % longbordas 80,0 %
garinti, rikyti elektronines 76,7 % veipinti 233 %
cigaretes
jutiklis 68,3 % sensorius 31,7 %
snieglenté 83,3 % snoubordas 16,7 %

Saltinis: sudaryta autoriy, 2022

Remiantis lentelés duomenimis, galima teigti, kad klausimyne pateiktus naujazodzius neretai
nukonkuruoja neteiktinos svetimybés: blogeris (80,0 %); hakeris (76,7 %); kaucingas (85,0 %);
kauceris (85,0 %); koveris (95,0 %); laikas (91,7 %); longbordas (80,0 %).

Lyginant pirmosios ir antrosios apklausy rastu duomenis galima teigti, kad pusé pateikty
naujazodziy gerokai populiaresni uz nevartotinas svetimybes, taCiau tik 30 proc. naujazodziy
vartojami gausiau negu teiktinos svetimybés.

ISvados

1. Kalba kinta, nes keiciasi kalbos vartotojy komunikacinés reikmés. Pastebimiausiai ]
politinius, ekonominius, socialinius, kultirinius visuomenés gyvenimo pokycius atsiliepia leksika:
vartosenoje kasdien atsiranda naujy zodziy, ivardijan¢iy naujas realijas, reiSkianciy naujas sgvokas.
Atsizvelgiant | vartojimo paskirt] paprastai skiriami termininiai ir stilistiniai naujadary tipai.
Nemaza dalis naujyjy skoliniy, daznai — jvairiy sri¢iy terminai papildo bendrinés lietuviy kalbos
zodyng. Skoliniai, turintys vartosenos priimtus lietuviSkus atitikmenis, kalbos normos poziiriu
laikomi nenorminiais.

2. Naujazodziy paplitimui studenty kalboje atskleisti buvo atliktas empirinis tyrimas.
Apklausos rezultatai leidzia teigti, kad studenty kalboje lietuviski naujazodziai visiSkai
nukonkuruojami skoliniy, jteisinty rekomendaciniame Valstybinés lietuviy kalbos komisijos
Svetimzodziy atitikmeny saraSe. Naujazodzio ar neteiktinos svetimybés pasirinkimas rodo, kad
klausimyne pateiktus naujazodzius neretai nukonkuruoja neteiktinos svetimybés. Lyginant
pirmosios ir antrosios apklausy rastu duomenis galima teigti, kad pusé pateikty naujazodziy gerokai
populiaresni uzZ nevartotinas svetimybes, taCiau tik tre¢dalis naujazodziy vartojami gausiau negu
teiktinos svetimybés.
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Summary

USE OF NEW WORDS IN THE LANGUAGE OF STUDENTS

The article discusses the types of the latest lexical layer of the Lithuanian language - new words - and their
prevalence in the language of students. The study of students' language shows that they use a lot of words
from various foreign languages, but sometimes they find Lithuanian equivalents and substitutes for these
foreign words. To give expressiveness to the language, students often use new constructions created for this
purpose. The article analyzes the use of codified and non-codified new words in the language of students.
According to the research data, it can be said that there is a clear impact of non-standard language on
common language, students' speech is full of non-standard new words.

Key words: new words, new loanwords, new derivatives, new word meanings students' language.

GOOD PRACTICE IN DEVELOPING PROFESSIONAL SPEECH
IN SPECIALIZED FOREIGN LANGUAGE TEACHING
AT MEDICAL UNIVERSITY - VARNA

Ilina Doykova, Albena Dobreva
1. Assoc. Prof., Medical University “Prof. Dr. Paraskev Stoyanov” (VARNA, BULGARIA)
2. Assoc. Prof., Medical University “Prof. Dr. Paraskev Stoyanov” (VARNA, BULGARIA)

Abstract. The present study examines current strategies in teaching a specialized foreign language
to medical students. The aim of the paper is to determine the specific language functions and techniques of
teaching professional dialogic speech to students from the multicultural family of Medical University -
Varna. The object of the study is professional speech in a comparative perspective (when learning English
and Bulgarian as foreign languages for specific purposes). The subject correlates with the study of registers
in professional communication, as well as with the ability of future medical professionals to use them for
effective practice and patient-centered interaction.

Keywords: professional speech, communication skills, languages for specific purposes

Introduction. The present study examines the communicative approach to teaching medical
students in English and Bulgarian for specific purposes. The communicative qualities of speech are
the characteristics that ensure the optimal communication of the participants in the speech act. In
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medical professional communication, an important skill is to structure speech appropriately in view
of the communicative purpose, but also to enable specialists to provide argumentation, and to
perform various speech acts in relation to doctor-patient communication. Adherence to the literary
language standards and the norms of speech etiquette is conducive to avoid verbal assault and
aggression, especially in healthcare settings. Therefore, the object of this study is the development
of the pragmatic skills for professional foreign language speech of medical students.

The subject of the paper is the communicative skill of speaking in dialogic and monologue
speech and the teaching approaches to competent use of language. We focused on the analysis of
the exercises for developing the communicative skill of speaking in the existing textbooks, as well
as analysis of students' speech production in the learning process in both Bulgarian and English as
foreign languages for specific purposes. The identification of good practices with regard to the oral
production of the students included also analysis of the oral examination in EMP (in the form of
academic presentations on medical or health related topics, prepared and delivered by every student
at the end of the language module) and in Bulgarian (communication in clinical settings).

Teaching Bulgarian for medical purposes. At the Medical University — Varna Bulgarian
language is taught during the third year for the English-speaking programme and during the second
year for the Bulgarian-speaking programme for foreign students of different backgrounds. The
textbooks are structured using the communicative method and the competency-based approach,
applicable for programmes that target learners with specific language needs with pre-determined
course content and objectives (e.g. at the end of the course the learner should be able to describe
his/her professional experience and skills, fill in documents, understand professional instructions
and ask for clarification of a work task, communicate in a work environment, express courtesy and
respect [3], ask open questions to a patient; answer patient's questions; use ascending and
descending communication strategies (role-play dialogues with patients, patients' relatives, or
colleagues); choose the appropriate style and register in dialogical and monologue speech;
summarize information from recorded professional dialogues (doctor-patient; doctor-doctor
encounters), etc. Other effective methods of teaching the thematic and grammatical content of the
discipline "Communication skills in clinical settings" are projects, business games, discussions, case
studies, etc. In order to effectively develop communicative-speech competence, it is also necessary
to master certain genres of professional speech such as the phatic ones: greeting, forms of address
and farewell and to demonstrate skills in maintaining the communication process.

Hence, the most common communicative tasks in the Bulgarian as a Foreign Language
(BFL) training process are: conveying a message; asking questions; formulation of a request
(request); persuasion and suggestion; assessment of objective conditions and subjective
possibilities; expressing hesitation and doubt; affirmation and denial; requests, commands, wishes,
or gratitude; expression of excitement and emotions; formulation of definitions, descriptions,
comparisons, spatial, qualitative and quantitative relationships. Teaching practices that produce
good results in teaching BFL for medical purposes and lead to effective communication are:

. Use of visual stimuli as support in structuring the monologue (e.g. description of
organs and systems, diseases, symptoms, types of treatment and giving instructions (Fig. 1, Fig. 2).

. Use of videos from various clinics that demonstrate skills in structuring dialogic
speech, use of speech strategies and tactics in informational messages (communicating diagnosis,
treatment plan, results, etc.; argumentative message that contains models for persuasion for
treatment, adherence to regimen, etc., Fig. 3).

. The use of games as a means of developing scientific and professional language
competence.
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A model for monologue by visual stimulus <’

The respiratory system consists of
nasal cavity, oral cavity, trachea,

bronchi, lungs, diaphragm.

Typical symptoms of respiratory
system diseases include

shortness of breath, tightness in the
chest. cough, fever, general weakness,

wheezing, chest wlistling.
The most common diseases of the respiratory

system are
pneumonia, bronchitis, asthma, pulmonary
emphysema, chronic obstructive pulmonary
disease.
Figure 1. A model of the structure of a monologue expression Figure 2. Description by system

Figure 3. Doctor-patient communication in the Ear, nose, and throat clinic- educational video film

The greeting for example in the Bulgarian etiquette tradition is an obligatory element of a
communicative event, as well as an introduction to the dialogical or monologue speech. Therefore,
it is important for international students to be able to use etiquette formulas appropriately in
professional communication, where greetings provide information about collegiality,
conventionality of the relationship, possibility of establishing a business contact, and for a
subsequent dialogue [6]. After the analysis of the students' verbal communication, we came to the
conclusion that in most cases the greeting formulas are performed in order to share an emotional
attitude, caring for the interlocutor, establishing a business relationship, and initiating a professional
dialogue.

From the thirty analyzed recordings, it can be seen that the use of the greeting Good day! is
preferred for a pragmatic functional purpose (regardless of the time of the meeting). It is necessary
to note that the ritual of greeting must be completed even in situations of repeated encounters, when
the contact function is expressed by means of remarks: //Let’s begin the examination / We have
already seen each other / We continue with the treatment// where the formula for a null, missing
greeting is obvious. We consider the following phrases to be standard implementations of the
greeting: Hello! / Good morning! / I'm glad you are better! Good to see you!//. Therefore, it is
inappropriate use unmotivated speech formulas (greetings) which are purely informative and
practical such as //Let's get started / Come on / Are you ready?//. The choice of an individual patient
as a single addressee or addressing the patient as a familiar person is felt to be unconventional:
//Hey / Hello, George /| Bring these results to our next appointment / What do you want to find out /
Do you see//. Most often the addressee is indicated by a form of direct address by first name,
surname, variants of the name, the age of the addressee (youngster), less often by an evaluative
adjective (e.g. dear Mr. Ivanov).
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The use of educational video materials is one of the main pedagogical methods that recreate
real communicative situations for foreign students. In the academic teaching of BFL, electronic
games acquire additional functions, as they become a tool for developing scientific and professional
language competences and skills. The purpose of these language games is to go beyond the
characteristics of electronic games highlighted by Mark Prenski as fun and enjoyment, fostering
active participation, raising adrenaline, socialising and affirming self-confidence, creating emotions
and enjoyment [5].
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Figure 4. Linking an image to a term

Another type of games (with a focus on recognition and use of frequent clinical terms) with
a higher degree of difficulty as they contain interactive elements are those that require the
association of an image with a term in the presence of two or more distractors. The requirement is
the terms to be correctly associated with the pictures by dropping a term onto a picture or vice versa
(Fig. 4). After a detailed study of the electronic games, we can point the following types as suitable
for BFLMP training:

For individual work (with integrated communicative skills), it is appropriate to apply them
in the following gradation [4, 5]:

e Dictionary of basic terms (a collection of images):

. Recognition of anatomical terms (associating an image with a term, without
distractors).

. Linking an image to a term (with distractors).

. Crosswords with medical terms.

e Developing individual skills for text creation:

. Listening comprehension with visual distractors to recognise a simple
sentence (passive communicative act).

. Adding a term in an incomplete sentence (assisted active communicative
act).

. Arranging mini-dialogues in a logical sequence (individual communicative
act).

Teaching English for medical purposes. English for medical purposes (EMP) is taught to
second year students in the Bulgarian-speaking programme of MU-Varna. The main goal of
teaching EMP is the development of the productive skill of speaking for effective doctor-patient
communication as preparation for clinical practice. Resources for developing speaking skills in
English for professional communication are limited considering those contributing to the
development of learners’ reading, listening and writing skills.
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We applied the lexical approach with the phrase as the main communicative unit and
explored the combinatory behavior of high frequency words in medical English texts. The extracted
terminological and lexical units were incorporated in the development of didactic tasks. The terms
and phrases were stored in thematic language banks which remain open for completion by
additional entities. Word combinations with frequency use such as adjectival, nominal, verbal and
adverbial phrases (collocations) and prepositional phrases with specific pragmatic meaning were
incorporated into short content related speaking sections on selected topics. Eight topics have been
selected in accordance with the syllabus: musculoskeletal, cardiovascular, genitourinary,
gastrointestinal, respiratory, cardiovascular health, as well as immunity, endocrinology and
neurology care. For the Bulgarian learners of EMP at levels Bl and B2 (CEFR) we developed
speaking and discussion tasks as follow-up activities to these topics [1].

The various components of the speaking competence require different types of interaction
and different language functions to be practiced. In order to stimulate the students to actively
participate in the learning process, study collaboratively and think critically, the tasks should be
meaningful, deliberate and well-integrated in the context of the medical or health-related topic. We
identified the following language functions as specific to the medical discourse, which are in
accordance with the suggested classification by Van Ek and Trim [2]: socializing (greetings,
introductions, addressing patients), explaining, counselling, reassuring, identifying (e.g. asking
questions in history taking interviews), offering assistance (e.g. discussing treatment plans),
describing (structure, functions), making predictions, reporting (e.g. preferring a patient)
empathizing, exemplifying, emphasizing, summarizing, paraphrasing; braking bad news, expressing
opinions and attitudes (e.g. preferences, emotions, degrees of certainty, etc.), sharing personal
experience (e.g. reporting or narrating about past events).

The variety of speaking activities incorporated in the language course [1] provides
opportunities for the students to practice language functions in medical discourse. The specific tasks
and the main types of activities, used in the development of the language course are presented
below (sample tasks 1 - 15):

. Role-plays: using role cards, based on patient information leaflets (PIL) and patient
information videos to practice explaining, describing, summarizing, and paraphrasing;

. Verbal handover templates: using patient education sites with lists of symptoms as
well as management and treatment options for defining, reporting, explaining, and counselling
speaking activities;

. Scenarios:  structured consultations with open and closed questions,
recommendations; offering assistance, empathizing, emphasizing, counselling patients, etc.

. Discussions: open questions to stimulate group discussions.

. Read the case study and construct the doctor-patient consultation following the

suggested steps.

. Prepare a short conversation with a gastroenterologist. Explain your symptoms and
receive advice for the medical condition. The doctor should ask questions to clarify the possible
causes for the condition (diet, exercise, traveling or other changes in routine, dairy products, stress,
resisting the urge to have a bowel movement, possibly because of hemorrhoids, overusing anti-
diarrheal medications, etc.).

Sample task 1. Conducting medical interviews
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Procedure:

1. Greet the patient by name, offer a seat;

2. Introduce yourself(name androle). discuss the purpose of the conversation.
3. Explain what will happen next and check whether the patient agrees
4.  Use open questions an encourage the patient to share his’her complaints

and concerns.
5. Summarize when the patient has told you and ask if it 1s accurate.

6. Explain what will happen next.

A. Planned handout

Task 15. Role play: a patient came to you with flu recently and has now
presented with acute shortness of breath. You diagnose wron and
vitamin deficiency anacmia.

Follow the suggested steps to perform a medical consultation:

Jind out — explain — empaithize — reassure — advise — encourage —

persuade — reinforce

1. Find out what the patient knows about anacmia.

2. Explain the causes of anacmia.

3. Discuss the treatment (iron supplementation. folate and vitamin B,.).

4. Recassure the patient about the safety of medications

5. Deal with the patient’s anxiety about the problem, emphasizing that it can

be controlled and discuss the prognosis for anacmia patients,

B. Structured handout
Sample task 2. Counselling patients (scenarios)

A content-based lesson may be followed by a discussion section for various reasons. The
students may aim to arrive at a conclusion, share ideas about an event, or find solutions in their
discussion groups, which foster critical thinking and quick decision making skills:

. Comment on your strategy with difficult patients.
. How would you advise someone who is hesitant about vaccines?
Sample task 3. Discussing and/or answering open questions

. Describe the most recent occasion when you were ill or when you had an injury.
Work with a partner to create a list of symptoms related to that occasion. Which organs and
tissues of the immune system were involved in defenses against that condition?

. Choose a disease and describe its symptoms following the model;

Sample task 4. Describing

. Look at the lab report and interpret the patient’s results.
Sample task 5. Commenting graphs, trends, lab reports
. What is the difference: food sensitivity, intolerance and an allergy?
. Choose a medical procedure or a test from the suggested ones and explain it to a

patient. Your explanation should provide answers to the following questions: When is the
test/procedure used? Why do the test/procedure? What are the risks?
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. What should you do in the following situations: situation 1. Cardiac arrest.
Sample task 6: Explaining, comparing and contrasting
. Discuss what may go wrong during a doctor-patient consultation.

. Why are some patients reluctant to visit a doctor? What problems could result from
miscommunication between a doctor and a patient?

. Do you think doctors are becoming less sensitive to patients’ needs?
Sample task 7: Making predictions, expressing opinions and attitudes on medical dilemmas

. Discuss the common structure of the medical consultation: Can you describe what
you would do if you were giving a physical examination? What information do you look for
when taking a patient’s history? When checking vital signs, what are you looking for?

Sample task 8: Brainstorming (students generate ideas on a given topic within a time limit)

. Choose one topic, note down your arguments. Share your opinion with your
colleagues.

1. Discuss the key physical differences in human physiology (e.g. body composition).
2. People objectify women more than men.
. Express your opinion about the following:
1. Is obesity a disease or a choice?
2. How much of a problem is obesity in Bulgaria?
Sample task 9. Opinion sharing

. Have you ever been hospitalized? Were you satistied with the attitude of the doctors
and nurses towards you?

. What popular diets do you know of? What are the biological benefits of a balanced
diet? Why are women more likely to develop eating disorders than men?

. Tell your colleagues about a recent illness you had.
Sample task 10. Personal experience/storytelling

. Choose one of the diseases mentioned above. Imagine you are a patient and
complain about your symptoms.

. Report about a respiratory condition using some of the suggested expressions:
present with, manifestations are, symptoms may occur/ include/predominate, be triggered
by, be detected, be caused by, be found, be congested, be associated with, be marked by.

Sample task 11. Reporting

. Role play the dialogue to show more empathy to the patient. Make sure the structure
of the consultation is clear and the patient follows the information provided.

Sample task 12. Simulation activities

. Read the situation and write notes as a doctor and a patient. Prepare questions for
each stage of the interview. For the patient’s notes think about the reason for the visit, the
symptoms, background history, etc.

Sample task 13. Information gap (solving a problem)

. Instruct a colleague how to work in a Covid-19 emergency room. Provide advice on
how to prevent a contagious disease.
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. Inform the patient how to prepare for a bronchoscopy (use the suggested
explanation).
Task 17. Case study: After taking the patient’s history Dr. Danov is ready
to perform a physical examination. This usually requires giving the
patient precise instructions to do the following things:
* to remove different items of clothing
* to perform certain physical functions (deep breathing, coughing,
sticking out a tongue, etc.)

+ to get into a particular position (lying face up, sitting, lying on the

left side, etc.)

A. Prepare the doctor’s instructions:

Sample task 14. Giving instructions
. Listen and summarize what you learned about psychosis.
Sample task 15. Oral summaries

The participation in the different types of speaking activities such as responsive, extensive
and interactive speaking, practiced during the 2-semester training in EMP was assessed in terms of
contextual appropriateness, fluency, vocabulary range, accurate use of grammatical structures, and
pronunciation.

Conclusions. Developing speaking skills for professional communication purposes requires
consistency of the teaching materials and extensive practice in the classroom. The best practices for
developing professional speech in order to enhance the communicative-speech image of medical
professionals can be realized through specially designed academic tasks and teaching materials,
based on authentic speech acts, incorporated visual and video stimuli, scenarios and simulation
techniques. The proposed sample tasks reflect current good practice of active learning EMP and
BFL at MU-Varna. The teaching techniques emphasize the practical aspects of designing
thematically diverse but highly specific tasks in conformity with the conventions and stylistics of
medical discourse, where most errors are made in the flow of speech.
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Abstract. It is generally agreed that incorporation of authentic medical cases into the LSP teaching
is invaluable for the motivation and active engagement of students, especially in the English programme
where the extreme similarity between English and Latin terminologies might result in students’ disinterest in
the subject. However, access to and sharing of authentic medical reports might prove complicated due to
ethical concerns and legal limitations. Medical students, in particular, prefer real data, situations, and visual
demonstration over exercises revolving merely around linguistic phenomena as such - however accurate they
are. The aim of the paper is to demonstrate how free-access materials primarily designed for medical
professionals can be of assistance to the teachers of medical LSP and to present the types of activities that
have proven most useful for instruction of the specifics of clinical terminology.

Keywords: LSP, clinical terminology, authentic case, student motivation, medical report, diverse
cultural background, English programme

Introduction. The teaching of professional medical language at the Faculty of Medicine,
Masaryk University, takes place in the first year of studies within several specializations in both
Czech and English programme. It is provided largely by medical non-professionals with linguistic
education based at the Language Centre at MU, which operates independently of particular faculties
and covers the language education depending on the specific needs of each department. At the
Faculty of Medicine, the Language Centre provides LSP courses of medical English and
Latin/Greek-based medical terminology, as well as Czech language courses. The two-semester
courses of Basic Medical Terminology for international students that I have been teaching for the
last eight years are obligatory for the students of general medicine, dentistry, and physiotherapy and
are a prerequisite for several 2"-year subjects. In addition, their content is closely tied to crucial
pre-clinical subjects taught in the first year, especially anatomy. Therefore, they are designed to
support students in their first encounters with professional language, with the aim to help them
tackle the anatomical nomenclature and provide them with language proficiency sufficient to
comprehend (not only) Latin parts of medical documentation. The desired outcome is to teach
students use medical terminology with respect to a particular context, in contrast with a mechanical
memorization of formulae without deeper understanding.

In Czech Republic, as well as in other central European countries, medical reports are still —
to a various degree depending on the institution — written in Latin or, at least, heavily based on
Latin/Greek clinical terminology. Such medical reports are usually written for statistical purposes or
to share the patient information with other colleagues, but we should not forget about reports related
to criminal investigation or autopsy reports. The wrong, i. e. ambiguous, medical documentation
may have serious legal or safety implications, as has been demonstrated in by Fogarasi or Fujika et
al. [5, 6]. Medical students are thus expected to correctly use the terminology from the very first
moments of their studies, even though it originates from languages that vast majority of students
have never come into contact with. This has proven challenging especially when it comes to
international students who are, at the same time, mostly non-native speakers of the language of
instruction, i. e. English. This results in the situation, in which we are presented with the need to
make students understand principles of a completely unfamiliar inflected language using a
substantially different — in terms of syntax — analytic language of instruction. Simultaneously, due
to the similarity of English terminology to the Latin one students may feel lack of motivation or
need to even study the subject.

Methodology. From the methodological point of view, it is absolutely crucial for us,
teachers of LSP, to keep in touch with the real practice; in other words, the experience has
repeatedly shown that authenticity must be the leading principle to be preferred over the instruction
on the isolated linguistic phenomena. Besides, the requirement of authenticity has been regarded as
one of the main criteria of assessing language testing not only in the context of LSP [3, 4]. As stated
by Elder, “establishing authenticity is essential in measuring the language abilities and cognitive
processes of language learners to predict their performance in future language use”. Much work has
been done since 1980s, when the LSP teachers started to compile corpora of medical texts in
cooperation with the informatic techniques such as natural language processing or data mining. The
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key features of medical documentation and its genres has already been identified and thoroughly
examined, including the significance of its applications in corpus-based LSP teaching; this research
has been readily summarized by Fogarasi and Schneider [5, p. 126].

At Masaryk University, Katefina Potizkova, a senior colleague of mine, has been advocating
for the employment of authentic clinical cases in our Basic Medical Terminology courses for many
years. Her research within the COMPACT project that took place from 2012 to 2015 must therefore
be mentioned here. Its aim was to innovate the language teaching through the implementation of
authentic medical documentation in the teaching. Within this project, over 100 000 individual
records from several Czech hospitals have been collected to create a corpus that all teachers can
now freely use for the designing of teaching and testing materials. Over the years, several linguistic
analyses of these texts as well as of students’ needs have been conducted by several colleagues of
mine, including Potizkova, Svanda, and Artimova [1, 2, 10, 11, 12, 13]. The available authentic
sources have resulted in the modernisation of teaching materials emphasizing closer contact with
the real practice. As a result, it is now generally accepted that the language of discourse community
cannot be conveyed to the students without the cooperation of the professionals using LSP. With
the internationalisation of study programmes, teaching the subject as an LSP becomes even more
important. The students usually come with very diverse educational background, study skills, and
entry knowledge; therefore, their motivation is crucial for effective and cooperative classroom
environment. It is essential that the students at each moment understand why they learn a particular
phenomenon and in which situations they would use it in their future medical career.

However, the medical documentation that has been collected so far is subdued to legal
limitations and ethical concerns about the patients’ data protection. This impedes free sharing of the
documentation with students and in many ways limits free use of these. Most significantly, this
results in losing the motivation factor of showing a real medical report to students. Therefore, a
need arose to search for alternative sources of real clinical cases that are freely accessible and thus
usable in the classroom. In this paper, I would like to present one such source, the The New England
Journal of Medicine [14], and to demonstrate the ways in which it can be employed at various
levels of instruction. The journal collects numerous research articles, reviews, and clinical cases
primarily addressed to medical professionals. For our purposes, it is important that it includes real
clinical cases accompanied by detailed descriptions, including images, test results, and the patient’s
history and context.

There is a wide variety of cases available, with the possibility of keyword search, which
means they can be tailored for the specific needs of the class or particular parts of curriculum. Even
though there is no Latin report ready to be shown to students, the real context and information can
be presented to students in a digestible and adjusted form, and they can be asked to process the
given information in a structured way, i. e. to create a medical report based on the principles they
have been instructed on in previous lessons. In this way, we appeal to students to abstract the
relevant information and present it concisely and accurately in Latin. Furthermore, we may
demonstrate the variability and flexibility of the report, with more correct options possible, with
students being able to share and exchange information between each other, or to correct each
other’s mistakes.

On a general level, we may use these to demonstrate the structure of a medical report, its
specifics and frequently used formulaec. However, the search on the platform must be narrowed
down, depending on our needs, to a certain keyword, a term, or a context we want students to
engage with. The preparation starts with browsing through the clinical cases
(https://www.nejm.org/medical-articles/clinical-cases?query=footer&date=past5Years). The cases
are no older than ten years, they are ordered chronologically from the most up-to-date ones; the
journal focuses on the diagnostically challenging patients, so a plenty of various clinical terms is
used:
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Furthermore, advanced search may be used, as well, using a keyword or a phrase and
choosing the article category “clinical cases”. If a teacher does not have a fixed plan or wants to
explore new contexts, it is preferable to browse through clinical cases and filter these by specialty:
e. g. emergency medicine, obstetrics (placenta increta, actinomycosis abdominopelvica),
cardiology, etc. In this way, one may find new contexts one would never think of as a medical non-
professional. However, the result of the search cannot be used as such, since it is too extensive and
includes information redundant for our purposes. The next step is, therefore, to select the parts of
the report relevant to our instruction that students are able to convert to Latin.

For instance, while browsing through the obstetrics specialty, one may find a report of a
pregnant woman with a history of ulcerous colitis and multiple symptoms consistent with several
diagnoses, out of which listeria infection proves the most probable. Such case may then be
presented to the students in the following form:

A 33-year-old pregnant woman with ulcerative colitis was admitted to this hospital during
the summer at 10 weeks of gestation because of fever, nausea, vomiting, abdominal pain and
tenderness, and headache. A review of systems was notable for fatigue, mild headache, neck pain,
and photophobia. The patient reported no hematochezia, pelvic pain, vaginal bleeding, dysuria, or
joint pain. Ulcerative colitis had been diagnosed 11 years earlier... exacerbations of ulcerative
colitis occurred approximately every year and were associated with fevers, rigors, nausea,
vomiting, abdominal pain, and bloody diarrhea. Doppler ultrasonography of the abdomen revealed
mild fullness in the pelvicalyceal system on the right side that is probably a physiologic finding in
pregnancy. There was trace fluid in the right lower quadrant; however, the appendix was not
visualized. This patient’s presentation has several key features that are consistent with listeria
infection. In an immunocompetent host, ingestion of food contaminated with listeria typically
results in asymptomatic infection or mild febrile gastroenteritis.24 However, this patient is at
increased risk for invasive listeria infection because she is pregnant, has an inflammatory bowel
disease, and takes immunosuppressive therapy.
(https://www.nejm.org/doi/full/10.1056/NEJMcpc2107344)

It is advisable to accompany the text with figures if they are included in the report. These
usually contain various examination images like X-ray, MRI, or ultrasound methods [Fig. 1]. All
these increase the motivation of students substantially and, even though it is not our task to instruct
students medically, there is no harm in including additional information where it is fitting.

Fig. 1. Ultrasound examination results

In my practice, I usually ask students to try to write a report including the information from
the heading in bold. At first, students tend to translate literally word by word for which, as they
soon realize, they lack the knowledge or means of expression (e. g. verbs). Thus, they are forced to
think about how to structure the information so that it is understandable and, at the same time,
includes all necessary information.
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With teacher’s assistance and monitoring, as well as the help of their classmates (work in
pairs or small groups is advisable here), students are supposed to create a well-structured report
using the formulae conventionally used in this context, such as:

gravida cum colitide ulcerosa in anam. /
colitis ulcerosa gestationis in anam. /

colitis ulcerosa gravidae in anam.

devery 32l e

Figure 2. Listeria infection mechanism.

The task necessarily results in multiple varied solutions, out of which several can be correct,
which is a plausible means of showing students the flexibility as well as rigidity of a medical report.
The teacher may instruct on which of the solutions is most likely to be used in practice (based on
his/her knowledge of the reports collected within available corpora). The particular symptoms
might serve as a ground for revising basic vocabulary or simple compound words — depending on
when in the curriculum the report is implemented. The students may form the compounds or explain
the terms that are identically used in English. From a single report, we can thus extract quite a lot of
terms: febris, nausea, emesis, cephalalgia levis, pelvalgia / dolores regionis pelvis, colporrhagia,
dolor colli, photophobia, hematochezia, arthralgia, colitis ulcerosa exacerbans.

The second part of the above-cited text is related to patient’s diagnosis and illustrated by a
visual representation of the Listeria bacterium mechanism to invade the body and the risks of
Listeria infection in pregnancy [Fig. 2]. This may be presented to students after they figure out how
to record the symptoms and history of the patient. The diagnosis itself — Listeria monocytogenes —
can be discussed from the terminological view, as well.

In a similar fashion, we may employ the following case of a child inhaling food, including
the X-ray image below [Fig. 3].:

Figure 3. X-ray of a child showing airway obstruction
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A healthy 12-month-old girl was brought to the emergency department with a 4-hour
history of coughing and stridor. Four hours earlier, she had choked while eating. Crackles and
wheezing were heard in the right lung, and the left lung was clear. A chest radiograph showed
opacification and volume loss in the right lung, rightward shift of the mediastinum, and
hyperinflation of the left lung (Panel A). Given the abnormal radiographic appearance of the right
lung, there was concern about right-airway obstruction. However, during rigid bronchoscopy, a
foreign body was removed from the left mainstem bronchus. Partial airway obstruction in the left
mainstem bronchus had resulted in hyperinflation on that side, with passive atelectasis and
opacification on the right side. (https://www.nejm.org/doi/full/10.1056/NEJMicm2115363)

Again, selected relevant parts provide the context, including the X-ray image, while the
highlighted information suggests what kind of information should be missing from the final report.
Just like in the previous case, students usually present diverse solutions that can be shared on the
board to be discussed by the whole classroom, or they can be asked to identify and correct mistakes
in their classmates’ solutions, if there are any. The outcome of the task may thus look as follows:

corpus alienum pulmonis lateris sinistri

infans cum tussi et stridore

status post bronchoscopiam in situ / st. p. extractionem corporis alieni
obstructio respiratoria partialis bronchi lateris sinistri

Results. The abovementioned open source provides an ideal platform for a content-focused,
practice-oriented, and student-centred approach to teaching medical terminology that can be
employed at various levels of knowledge and at various stages of the curriculum. It poses an
alternative to the authentic medical reports the sharing of which is conventionally subdued to legal
concerns and ethical implications. Even though the clinical cases extracted from its database
originate from anglophone context that does not use reports written in Latin per se, it may be very
instructive in teaching of professional medical language to international students, not only thanks to
its similarity to Latin/Greek terminology but also in terms of stimulating students’ creative work
with and structuring of the given information.

The options how to use the source are multiple; on a general level, the clinical cases from
the journal’s database can be employed to instruct on how to structure a medical report. On a more
specific level, the focus of these tasks depends on students’ particular needs and teacher’s emphasis.
Although the preparation as well as implementation time for these activities might be quite
extensive, the results are well worth the effort. The tasks may include identification of relevant
linguistic phenomena, correction of mistakes, abstraction of conventional syntactic structures,
reconstruction of the context (age, sex etc. of the patient), matching pictures with diagnoses, and
many others. It is advisable to support students’ cooperation and work in small groups or pairs,
enabling the exchange of information and mutual comprehension.

To conclude, the New England Journal of Medicine’s freely accessible database of clinical
cases has proven an invaluable source of inspiration not only for the creation of meaningful context-
based tasks for international students of medical terminology but also for motivating students and
stimulating contextualization of grammatical phenomena as well as supporting understanding over
memorization.
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DAUGIAKALBES APLINKOS POVEIKIS STUDENTU UZSIENIO KALBU
MOKYMUI(SI): VILNIAUS KOLEGIJOS STUDENTU ATVEJO ANALIZE

Ingrida Galkauskiené, Halina KlupSiené, Jiuraté Patackaité, Violeta Zemaitiené
Vilniaus kolegija

Santrauka. Siuolaikiniame pasaulyje daugiakalbysté tampa ne siekiamybe, bet nei$vengiama
realybe. Taciau daugiakalbystés ir daugiakalbés aplinkos samprata keitési ir jvairiuose rasSytiniuose
Saltiniuose aiSkinama skirtingai. Europos Sgjunga daugiakalbyste iSrySkina kaip vertybe siekiant
tarpkultirinio dialogo, tarpusavio susikalbéjimo ir socialinés sanglaudos. Cia daugiakalbysté yra viena i§
svarbiausiy Mokymosi visa gyvenimg programos, medijy, informaciniy technologijy prioritetiniy sriciy, ji
vaidina svarby vaidmenj plétojant rySius uz Europos Sagjungos riby, o daugiakalbe aplinka sudaro tautiniy
mazumy kalbos ir valstybiné kalba, nes ja formuoja skirtingy kalby ir kultiry Zzmonés. Straipsnio autorés
analizuoja jvairialype daugiakalbystés ir daugiakalbés aplinkos sampratg, aiSkinasi, kaip laikomasi
daugiakalbystés politikos tiksly Lietuvoje ir kitose ES Salyse, kas daro jtaka uZzsienio kalby pasiiilai ir
pasirinkimui Siose Salyse. Kitas tikslas — identifikuoti pasaulio kalby klasifikacija ir apzvelgti
daugiakalbystés vaidmenj visuomenéje bei iSsiaiskinti, ar daugiakalbé aplinka turi jtakos Vilniaus kolegijos
studenty uzsienio kalby pasirinkimui, kiek ir kokiy uzsienio kalby jie moka bei kokiy uzsienio kalby jiems
reikéjo praktikoje ir darbe. Atliktas tyrimas atskleidzia: specialisty su angly kalbos jgiidziais poreikis nekelia
abejoniy, taciau reikéty skatinti mokytis kaimyniniy $aliy kalby, o tautiniy mazumy — pagal poreikj Seimoje,
nes dabartinis vienos ar dviejy uzsienio kalby dominavimas jau sukélé kalby jvairovés ir déstymo kokybés
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mazéjimg. Straipsnyje pateikiama Lietuvos ir uzsienio tyréjy, straipsnio autoriy nuomoné ir jzvalgos
bitiniems pokyciams.

ReikSminiai ZodZziai: daugiakalbysté, daugiakalbé aplinka, tautiniy mazumy kalbos, uzsienio kalbos,
Europos Parlamentas, poky¢iai.

Daugiakalbystés ir daugiakalbés aplinkos samprata. Daugiakalbystés reiskiniai zmonijos
istorijoje yra labai seni. Tac¢iau gana ilgai daugiakalbiai Zmonés buvo tik retos iSimtys vienakalbiy
ar dvikalbiy zmoniy maséje. Todél ir daugiakalbystés samprata jvairiuose rasytiniuose Saltiniuose
suprantama ir aiSkinama skirtingai. Pasak lietuviy filologo Vytauto Ambrazo ,,daugiakalbysté,
polilingvizmas (poli... + lot. lingua — kalba), keliy kalby moké¢jimas ir aktyvus vartojimas
kasdieniame bendravime. Daugiakalbyst¢ dazna daugiatautése Salyse (vokieCiy—pranciizy—
retoromany—italy kalby, daugiakalbysté Sveicarijoje) ir kalby paribio zonose (lietuviy—lenky—
baltarusiy kalby, daugiakalbysté Lietuvos pietryCiuose). Daugiakalbyste reikia skirti nuo
poliglotizmo — keliy svetimy kalby mokéjimo ir geb¢jimo jomis naudotis kulttiros ir tarptautinéms
bendravimo reikméms (1). Siuolaikiniy kalby tyréjai Zvelgia plaGiau ir pripazjsta, kad
daugiakalbystés savoka yra vartojama keliomis reikSmémis. Tai yra tiek jvairiy kalby sambiivis
Salyje, kuriose ne visy pilieiy pirmoji arba gimtoji kalba yra valstybing, tiek ir tam tikroje
institucijoje, kurios nariai kalba jvairiomis kalbomis, dar kitaip vadinama ,visuotine
daugiakalbyste* (angl. ,,multilingualism*). Antroji sagvoka — ,individuali daugiakalbysté¢* (angl.
»plurilingualism®), vartojama kalbant apie daugiakalbio asmens kalbing kompetencija — keliy kalby
mokeéjimg jvairiais lygmenimis, turimg ir pastoviai kintantj, tobulinamg kalbinj repertuarg (2).
Daugiakalbysté nuo seno buvo jvairiy sri¢iy mokslininky: lingvisty, pedagogy, psichology, fiziky
tyrimy objektu. Todé¢l jvairiy sriciy tyréjy skiriasi ir nuomonés apie §j reiSkinj. Iki XX a. Sestojo
desimtmecio vidurio mokslininkai mané, kad daugiakalbysté trukdo gimtosios kalbos iSmokimui ir
socialiniy jgiudziy formavimuisi, neigiamai veikia besimokanciojo intelekta, mazina saviverte,
didina psiching jtampa ir ja vertino neigiamai. Ir tik pastaraisiais deSimtmeciais daugiakalbyste
tiriantys mokslininkai pastebi jos naudg, nes reikia vis daugiau bendrauti su kitomis kalbomis
kalbanciais zmonémis dél politiniy, prekybiniy, kultiiriniy ar Seimyniniy santykiy, o paskutiniu
metu vis labiau daugiakalbysté siejama su tautiniy mazumy kalby mokéjimu, jy kalby populiarinim
bei mokymu(si) (3). Jeigu kalbétume apie daugiakalbystés sagvoka, tai straipsnio autorés mano, jog
ir vieni tyréjai, teige, kad daugiakalbysté yra keliy kalby mokéjimas ir aktyvus vartojimas
kasdieniniame gyvenime (kaip pavyzdj pateike daugiatautes Salis), ir kiti tyréjai aiSkindami, jog
daugiakalbysté yra gebéjimas bendrauti trimis ir daugiau kalby, yra teistis. Tik pirmieji aiSkindami
daugiakalbystés sampratg orientavosi i tautiniy mazumy kalbas Salies viduje, o antrieji — | uzsienio
kalbas uz Salies riby. Vienijantis ir jungiantis Salims ] tarptautines sgjungas ir organizacijas,
gritinant ekonominéms sienoms, keitési ne tik daugiakalbystés, bet ir daugiakalbés aplinkos
samprata. Siy laiky mokslininkai daugiakalbyste apibréZia, ,.kaip visa gyvenima trunkancia asmens
kalby repertuaro plétra bei dinamiska, visg individo gyvenimg trunkantj kalbinio repertuaro kaitos
procesa, o kiekvieno individo daugiakalbystés profilj apibiidina, kaip kalby zinojimg jvairiais
lygmenimis“ (doc. dr. Roma Kriaucitinien¢). Taigi, analizuojant daugiakalbyste ir daugiakalbés
aplinkos jtakg uzsienio kalby paklausai ir pasitlai, tiesiog biitina kalbéti tiek apie tautiniy mazumy
kalbas, tiek apie uzsienio kalbas, kuriomis vertéty bendrauti su Salies prekybos, kultiiros ar kt. sric¢iy
partneriais.

Todél ir daugiakalbé aplinka kuriasi arba yra kuriama gana skirtingomis salygomis.
Daugiakalbyste ir daugiakalbés aplinkos formavimasi ir kaitg skatina dar ir bendra skirtingomis
kalbomis kalbanc¢iy zmoniy geografiné padétis. D¢l Sios priezasties dvikalbiai ar daugiakalbiai biina
pasieniy gyventojai. Daugiakalbysté plinta kuriantis valstybéms, o taip pat uzkariaujant valstybes,
kai prievarta vietiniams gyventojams primetama svetima kalba. Daugiakalbysté pleciasi kartu su
gyventojy emigracija ] kitomis kalbomis kalbancias Salis. Daugiakalbyste skatina noras bei poreikis
gauti informacijos apie kity Saliy mokslo ir kultiiros pasiekimus, tyrimus. Ir, aisku, dvikalbés ar
daugiakalbés Seimos, kuriose kalbama skirtingomis tévy, seneliy ar kity giminaiciy, o taip pat ir
draugy kalbomis. Kintant daugiakalbei aplinkai, keiCiasi ir daugiakalbystés samprata. Taciau
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daugiakalbé aplinka, ar dél jvairiy priezasCiy susiformavusi, ar suformuota, paprastai yra palanki
kalboms ir svarbi kalby mokymui(si).

Tautiniy maZzumy ir kaimyniniy S$aliy kalby jtaka uZsienio kalby pasirinkimui
Lietuvoje ir kt. Europos Sajungos Salyse

Lietuvoje daugiakalbystés Saknys yra labai senos. Jos siekia dar Lietuvos DidZziosios
kunigaikstystés (toliau: LDK) laikus, kai tautiné gyventojy sudétis buvo daugiakalbé. Lietuvos
didysis kunigaikstis Vytautas 16 a. 3 deSimtmetyje LDK teritorijg iSplété iki 930 000 km?, Zmoniy
padaugéjo iki 2 480 000. LDK tapo daugiataute. Cia gyveno lietuviai, baltarusiai (gudai),
ukrainieCiai, lenkai, priisai, latviai, rusai. Taciau jvairiy tauty gyvenamose teritorijose skyrési
gyventojy skaiCius ir, zinoma, tarpusavio bendravimo kalba (4). ,,Tautinés mazumos yra
neatsiejama miisy visuomenés dalis, su Lietuva susijusi ilgalaikiais istoriniais ir kultiriniais saitais.
IStisus Simtmecius tautinéms bendrijoms teko svarbus vaidmuo: jos prisidéjo kuriant Lietuvos
valstybe ir ginant jos laisve bei Nepriklausomybe. Sajiidzio laikais 26 tautiniy bendruomeniy
atstovai palaiké tautinés deklaracijos id¢ja, kurios tikslas — parodyti, kad tautinés mazumos pritaria
Lietuvos Nepriklausomybés siekiams. Visy Lietuvoje gyvenanciy tautybiy pilieciai jsijungé i
tautinio atgimimo judéjima: palaiké referenduma dél sovietinés kariuomenés iSvedimo i Lietuvos,
stovéjo Baltijos kelyje, gyné Salies Nepriklausomybe per 1991 m. sausio jvykius ir rugpjucio puc¢o
metu*“ (4). Remiantis Lietuvos Respublikos 2021 m. visuotinio gyventojy ir bisty sura§ymo
statistiniais duomenimis, 2021 m. Lietuvoje gyveno $iy tautiniy mazumy atstovai: lenkai, rusai,
baltarusiai, ukrainieciai, zydai, totoriai, vokieciai, romai, latviai, arménai, (daugiau nei 1000 Siy
tautybiy gyventojy), o azerbaidzianieiai, moldavai, kartvelai, estai, karaimai ir kt. (maziau nei
1000 gyventojy) (5). Eurostat (2016) duomenimis, didziausias Lietuvos gyventojy skaicius — 63,0
proc. mokéjo rusy kalba, 30,4 proc. — angly kalba, kai tuo tarpu vokiec¢iy kalbg mokéjo tik 8,3 proc.
gyventojy (6). Todé¢l galima teigti, kad daugiakalbé aplinka Lietuvoje formavosi nuo seny laiky ir
lietuviai mokési bei mokéjo ne tik savo gimtaja kalba, taciau rusy kalba, kuri kaip ,,sovietinis
palikimas® vis dar gajus ir turi jtakos Sios kalbos pasirinkimui bei veikia pasiiila.

Kokia situacija yra kitose Europos Sajungos (toliau: ES) Salyse? Vokietijoje, be vokieciy
kalbos, daugiausia kalbama rusy, turky, lenky, kurdy, italy, graiky, araby, olandy, serby, kroaty,
ispany ir angly kalbomis. Angly kalbos kaip pirmosios uzsienio kalbos Vokietijoje mokosi 71,1
proc. gyventojy, pranciizy — 24,4 proc., rusy — 13,3 proc., ispany — 10,2 proc., italy — 7,6 proc., kity
uzsienio kalby lotyny, turky ir senovés graiky kalby maziau nei 5 proc. (7). Ir nors teigiama, kad Siy
kalby mokomasi kaip uzsienio kalby, taciau akivaizdu, kad kai kuriems gyventojams $ios kalbos yra
gimtosios arba tévy kalbos, kitaip sakant, tai — tautiniy mazumy kalbos. Vokietija ribojasi su
devyniomis valstybémis: su Danija, Lenkija, Cekija, Austrija, Sveicarija, Pranciizija,
Liuksemburgu, Belgija ir Nyderlandais, taciau tik pranciizy kalba yra populiari kaimyninés Salies
kalba. Nyderlanduose daugelyje mokykly be angly kalbos sitiloma vokieciy, pranciizy ir ispany
kalbos kaip uzsienio. Taciau yra mokykly, kur mokomasi kiny, rusy ar araby. Olandy kalba yra
oficiali kalba, taCiau beveik visi Salies gyventojai kalba vokieciy kalba. Olandiskai kalbama
Belgijoje, Suriname, Aruboje, Kiurasao ir Sint Martene. Vokieciy, turky, marokiec¢iy, indonezieciy
kalbos yra tautiniy mazumy kalbos (8, 9). Belgijoje yra trys valstybinés kalbos: olandy, pranciizy ir
vokieciy. Dauguma belgy (apie 55 proc.) kalba olandiskai (flamandy dialektu). Be $iy trijy kalby
mokyklose noriai renkamasi angly ir ispany kaip uZzsienio kalby (10). Kaimyninéje Lenkijoje 5
proc. gyventojy priklauso tautinéms mazumos. Tai — ukrainie¢iai, vokieciai, baltarusiai, slovakai,
cekai, lietuviai, romai ir zydai (11). Oficialiai mazumy kalbomis yra pripazintos Sios kalbos:
kasuby, vokieciy, baltarusiy, ukrainie¢iy, romy, rusény, lietuviy, armény, vengry, slovaky, ceky,
jidis, hebrajy, karaimy ir totoriy, t. y. tos kalbos, kuriomis kalba ne maziau 1000 Salies gyventojy.
Idomi situacija Lenkijoje yra su silezieCiy kalba, kuria kalba daugiau nei 529 000 gyventojy. Iki Siol
Si kalba néra oficialiai pripazinta dél kalbininky ginCo, ar tai atskira kalba, ar lenky kalbos tarmeé
(12, 13). Lenkija ribojasi su Vokietija, pietuose — su Cekija ir Slovakija, rytuose — su Ukraina ir
Baltarusija, Siaur¢je — su Lietuva ir Rusijos Federacijai priklausancia Kaliningrado sritimi. Taciau
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paskutiniais metais Lenkijoje kaip ir Lietuvoje daugéja besimokanciy angly kalbos kaip pirmosios
uzsienio kalbos, o vokieciy, pranciizy, rusy ir ispany kalby besimokanc¢iyjy sumazeéjo.

Taigi, uzsienio kalby pasitla ir poreikis ES Salyse daznai tik i§ dalies priklauso nuo
geografinés padéties. Uzsienio kalby pasirinkimui ir populiarumui kaimyniniy Saliy, tautiniy
mazumy kalbos didélés jtakos nedaro Lietuvoje, Lenkijoje ir Vokietijoje. Tacdiau Belgijoje,
Nyderlanduose, Liuksemburge, Lichtensteine, Suomijoje kaimyniniy Saliy ir tautiniy mazumy kalby
ne tik mokomasi, bet jos pripazjstamos ir yra antrosios arba tre¢iosios valstybinés kalbos. Straipsnio
autoriy nuomone, tai lémé ne tik ekonominiai bei kulttiriniai santykiai tarp Saliy, bet ir draugiskos
kaimynystés politika ar savalaikiai politiniai sprendimai.

Prielaidos daugiakalbés aplinkos formavimuisi pasaulyje, Europoje ir Lietuvoje

Europa, kaip geografinis regionas, yra daugiakalbé. Tad visi europieciai gyvena
daugiakalbéje aplinkoje, taciau ne visi kalba savo gimtgja kalba Seimoje, draugy rate ar su
kolegomis. Daznai renkasi vieng tévy kalba Seimoje, daugumos suprantama — draugy rate, o
bendravimui su kolegomis ir vietiniais partneriais — valstybing arba viena i§ uZsienio kalby. Seimos,
draugy rate dauguma Lenkijos gyventojy kalba lenkiskai, silezieCiy ir kasuby, taip pat angly,
baltarusiy, ukrainieCiy, rusy, romy ir pranciizy kalbomis. Vokietijoje be vokieciy kalbos su
artimaisiais kalbama rusiskai, turkiskai, lenkiskai, italiSkai, graikiskai, arabiSkai, ispaniskai ir
angliskai, o Nyderlanduose — olandiskai, vokiSkai, pranciiziskai, turkiskai, marokieciy, indonezieciy
ir ispany kalbomis.

2013 m. duomenimis, 47 proc. ES gyventojy bendravo angly kalba (13 proc. jy ji yra
gimtoji kalba, 34 proc. — uzsienio kalba), vokieciy kalba buvo antroji dazniausiai vartojama kalba,
kuria kalbéjo 30 proc. europieciy (20 proc. — gimtoji, 10 proc. — uzsienio kalba), o pranciizy kalba
trecioje vietoje ir ja kalb¢jo 23 proc. (12 proc. — gimtoji, 11 proc. — uzsienio kalba) Europos pilieciy
(14). 2020 m. ES gyventojy kalby vartojimo statistika leidzia manyti, kad ne visos kalbos yra
populiarios ir siilomos mokytis ES Salyse ir, kad daugiausiai gimtaja kalba kalbanciy skaiCius
Europoje reikSmingos jtakos neturi nei kalbos populiarumui, nei uzsienio kalbos pasirinkimui.
Vokieciy, gimtgja kalba bendrauja net 20 proc. europieciy, pranciizy gimtaja, kalba — 12 proc. ES
gyventojy, taCiau angly kalbos nelenkia vokieCiy ir pranciizy kalbos nei savo populiarumu, nei
paplitimu.

2022 m. statistikos duomenis, didziausias pasaulio gyventojy skaicius kalba angliskai, toliau
seka kiny, hindi, ispany ir pranciizy kalbomis kalbantys. Populiariausios uzsienio kalbos pasaulyje
yra angly, ispany ir pranciizy kalbos. Angly kalba ir toliau islieka populiariausia uzsienio kalba
pasaulyje: 121 Salyje, o tai sudaro 62 proc. visy pasaulio Saliy. Ispany kalba pagal populiarumg yra
antroje vietoje, kurios mokomasi 34 pasaulio Salyse, o trecioje vietoje — pranciizy kalba, kurig kaip
pirmaja uzsienio kalba renkasi 23 Salyse. Dauguma ES Saliy gyventojy mokosi angly, pranciizy ir
vokieciy kalby. Amerikoje 72 proc. amerikie¢iy mokosi ispany, 14 proc. — prancizy, 4,43 proc. —
vokieciy ir tik 0,67 proc. kiny, gausiausios gyventojy skai¢iumi $alies, kalbos (15). Angly kalba
kaip pirmaja uzsienio kalba Europoje, o ispany kalbg — Amerikoje pasirinkusiyjy skaicius pasieké
tokj lygj, kad jeigu artimiausiu metu nebus imtasi ryztingy sprendimy antrosios uzsienio kalbos
populiarinimui ir stiprinimui, Europoje ir Amerikoje jsivieSpataus vienkalbysté, o geriausiu atveju
dvikalbysté. Nes tokia situacija susidaryty ir su antrgja uzsienio kalba, jeigu dominuoty tik viena,
taip, kaip iki Siol Lietuvoje buvo, uzsienio kalba — rusy. Vienos uzsienio kalbos dominavimas kity
kalby atzvilgiu ir konkurencijos nebuvimas neigiamai atsiliepia mokymo efektyvumui ir iSmokimo
kokybei.

Ir ne tik uzsienio kalby pasiiilos jvairovés stoka ir keliy uzsienio kalby dominavimas kelia
susirtipinimg ir Lietuvoje. ,,Daugiakalbystés situacija Lietuvoje vis dar prasta. Vokieciy kalbos
mokéjimas jau nebe pirmus metus atsiduria darbdaviy geidziamiausiy reikalavimy sarasuose. Siy
mety rinkos analizés taip pat parod¢, kad vokieciy kalbg mokantys absolventai patenka j daugiausia
uzdirbanciyjy deSimtuka, taciau bent jau kol kas pati vokieciy kalba sunkokai randa savo vieta

71



niversitete’22: tarpkultiiriniai aspektai. Tarptautiné konferencija. Kaunas. LSMU. 2022 11 25.

Lietuvos mokyklose®, taip buvo teigiama 2017 m. bernardinai.lt (16). ,,Pranctizus Sokiruoja, kai
tévai atkalba savo vaikus mokytis pranciizy kalbos, nors Pranciizija yra galingiausiy Saliy
penketuke. Visa laim¢, kad angly kalbos nesimoko visas pasaulis, daugelyje Saliy vaikai yra
mokomi daugiau nei vienos uzsienio kalbos. Viliuosi, kad tévai supras, kad pranciizy kalba tokia
pat svarbi kaip bet kuri uzsienio kalba. Netrukus visi mokés angly kalba, tad jsidarbinant daugiau
galimybiy turés mokantieji bent vieng kitg uzsienio kalba, — kalb¢jo 2014 m. Federikas Belidas,
tuometinis Pranciizijos ambasados pataré¢jas kultiiros klausimais (17).

Pirmyjy uzsienio kalby pasirinkimo atzvilgiu statistika Lietuvoje neramina jau deSimtmetj.
2021 m. pranciizy kalbos valstybinj brandos egzaming laikyti pasirinko 35 abiturientai, o vokieciy
kalbos valstybinj brandos egzaming — 114. 2022 m. uzsienio kalbos (pranciizy) valstybinj brandos
egzaming laiké tik 32 kandidatai, o uzsienio kalbos (vokie¢iy) valstybinj brandos egzaming — 99
(18). Taigi, situacija ne tik ne pageréjo, bet ji ir toliau prastéja. Per pastaruosius penkerius metus,
pasak Statistikos departamento, pakilo gyventojy, mokanc¢iy angly kalba, skaiius, taciau smuko
kitomis kalbomis kalbanciyjy skaiciai. O dél nuolatiniy pertvarky bendrojo ugdymo programose ir
rusy kalbos kaip antrosios uzsienio kalbos dominavimo, antryjy uzsienio kalby gali ir visai nelikti

(19).

Tendencingas nesilaikymas Europos Parlamento pasitlytoms daugiakalbystés politikos
rekomendacijoms leidzia jsitvirtinti vienkalbystei ar dvikalbystei. Paskutiniu metu i§ kolegy,
dirbanciy specialybés katedrose ir déstanciy specialybés dalykus girdisi nuomoné, jog darbo rinka
diktuoja uzsienio kalby mokyma(si) ir dabar aktualiausias yra tik angly ir rusy kalby poreikis.
Taciau ar tikrai taip? Ar tikrai Sie specialistai zino situacijg? O gal uzsienio kalby mokéjimas arba jy
nemokéjimas ne tik kad nediktuoja, bet ir riboja verslo galimybes ir tikrai neskatina daugia-
kalbystés? O pirmyjy ir antryjy uzsienio kalby pasirinkimas tapo ne darbo rinkos pagrista ar
apgalvota ateities perspektyva, bet inercijos ir mados reikalu?

Daugiakalbé Lietuvos verslo centry aplinka 2020-2021 m. m.

I Siuos minétus klausimus atsakyti ir abejones iSsklaidyti galima pasitelkus ekspertus,
kuriems daugiakalbystés klausimas Lietuvoje riipi. VS] ,.Investuok Lietuvoje 2021 m. rugséjo
mén. paskelbé ,,Lietuvos kalby politikos apzvalga* ir joje teigiama, kad 70 proc. jmoniy Lietuvoje
néra patenkintos darbuotojy uzsienio kalby jgudziais, t. y. ne tik uzsienio kalby mokéjimo lygiu
(pageidaujama ne zemesnio nei B1), bet ir tam tikromis uzsienio kalbomis kalbanciy specialisty
stygiu. Kaip specialisty trokumo jrodyma, galima pateikti didesnio atlyginimo pasitilyma
mokantiems $iy uzsienio kalby specialistams: ~25 proc. olandy; ~20-25 proc. skandinavy; ~15-20
proc. vokieciy ar pranciizy, ~15-25 proc. italy, ispany ir ~10 proc. rusy, lenky kalby (20).

Kadangi Lietuvos verslo centruose yra jsikiirusios tarptautinés jmonés, tai joms reikia
jvairias uzsienio kalbas mokanciy specialisty. Kaip parodyta pirmame paveiksle, visoms jmonéms
Lietuvoje 2020-2021 m. m. buvo reikalingi angly kalbos jgiidziy turintys specialistai, todél angly
kalbos mokéjimas visiems, norintiems studijuoti verslo krypties programas, ar savo ateit]
siejantiems su darbu verslo srityje, yra neabejotinas. Taciau kity uzsienio kalby poreikis yra panaSus
ir daugiau reikia ne tiek taip populiarios ir mégiamos Lietuvos bendrojo lavinimo mokyklose
mokomos rusy kalbos, bet vokieciy, skandinavy, pranciizy, lenky, suomiy, ispany ir italy kalby. Tad
netrukus jsidarbinti Lietuvoje daugiau galimybiy turés mokantieji ne tiek angly kalba, kurig
akivaizdu daugelis ir mokeés, bet bent vieng antraja uzsienio kalbg.
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Kt. kalbos eee—— 177
Sovaky kalba Bl 33
Portugaly kalba meem 6%
Vengry kalba meem 5%
Ceky kalba momm 5%
ftaly kalba S 17%
lspany kalba e— 17%
Suomiy kalba I 15%
Rusy kalba
Lenky kalba
Morvegy kalba IEEE——
Prancizy kalba s
Dany kalba Seeeee——
Svedy kalba D 755
Vokieiy kalba meessssssssssssssmmmm 35%
Angly kalba I 1 (0%

Paveikslas 1. Kalbiné aplinka Lietuvos verslo centruose. 2020-2021 m. m.

Atsizvelgdami j darbdaviy poreikius, esami ir biisimi Lietuvos specialistai taip pat kritiSkai
jvertino savo uzsienio kalby jgidzius ir juos i$saké 2020 m. Vyriausybés strateginés analizés centro
(STRATA) apklausoje ,,Mokymasis visag gyvenimg. [prociai, patrauklumas, barjerai, naudos
suvokimas®. Sios apklausos i§vadose teigiama, jog net 64 proc. respondenty savo uZsienio kalby
zinias vertina prastai ir pageidauja jas tobulinti. Palyginimui galima pateikti verslumo, skaitmeninio
raStingumo ir profesiniy geb&jimy vertinimg. 39 proc. respondenty asmeninius verslumo jgudzius
vertina taip pat prastai. Tuo tarpu 43 proc. apklaustyjy savo skaitmeninio rastingumo jgudzius ir
profesinius gebéjimus vertina gerai, taciau poreikis tobulinti verslumo ir skaitmeninio rastingumo
jgidzius yra didelis, o profesinius geb¢jimus — mazas. Siuo pozitriu verslo jmoniy atstovy ir
Lietuvos gyventojy nuomongs ir vertinimai sutampa, o visi tie, kurie daugiakalbystei ir uzsienio
kalby pasirinkimui neskiria reikiamo démesio, patirs nuostoliy ir nusivylimy ateityje.

Vilniaus kolegijos studentuy kalbiné aplinka ir jos poveikis uZsienio kalby pasirinkimui

Vilniaus kolegijos studenty kalbinei aplinkai suzinoti ir jos poveik] uZsienio kalby
pasirinkimui nustatyti, o taip pat studenty asmeninei nuomonei apie uzsienio kalby mokéjima ir jy
poreikj praktikos ar darbo vietoje iSsiaiskinti, buvo pasirinktas vienas i$ kiekybinio tyrimo metody:
apklausa (21). 2021-2022 m. m. apklausoje dalyvavo 275 pirmo, antro ir tre¢io kurso Vilniaus
kolegijos studentai. 99 proc. Kolegijos studenty tgsia verslo, specialybés ar profesinés angly kalbos
studijas, nes §i kalba yra jiems pirmoji uzsienio kalba. 14 proc. studenty, baigusiy uzsienio kalbos
modulj savo angly kalbos jgiidzius jvertino C, lygiu, 43 proc. — B,, 41 proc. — B, ir 2 proc. — A,
lygiu ir tai yra gana geras rezultatas, kadangi 19,6 proc. apklaustyjy nelaiké angly kalbos egzamino,
nes 2021 m. stojant i aukstasias mokyklas $is egzaminas buvo neprivalomas (22).

39 proc. tyrime dalyvavusiy Vilniaus kolegijos studenty, bendrauja su artimaisiais ir
draugais tik lietuviy kalba, 4 proc. — tik rusy. Dviem kalbom: rusy ir lietuviy bei lietuviy ir angly
kalba tarpusavyje komunikuoja 31 proc. studenty. Trimis kalbomis: lietuviy, rusy, angly ir lenky,
rusy, lietuviy su artimaisiais, draugais ir kolegomis kalba 19 proc. respondenty, keturiomis
kalbomis bendrauja 7 proc. studenty. 35 proc. i$ jy rusy arba lenky kalba yra gimtoji. Ir net 34 proc.
respondenty angly kalba komunikuoja su artimaisiais, draugais ir kolegomis (1 pav.).

73



ktai. Tarptautiné konferencija. Kaunas. LSMU. 2022 11 25.

lietuviy,
rusy,

angly 8% lietuwviy

11%

Lietuwviy
kalba 358

lenky,

lietuwiy,

| ietuwny,
anglu

19 %%

Paveikslas 2. Kalbos, kuriomis 2021-2022 m. m. Kolegijos studentai kalba su artimaisiais, draugais ir
kolegomis.

Atsizvelgiant | apklausos rezultatus, galima teigti, kad 2021-2022 m. Vilniaus kolegijos
studenty kalbing aplinkg sudaré: lietuviy, rusy, lenky, angly ir kt. kalbos: baltarusiy, ukrainieciy,
italy ir ispany. Daugumos studenty rusy ir lenky kalbos yra gimtosios arba vieno i§ tévy kalbos.
Taciau bendrojo ugdymo mokyklose rusy kalbos mokomasi ir kaip antrosios uzsienio kalbos ir ja
busimi studentai gali LAMA BPO prasyme pazyméti kaip uzsienio kalba, todél tiksly studenty
skaiciy, kuriems rusy kalba yra gimtoji, o kuriems — antroji uzsienio kalba i$siaiSkinti sunku, nes ne
visi teisingai nurodo. Siuo atzvilgiu rusy kalba Lietuvoje turi isskirtines ir, miisy manymu,
nepelnytas privilegijas jau daugel] mety, nes ja galima pasirinkti ir stojant j aukStgsias mokyklas
pazyméti uzsienio kalba, o ieskant darbo — gimtaja. Tuo tarpu, kai kitos Lietuvos tautiniy mazumy
kalbos: lenky, ukrainieciy, zydy, totoriy, vokieciy, romy, latviy ir baltarusiy kalbos néra bendrojo
ugdymo mokykly antryjy uzsienio kalby pasirinkime.

Mereikéjio BN 7.1 proc.
Kity kalby S 51,5 proc.
Svedykalbos B 1,4 pro-.
Pranzizy <albes B 3 proc.
Vokieciy <albes B 9 proc..
Lenky <albos N 1B proc.
Rusy <albos [N 0 proc.
Angly <albos TRy 74 proc.

Paveikslas 3. Kalbos, kuriy reikéjo Kolegijos studentams praktiky ir darbo vietose

Remiantis informacija, pateikta 2 pav., Kolegijos studentams darbo ir praktiky vietose 2021-
2022 m. m. reikéjo Siy uzsienio kalby: angly, rusy, lenky, vokieciy, pranciizy, Svedy, o prie kity
kalby studentai nurodé: ukrainie¢iy, baltarusiy, latviy, norvegy, dany kalbas. Kadangi Kolegijoje
buvo mokoma $iy uzsienio kalby: angly, vokieciy, pranciizy ir rusy kalby kaip verslo, specialybés ir
profesiniy, o ispany, italy, norvegy, sSvedy, rusy, vokie¢iy ir ukrainieCiy kalbas studentai galéjo
pasirinkti (kaip laisvai pasirenkamus dalykus), galima teigti, kad uzsienio kalby pasiiila atitinka
paklausg. Taciau tokig uzsienio kalby pasirinkimo jvairove turi ne visy Kolegijos studijy programy
studentai ir atsizvelgiant j VS] ,,Investuok Lietuvoje* 2021 m. ,,Lietuvos kalby politikos apzvalgos*
rekomendacijas, uzsienio kalby pasirinkima reikia plésti. Tam, kad buty uztikrintas Siy kalby
mokymosi testinumas ir pasiektas aukStesnis kalbos lygis, biitina Siy kalby mokyti pradéti ne
aukstosiose, bet jau bendrojo ugdymo mokyklose.
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Nesirmkto 11 proc.
Kt. kalby 16 proc.
taly kalby R 31 proc.
Noregy kalba I 15 proc.
Evedy «alba T 1500
spany <alb: I S proc.
Prancizy <zlba 33,7 proc.
Fusy kalby I 25 proc.
VokizCiy kalbg I 23,7 proc.

Paveikslas 4. UZsienio kalbos, kuriy (be angly kalbos), studentai pasirinko mokytis Kolegijoje

[Sanalizavus trimis ir keturiomis kalbomis kalban¢iy Kolegijos studenty uzsienio kalby
pasirinkima, pavaizduotg 3 pav., ir jy komentarus galima teigti, kad beveik 85 proc. tris kalbas ir
100 proc. keturias kalbas mokanciy studenty pasirinko ir mokosi naujy uzsienio kalby: italy, ispany,
vokieciy, prancizy, Svedy, norvegy ir kt. uzsienio kalbas, ir beveik visi 99 proc. pageidauja
tobulinti jau iSmokty kalby jgudzius. Beje, $iy studenty angly kalbos lygis yra B, B, arba C, ir jie
visi laiké valstybinj angly kalbos egzaming. Tuo tarpu beveik 50 proc. nelaikusiy angly kalbos
egzamino Sios kalbos igiidzius jvertino A, ir A, lygiais (23) ir bendrauja viena — lietuviy, arba
dviem — lietuviy ir rusy kalbomis su artimaisiais, draugais ir kolegomis. N¢& vienas jy nepanoro
iSmokti naujy uzsienio kalby. Taciau beveik visi planuoja mokytis savarankiskai arba lankyti angly
kalbos kursus. Todél kuo daugiau kalby mokama, tuo norima jy daugiau iSmokti, nes kalby
mokéjimas ne tik padeda geriau jsitvirtinti darbo rinkoje, auga saviverté, bet ir grei¢iau dél
suformuoty kalbos mokymosi jgiidziy, iSmokstama naujos kalbos, susipazjstama su kitos Salies
kultiira ir Zmonémis.

ISvados

Galima teigti, kad visuomenés poziiiris 1 daugiakalbyste, jos suvokimas ir vertinimas jau pasikeité.
Daug Zmoniy susiduria su svetimomis kalbomis, bendrauja su kitakalbiais asmenimis, kuriasi
misrios santuokos bei misSrios Seimos, o tai skatina teigiama poziurj j daugiakalbyste. Ankstesné
nuomong, net ne moksliniais tyrimais pagrjstas argumentas, kad iSmokus nauja kalbg galvoje kyla
sumaistis, zodZziai pradeda painiotis, yra neirodyta. Taciau tai, kad uzsienio kalby mokymasis gerina
proting veiklg ar atmint] ir yra net vienas i§ Alzheimerio ligos prevencijos biidy, girdima iS
mokslininky vis dazniau.

Uzsienio kalbos mokymas mokyklose, kalby centruose, ES politikos parama jvairiems
projektams daug priside¢jo prie teigiamo daugiakalbystés vertinimo.

Europos Parlamentas (toliau: Parlamentas) nuosekliai dirba ir toliau remdamas
daugiakalbystés politikos idéja, iSsakyta dar 2007 m.: Parlamento Kultiiros ir Svietimo komiteto
uzsakytame ir paskelbtas 2017 m. pradzioje tyrime ,,Mazumy kalbos ir Svietimas. Geriausia patirtis
ir pavojai“, buvo iSnagrinéta mazumy kalby padétis Svietimo sistemoje; 2018 m. pradzioje
Parlamento Kulturos ir Svietimo komitetas parengé praneSimag ,,Kalby lygybé skaitmeniniame
amziuje“ (24). Savo nutarimuose ar rezoliucijose Parlamentas primena, kad remia ES politika
daugiakalbystés ir kalby jvairoveés srityje, taip pat ragina Europos Komisijg parengti priemones
kalby jvairovés svarbai pripazinti ir $iai jvairovei skatinti. Savo rezoliucijoje dél Europos kalby
jvairovés Parlamentas kreipési | Komisijg ir valstybes nares, kad jos remty daugiakalbystés id¢ja ir
uzsienio kalbas, o daugiakalbyste paskelbé vienu i$ savo tiksly (25).

Daugiakalbystés politikai Lietuvoje apibendrinti tinka VS] ,.Investuok Lietuvoje® 2021 m.
projekto iSvada, kurioje sakoma: ,,nors Lietuvos kalby mokymo politika yra formuojama remiantis
Europos Sajungos rekomendacijomis, bendryjy Europos tendencijy kontekste ji yra ganétinai
fragmentiska ir mazai iSplétota, o ribota daugiakalbystés kompetencija iSlieka viena didziausiy
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klitc¢iy, trukdan¢iy naudotis Europos $vietimo bei judumo programy bei tarpvalstybinés prekybos
teikiamomis galimybémis* (20).

Tarptautiniy jmoniy Lietuvoje daugéja, todél didéja poreikis specialisty su jvairiy uzsienio
kalby, o ypac angly kalbos labai gerais jgiidziais. Visi Kolegijos studentai mokosi verslo, profesinés
ar specialybés angly kalbos. Kitas uzsienio kalbas studentai gali pasirinkti, ta¢iau butina plésti
uzsienio kalby pasiiilg ir uztikrinti, kad pasirinkimo jvairove turéty visy Kolegijos studijy programy
studentai. 2021-2022 m. m. studentams buvo pasiiilytos Sios kalbos: pranciizy, ispany, italy,
norvegy, Svedy, verslo rusy, vokieciy, ukrainieciy ir lietuviy kalba uzsienieciams.

Taciau Lietuvos bendrojo ugdymo mokyklose uzsienio kalby pasitla labai skurdi. Remiantis
Oficialiosios statistikos portalo duomenimis, 2021 m. bendrojo ugdymo mokyklose dirbo angly,
vokieciy, pranciizy, rusy ir kt. (konkrec¢iai nejvardijamy) kalby mokytojai. Daugiausia buvo angly
kalbos, kurios mokoma kaip pirmosios uzsienio kalbos ir rusy — kaip antrosios uzsienio kalbos,
mokytojy (26). Atsizvelgiant j Siy kalby mokytojy skai¢ius, galima teigti, kad angly ir rusy kalbos
yra dominuojancios uzsienio kalbos Lietuvoje. Nors VS| ,Investuok Lietuvoje® verslo jmoniy
apklausa, pateikta anksciau, rodo, kad yra poreikis jvairiy uzsienio kalby, ne tik rusy. Todél butina
bendrojo ugdymo mokyklose skleisti patikimg informacija apie uzsienio kalby poreikj, Sviesti tévus
ir sitlyti Lietuvos tautiniy mazumy, kaimyniniy ir ES Saliy kalby, nes daugiakalbystés politikos
idéjy ignoravimas ir aiSkios uzsienio kalby strategijos trukumas ne tik, kad neuztikrina kalby
mokymosi testinumo, bet ir skaudziai veikia Lietuvos ir Europos darbo rinkg bei ekonomika.
Zmonés turéty mokytis naujy kalbu, nes tai jgiidis naudingas visuomenei ir kickvienam asmeniskai:
palengvina bendravima daugiakultiréje aplinkoje ir skatina tolerancija ir pagarba kity kultiry
Zmonéms.
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Summary

IMPACT OF MULTILINGUAL ENVIRONMENT ON STUDENTS' LEARNING FOREIGN
LANGUAGES: CASE ANALYSIS OF VILNIUS COLLEGE STUDENTS

The authors of the article analyze the diverse concept of multilingualism and multilingual environment, find
out how the goals of multilingualism policy are met in Lithuania and other EU countries, and what
influences the supply and choice of foreign languages in these countries. Another goal is to identify the
classification of world languages and to review the role of multilingualism in society, and to find out whether
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the multilingual environment affects the choice of foreign languages of Vilnius College students, how many
and which foreign languages they know, and which foreign languages they needed in practice and at work.
The conducted research reveals that there is no doubt about the need for specialists with English language
skills, but it should be encouraged to learn the languages of neighboring countries, and of national minorities
- according to the needs of the family, because the current dominance of one or two foreign languages has
already caused a decrease in the diversity of languages and the quality of teaching. The article presents the
opinions and insights of Lithuanian and foreign researchers, the authors of the article and the necessary
changes.

Key words: multilingualism, multilingual environment, languages of national minorities, foreign languages,
European Parliament, changes.

LIETUVIU KALBOS IR KULTUROS KURSAI UKRAINIECIAMS: NAUJOS
PATIRTYS, ISSUKIAI IR GALIMYBES

Ingrida Galkauskiené, Jiiraté Patackaité, Violeta Zemaitiené
Vilniaus kolegija

Santrauka. Besitesiant karui Ukrainoje ir vis daugéjant pabégéliy, ne tik Lietuvos gyventojai, bet ir
organizacijos nelieka abejingos ir jvairiy programy bei projekty pagalba stengiasi jiems padéti kuo greiciau
integruotis, pasijusti visaver¢iais visuomenés nariais: jsikurti, jsidarbinti, isleisti vaikus j ugdymo jstaigas,
jsitraukti j Salies visuomeninj gyvenimg ir tokiu biidu nors trumpam uzmirsti Salj ar Seima iStikusias
nelaimes. Visoms Sioms veikloms reikalingas lietuviy kalbos mokéjimas, todél labai svarbu ukrainie¢iams
sudaryti galimybe ir palankias salygas mokytis lietuviy kalbos, o taip pat susipazinti su Lietuvos kulttra.
Tam tikslui Lietuvos Svietimo mainy paramos fondas pakvieté Lietuvos mokslo ir studijy institucijas teikti
paraiskas organizuoti lietuviy kalbos ir kultiiros kursus. Vilniaus kolegijos uzsienio kalby centro pateikta
paraiska buvo gerai jvertinta ir suteikta galimybé organizuoti lietuviy kalbos ir kultiiros kursus. Siame
straipsnyje autorés supazindina su vykdomu projektu, pasakoja apie iSSuikius, su kuriais susidiiré tiek
organizuojant kursus, tiek mokant ukrainieCius lietuviy kalbos ir dalijasi patirtimi, jgyta Siy kursy metu.
Lietuviy kalbos ir kultiros kursy bei projekto jvertinimui ir kursy dalyviy poreikiy i$siaiS$kinimui ir jy paciy
pazinimui buvo pasirinkti kokybinio tyrimo grupinés apklausos ir pusiau struktiiruoto interviu metodai. Gauti
rezultatai ir jy analizé prisideda ne tik prie projekto tobulinimo, bet ir sklaidos.

ReikSminiai Zodziai: Lietuviy kalbos ir kultiiros kursai, kalbos mokymo ir kultiiriné programa,
bendradarbiavimas, tarpusavio supratimas, ukrainiec¢iai, komandinis darbas, kiirybiskumas.

Projekto ,,Lietuviy kalbos ir kultiiros kursai* Ukrainos pilieCiams programa ir tikslai.
Vilniaus kolegijos Uzsienio kalby centras, kaip ir daugelis kity Lietuvos auks$tyjy mokykly,
atsiliepé j Svietimo mainy paramos fondo kvietima ir nuo 2022 m. geguzés 1 d. dalyvauja projekte
,Lietuviy kalbos ir kultiros kursai Ukrainos pilie¢iams® (1) ir organizuoja intensyvius lietuviy
kalbos ir kultiiros kursus. Kursuose gali dalyvauti mokslo ir studijy institucijy studentai, déstytojai,
mokslo darbuotojai, visy sri¢iy Svietimo sistemos darbuotojai, pasitrauke 1§ Ukrainos j Lietuva dél
Rusijos Federacijos kariniy veiksmy Ukrainoje po 2022 m. vasario 24 d.

Vilniaus kolegijos Uzsienio kalby centro (toliau: UKC) Lietuviy kalbos ir kultaros 150
akademiniy valandy kursy programa parengta, remiantis ,,Lietuviy kalbos mokymo(si) programos
treciyjy Saliy pilieciams*, rekomendacijomis (2, 3), susideda i$ dviejy daliy: mokomosios — lietuviy
kalbos ir kultiirinés — Salies pazintinés. Lietuviy kalbos mokomoji dalis skirta Sios tikslinés grupés
kursy dalyviams, norintiems jgyti Snekamosios ir raSytinés lietuviy kalbos pagrindy, o mokymas ir
mokymasis vyksta hibridiniu biidu. Lietuviy kalbos mokymas vyksta auditorijoje, o nuotoliniu biidu
kursy dalyviai dirba savarankiskai pagal UKC déstytojy parengta medziagg. Jiems yra sudaryta
galimybé su medziaga dirbti prisijungus prie nuotolinio modulio arba jg parsisiysti. Taigi,
mokymo(si) programos turinys yra pasiekiamas ne tik kontaktiniy paskaity metu, bet ir
savarankiSkam mokymuisi (6, 7).

Mokymo(si) programg sudaro 6 temos: Asmenin¢ informacija; Seima ir draugai; Maistas;
Namuose ir sveCiuose; Sveikata ir laisvalaikis; Darbo paieSka. Prie kiekvienos temos pateikiamas
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zodynas ir gramatinés konstrukcijos su pratimais, kalbinés situacijos klausytis ir tekstai skaityti,
papildoma medziaga kartoti ar pagilinti naujomis Ziniomis bei medziaga savikontrolei. Medziaga
pateikiama lietuviy kalba, ta¢iau mokymas vyksta abipusiu sutarimu rusy kalba, nors kartais
pasitelkiama | pagalba ir angly kalba. Mokymo medziaga parengta, remiantis Bendryjy Europos
kalby metmeny reikalavimais (BEKM) Al ,,Lizio* kalbos mokéjimo lygiui, ir skirta, siekiantiems
igyti lietuviy kalbos mokeéjimo pagrindy, Al ,,Lizio* lygio komunikacinés kompetencijos (4, 5).

Kursy pabaigoje dalyviai atlieka testa, kuriuo tikrinami gramatikos, klausymo ir skaitymo
supratimo jgiidziai, bei vyksta pokalbis su déstytoju. Sékmingai atlikusiems uZzduotis ir
surinkusiems ne maziau kaip 70 baly (i§ 100 galimy) iSduodami kalbos lygio, o surinkusiems
maziau nei 70 baly — kursy baigimo pazyméjimai. Lietuviy kalbos mokymo programai skiriama 100
kontaktiniy akademiniy valandy vienai grupei.

Kulttrinés programos, kurig sudaro 50 kontaktiniy akademiniy valandy, tikslas — tobulinti
lietuviy kalbos Zinias ir suzinoti apie Lietuva, sosting Vilniy, miesto atsiradimo istorija, lietuviy
kalbos ypatybes, susipazinti su Siuolaikiniu Vilniumi, Salies ekonominiu ir politiniu gyvenimu.
Kultorinéje programoje numatytos jvairios veiklos: pazintiniy ekskursijy po Vilniy, istoriniy
objekty, muziejy, parody lankymas, dalyvavimas miesto kultiriniuose renginiuose, susitikimai su
Kolegijos socialiniais partneriais ir verslo ar politikos atstovais, nacionaliniy patiekaly gaminimas
Kolegijos maisto laboratorijoje. Ypatingas démesys skiriamas lietuviy liaudies etnokultiirai
atskleisti per liaudies dainas, Zzaidimus, dainuojamus teksty intarpus, ratelius, Sokius su
padainavimais, smulkiosios tautosakos pavyzdzius.

oWV —

Projekto jgyvendinimas: naujos patirtys, galimybés ir isSukiai kursy dalyviams.
Vilniaus kolegijos uzsienio kalby centras turi daugiau nei 20 mety kursy organizavimo socialiniams
partneriams ir Kolegijos bendruomenei patirties. Nuo 2000 m. Kolegijos tarptautinés veiklos
pradzios, UKC kalbininkai moko lietuviy kalbos tiek atvykusius studijoms pagal mainy programa,
tiek studijuojan¢ius nuolatiniy studijy studentus. Per Siuos metus Kolegijoje studijavo studenty
daugiau nei 1§ 40 uzsienio Saliy: Pranctzijos, Slovénijos, Turkijos, Vengrijos, Vokietijos,
Norvegijos, Kipro, Indijos, Sakartvelo, Arménijos, Egipto, Kazachstano, Izraelio, Libijos,
Moldovos, Ukrainos, Italijos, Graikijos, Albanijos, Kosovo, Pakistano, Tailando ir kt. Lietuviy
kalbos ir kulttiros, taip pat kity uzsienio kalby moké ir kursus vedé daugelis UKC lektoriy. Jie rengé
medziagg konsultuodamiesi su Kolegijos ir Lietuvos kalby pedagogy asociacijos specialistais,
dalyvavo kalby mokymo metodikos ir tarpkultiirinés komunikacijos mokymuose Lietuvoje, vyko |
tobulinimosi stazuotes uzsienyje. Bendradarbiaudami su kolegomis i§ Lietuvos kalby pedagogy ir
Lietuvos edukaciniy tyrimy asociacijy, nuolat dalijamasi kalby mokymo patirtimi.

Kadangi projekte dalyvauja grupé UKC déstytojy: lietuviy, angly ir rusy kalbos, bei
Kolegijos darbuotojy: finansininky, IT ir kt. specialisty, tarpusavio bendradarbiavimas ir supratimas
tapo vienu i§ svarbiausiy projekto sékmés garanty. Zinoma, pasidalinimas atsakomybe ir uzduotimis
taip pat svarbus, vykdant projekta. Projekto kalbos mokymo programos déstytojai — atsakingi uz
kalbos mokyma, medziagos pratyboms ir savarankiskiems darbams parengima, uzduociy kursy
dalyviams pateikimg laiku ir susiraSinéjmg su jais, baigiamojo testo parengimg ir pokalbio
pravedimg bei jvertinima. Kultiirinés programos déstytojai, gidai Siame projekte yra taip pat labai
svarbiis, nes jie veda ekskursijas, rengia uzduotis, kurias derina tiek su mokymo tiek su kultrinés
programos temomis, ruosSiasi susitikimams ir pokalbiams. Daugumai déstytojy, turin¢iy nuo 12 iki
30 mety uzsienio kalbos ir pedagoginio darbo patirties, nuo 5-10 mety lietuviy kalbos déstymo
uzsienieCiams patirties, vieniems jau parengusiems lietuviy kalbos mokymo uzsienieciams
priemoniy (4, 5, 8, 9, 10), kitiems dar ne, o taip pat pirma kartg susitikusiems, darbas Siame projekte

VW —

Nepaprastai buvo naudingas dalyvavimas ir vertinga patirtis, kurig kai kurie projekto
déstytojai jgijo per 2020-08-14-2022-12-31 m., kai Vilniaus kolegija kartu su Lietuvos konflikty
prevencijos asociacija vykde projekta ,,Kalbos mokymasis — sékmingos socialinés integracijos
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dalis* (3). Tuometinio projekto tikslas buvo sudaryti salygas j Lietuva atvykstantiems treciyjy Saliy
pilieCiams bei asmenims be pilietybés mokytis lietuviy kalbos, pritaikant turimg patirt] ir
kompetencijas. Vilniaus kolegijos darbo grupé, kurioje dalyvavo ir dabartinio projekto déstytojai,
parenge lietuviy kalbos mokymo realizavimo koncepcijg ir lietuviy kalbos mokymo programa, vedé
seminarus mokytojams, ketinantiems dirbti su treciyjy Saliy pilieciais. UKC kalbininkai parengé
nuotolinj modulj ,,Lietuviy kalba pazingsniui ir vaizdZziai®, kurio medziaga, jau patobulinta ir
atnaujinta, pritaikoma ir Siy lietuviy kalbos ir kultiros kursy programoje.

Kolegijos déstytojai-gidai, etnomuzikologé ir folkloro ansamblio ,,Zelmuo® vadové
dainomis, zaidimais, rateliais, Sokiais su padainavimais ne tik supazindina kursy dalyvius su
lietuviy literatiira, istorija, etnokultira, gyvenimo budu, elgesio normomis, bet jtraukia i veiklas,
pvz.: nacionaliniy valgiy gamyba, apsilankymu Sventiniame renginyje, kuriy metu kursy dalyviai
lengviau suvokia lietuviy ir savo kultiros skirtumus ar panasumus, susipaZzjsta su Lietuvos kultura
ir tradicijoms, o svarbiausia: iSbando ir jtvirtintina savo kalbos zinias kasdieninése situacijose.
Todél UKC déstytojai, turintys gido kvalifikacija bei Kolegijos folkloro ansamblio ,,Zelmuo*
vadové labai prisid¢jo prie projekto kultirinés programos jgyvendinimo.

Nauju iSbandymu Sio projekto darbo grupei tapo savanorysté. Kadangi kursai vyko vakarais,
dauguma kursy dalyviy atsivesdavo savo jvairaus amziaus nuo 6—12 mety vaikucius, o savanoriams
reikéjo juos uzimti ir globoti, kad téveliai galéty skirti ta laika tik lietuviy kalbos mokymuisi. Tam
tikslui buvo pasitelkta Kolegijos uzsienio studenty i§ Ukrainos pagalba, nes ne visi jauni zmonés
dabar gerai moka rusy kalbg ir gali bendrauti su tokio amziaus vaikais.

Projekto jgyvendinimas: naujos patirtys, galimybés ir isSukiai kursy dalyviams. Lietuviy
kalbos ir kultiiros kursus, organizuojamus Vilniaus kolegijos UZsienio kalby centro, kontaktiniu
budu pavasarj lanké 13, o baigé 12 dalyviy: 2 studentés, 1 déstytoja ir 9 mokytojos. Rudens kursy
grupe sudaro taip pat 13 dalyviy: 7 studentai, 4 mokytojai, 1 darzelio auklétoja ir 1 darzelio
auklétojos padéjeja. Nors paskelbtame UKC konkurse, pavasarj, dalyvavo daugiau nei 30
ukrainieCiy, taciau ne visi atitiko projekto reikalavimus, t. y.: atvyko anksciau nei 2022 m. vasario
24 d. ir nebuvo Svietimo sistemos darbuotojais.

Lietuviy kalbos ir kulttiros kursy bei projekto jvertinimui buvo pasirinktas kokybinio tyrimo
grupinés apklausos ir pusiau struktiiruoto interviu metodai. Anonimin¢ apklausg ir struktiiruota
interviu projekto administratorius pateiké kol kas tik 12 pavasario grupés kursy dalyviams, nes
rudens grupé¢ mokymus baigs tik lapkri¢io mén. pabaigoje.

UKC projekto darbo grupei buvo ir yra svarbu ne tik pasitilyti mokymus, bet ir susipazinti su
projekto kursy dalyviais, pazinti juos, suzinoti jy nuotaikas, i§gyvenimus, jvertinti jy emocinj
nusiteikima, nes tai ypac aktualu darbui auditorijoje.

Kursy dalyviai j Lietuva atvyko prasidéjus karui i$ jvairiy Ukrainos viety ir jy pasitraukimo
1§ mylimo kraSto istorijos ne tik skirtingos, bet ir sukreciancios: viena kursy dalyvé atvyko i
Kijivo, dviem autobusais; ,,0 geri Lietuvos Zzmonés padéjo jsikurti ir suteiké galimybe mokytis
lietuviy kalbos®. Kita kursy dalyvé atvyko i§ Naujosios Kachovkos, i§ mazo Hersono srities
miestelio. ,,Misy miestas® — raso apklausos dalyvé — ,,nuo pirmyjy karo dieny buvo okupuotas. Po
keliy dieny apSaudymo frontas pasitrauké. Miisy krastas nebuvo subombarduotas, miisy namai liko
sveiki, bet kulkosvaidziais ginkluoti kariai vaik$¢iojo gatvémis, tikrino dokumentus, telefonus,
ieskojo visko, kas susij¢ su ginkluotomis pajégomis. Mieste pradé¢jo ,,dingti“ Zmonés, pamazu
tustéjo parduotuves, vaistinés, nutriko susisiekimas. Taikius Ukrainos mitingus kariskiai vaiké
dujinémis granatomis ir jspéjamaisiais kulkosvaidziy Siiviais, be to visi aktyvistai buvo i$ karto
suimami. Moraliskai, psichologiskai buvo labai sunku, todé¢l nusprendziau i§vykti. Svarbiausia buvo
nuvykti ] Ukrainos kariuomenés kontroliuojama teritorija*. Trecia dalyvé raso, kad tai jvyko
atsitiktinai ir ji apsisprendé palikti Salj greitai, kai atvyko Lietuvos savanoriai ir tokiu budu ja
iSgelbéjo nuo karo. Visy kursy dalyviy pasitraukimas i$ Salies yra dél karo ir daugiausiai i$
okupuoty teritorijy dél nenoro paklusti vietiniai rusy valdziai arba dél pavojaus gyvybei.
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Rudens grupés respondentai atvyko j Vilniy su savo artimaisiais: su mazametémis dukromis
ir stinumis, su jaunesniais broliais ir seserimis. Dauguma jy atvyko su kaciukais ir Suniukais, nes
gail¢jo ir negaléjo palikti savo augintiniy. UkrainieCiams, kursy dalyviams, padéjo Lietuvos Zzmonés
ir jvairios organizacijos surasti butg, kambarj, darba, vaisty. Zinoma, labai jdomu buvo suzinoti, kas
patiko ir nustebino ukrainiecius Lietuvoje.

Listvm
Fenmas i
Timn liil I.IIII A%
nkranisdians

Lietuwvin siekis
iZsaugot kalba,
riap:ntis savo
istorija ir

tradicijomis

Paveikslas 1. Kas nustebino ukrainiecius Lietuvoje?

Visus kursy dalyvius: studentus, pedagogus, projekto darbo grupés nariai jvardijo kaip
zingeidzius, temperamentingus, energingus, motyvuotus ir besidomincius Lietuva, jos istorija ir
kultiira. Ir jie nesuklydo tai tvirtindami, nes ukrainieciai lietuviy kalbos mokosi ne tik dél darbo, dél
noro jsilieti ] Salies visuomeng ir jos gyvenima, dé¢l nenoro kalbéti rusy kalba, bet ir dél siekio
bendrauti su lietuviais. O dalis apklaustyjy teige, jog visgi noréty grizti | gimtaja Ukraing, taciau del
pagarbos juos priémusiems zmonéms ir Saliai, nori kalbéti jy gimtaja kalba ir bendrauti ateityje.

Ukrainie¢iy, kursy dalyviy, palinkéjimai sau ir lietuviams ver€ia susimastyti ir pergalvoti savo
gyvenimo planus ir siekius bei pasimokyti i§ jy stiprybés ir ryzto, nes net bidami toli nuo savo
tévynés jie sugeba dziaugtis kitos Salies laim¢jimais ir kurti planus Lietuvoje, vertinti jiems suteikta
pagalbg ir galvoti apie susitikimg jau laisvojoje Ukrainoje. Kursy dalyviai svajoja iSmokti
sklandziai kalbéti lietuviskai, rasti daugiau laiko savo meégstamiems uzsiémimams, nupiesti
paveiksly ir juos parodyti parodoje vienoje i§ Vilniaus galerijy. Lietuviams ir mums, déstytojams,
linki kantrybés mokant ir aukl¢jant ukrainiecius, nes kai kas ¢ia liks ir pasibaigus karui ir atsipraso
uz negeranoriSkai nusiteikusius tévynainius, taciau tikisi, kad Lietuva ir kitos Europos Salys savo
aukléjimo ir elgesio pavyzdziu iSmokys visus juos tapti tikrais europieciais.

Lietuviy kalbos ir kultiros vertinimo apklausoje dalyvavo 70 proc. kursy dalyviy. Apie
organizuojamus kursus jie suzinojo i$ pazystamy, draugy ir Kolegijos interneto puslapio. 83 proc.
respondenty projekto déstytojy darbg vertina puikiai, 15 proc. — labai gerai, 2 proc. — gerai. Tiek
kalbos mokymo tiek kultiiriné programa buvo jvertintos vienodai: puikiai jvertino — 75 proc.
apklaustyjy, o 25 proc. — labai gerai. Visi atsakiusieji j anketos klausimus buvo patenkinti jgytomis
ziniomis ir turi ketinimy testi aukStesnio lygio lietuviy kalbos kursus. Taciau i8siskyré jy nuomone
del kursy organizavimo ateityje ir aukStesniu lygiu: vieni teiké pirmenybe¢ tiesioginiu, Kkiti
nuotoliniu biidu organizuojamiems kursams. Kursy pabaigoje dalyviai atliko testg rastu ir dalyvavo
pokalbyje. Testui rastu uzduotis rengé visi projekto déstytojai, o pokalbiai vyksta mazomis
grupémis, kuriose dalyvauja 3-4 kursy dalyviai ir déstytoja(s). 12 pavasario grupés dalyviy baigé
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kursus ir gavo Kolegijos kursy baigimo pazyméjimus, 11 i$ jy lietuviy kalbos Al.1 ir A1.2 lygio
pazymeéjimus (5).

ISvados. Nuo karo pabége ukrainieciai déstytojai, mokytojai, mokslininkai, studentai, kiti
Svietimo sistemos darbuotojai visus 2022 metus gali nemokamai lankyti aukstyjy mokykly bei kity
kalby mokymo institucijy rengiamus lietuviy kalbos ir Lietuvos kultiiros kursus. Tokig galimybe
suteikia Svietimo ir mainy paramos fondas bei Svietimo, mokslo ir sporto ministerija, §ioms
reikméms skyrusi 416 tukst. eury. Ir nors didziausia nuo karo siaubo pasitraukusiy ukrainieciy
svajoné¢ — kuo grei¢iau grizti | savo gimtaja Sali, kol bus pasiekta pergalé ir jsivieSpataus taika,
Lietuvoje prieglobsti surad¢ ukrainieciai atsakingai ir rimtai pradéjo mokytis lietuviy kalbos. Taciau
tiek jiems, tiek kalby specialistams, tiek projekto organizatoriams lietuviy kalbos ir kultiiros kursai
suteiké ne tik naujy patiréiy, galimybiy bet ir netikéty sunkumy.

Gana sudétinga buvo per trumpa laika surinkti reikiamg dalyviy, atitinkanciy projekto
reikalavimus, skai¢iy. Vykdant intensyvig kursy programa vakarais, teko derinti ir dirbanciy ar
studijuojanciy kursy dalyviy, ir déstytojy poreikius ir galimybes. ISeitis buvo surasta, nutarus,
pateikti kursy dalyviams uzkandziy ir Silty, gaiviyjy gérimy Kolegijoje. Tokiu buidu i$ karto po
darby ar studijy visi skubédavo | kursus, o €ia per pertrauka galédavo pasistiprinti. Antruoju
nelengvu iSbandymu tapo — kursy dalyviy mokyklinio amziaus ir jaunesniy vaiky — uzimtumo
organizavimas. Kadangi pavasario grupés kursai vyko geguzés-birzelio mén., tik prasidéjus
mokiniy atostogoms, iSkilo butinybé uzimti ir pasirlpinti mokyklinio amziaus ir mazesniais
vaikuciais, kuriuos lankantys kursus tévai atsivesdavo kartu. Taciau Kolegijos studentai, savanoriai,
mielai pagelb¢jo: priziiir¢jo juos ir organizavo jiems jvairias zaidybines, kiirybines veiklas.

Taciau gerosios patirties ir sekmingy pavyzdziy taip pat yra. Vienas i§ jy: programos
iSdéstymas, suteikiant kiekvienam déstytojui po vieng savaite laiko temai iSdéstyti. 5 lietuviy kalbos
mokymo déstytojai dirbo 5 savaites, t.y. kiekvienas po vieng savaitg ir galé¢jo maksimaliai démesio
ir laiko skirti kursy dalyviams bei temy pasirengimui. Kiekvienos temos pabaigoje kursy dalyviai
atlikdavo trumpg testa nagrinéta tema, o déstytojas perduodavo reikiamg informacija dirbsian¢iam
toliau kolegai. Atsakomybé, komandinis darbas ir tgstinumo uZztikrinimas yra stipioji $ios
programos, kuri buvo sudaryta, remiantis ilgameciu, vykdomu daugiau nei 20 mety, UZsienio kalby
centro kitakalbiy poreikiy tyrimu, pusé. Siy kursy kultiiriné programa, kuria sudaré ir vykdé trys
profesionalils déstytojai: gidai ir etnografé, pagyvino ir papildé lietuviy kalbos mokymo programg.

Ilgamete kalby déstymo uZzsienieCiams patirtj turintys specialistai, mokymo medziagos ir metody
jvairove, lankstus ir kiirybiSkas pozidiris j tikslinés grupés poreikj bei individualus démesys
kiekvienam kursy dalyviui 1émé jau anks¢iau minétus pavasario kursy dalyviy tik puikius ir labai
gerus jvertinimus bei atsiliepimus.
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Summary

LITHUANIAN LANGUAGE AND CULTURE COURSES FOR UKRAINIANS: NEW
EXPERIENCES, CHALLENGES AND OPPORTUNITIES

In this article, the authors introduce the project carried out at the college, talk about the challenges they faced
both in organizing the courses and in teaching Ukrainians the Lithuanian language, and share the experience
gained during these courses. Qualitative research group survey and semi-structured interview methods were
chosen for the assessment of the Lithuanian language and culture courses and the project and for clarifying
the needs of the course participants and getting to know them. The obtained results and their analysis
contribute not only to the improvement of the project, but also to its dissemination.

Key words: Lithuanian language and culture courses, language teaching and cultural program, cooperation,
mutual understanding, Ukrainians, teamwork, creativity.

BIOMETRINES TECHNOLOGIJOS — VEIDU ATPAZINIMAS
Ugné Geniené

Santrauka. Veidy atpazinimas yra perspektyvus Siuolaikinis technologinis sprendimas, kuris
taikomas saugos, verslo, pramogy, duomeny paieskos (fotografijy paieskos) sferose. Darbo tikslas: aptarti
veidy atpazinimo, kaip biometrinés technologijos, grindziamos informacinémis ir komunikacinémis
technologijomis (IKT), veikimo principus ir taikymo galimybes. Tyrimo metodas: mokslinés literatiros
anlize.

Raktazodziai: inovacijos, veidy atpazinimas, biometrija.

Ivadas. Veidy atpazinimas yra perspektyvus Siuolaikinis technologinis sprendimas, kuris
taikomas saugos, verslo, pramogy, duomeny paieskos (fotografijy paieskos) sferose. Biometrinés
identifikavimo priemonés jau daugelj mety yra mokslininky tobulinamos. ,,Veido atpazinimas — tai
viena i§ natiiraliausiy biometriky, nes Zmonés sugeba atpazinti asmenis pagal veida ypac¢ gerai“ [1].
Suolaikiniai moksliniai tyrimais rodo, kad egzistuoja veidy atpazinimo algoritmai, kurie gali
atpazinti veidus geriau uz vidutinj zmogy. Ivairlis mokslininkai, dirbantys Sioje srityje, taiko
jvairius tikslius algoritmus, kurie nepriklauso nuo kintan¢io ap$vietimo, veido iSraiSkos, posikio
erdvéje, barzdos ar wsy, akiniy ar kity iSvaizdos keitimo bidy. Veido atpazinimui naudojami
specialiis 3D skeneriai ir kompiuterinés dirbtinio intelekto programos ([1], [2]).

Darbo tikslas: aptarti veidy atpazinimo, kaip biometrinés technologijos, grindZiamos
informacinémis ir komunikacinémis technologijomis (IKT), veikimo principus ir taikymo
galimybes.

Darbo uzdaviniai:
1. Apibrézti biometriniy technologijy samprata.
2. Apibrézti veido atpazinimo, kaip biometrinés technologijos, sampratg.
3. Aptarti veidy atpazinimo taikymo galimybes.
Tyrimo metodas: mokslinés literattiros anlize.

Biometrinés technologijos. Biometrija — tai yra mokslo ir technikos sritis, uzsiimanti
biologiniy pozymiy (fiziniy, fiziologiniy) matavimu. Bio — sudurtinio Zodzio pirmoji dalis, reikSmé
atitinka Zodj ,,biologinis‘‘; metrija — antroji sudurtinio zodzio dalis, rodanti sgsaja su matavimu [3].
Biometrija — tai biologiniy tyrimy planavimo ir duomeny apdorojimo matematinés statistikos
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metodais biidy visuma [4]. Biometrinés technologijos — informatikos mokslas biometrija apibuidina
kaip automatinj asmens atpazinimg i§ jo unikaliy fiziologiniy (pirSto atspaudy, veidy, rainelés ir
pan.) ir elgsenos (balso, eisenos, paraso ir pan.) rodikliy (charakteristiky).

Biometrika — tai technologijy sritis, kurioje, taikant automatinius metodus, stebimas Zzmogus
identifikuojamas, tikrinamas arba analizuojams pagal fiziologines ar elgsenos charakteristikas.
Biometrijos tikslas — pagal unikalius, tik vienam Zmogui biidingus kiino pozymius nustatyti jo
asmenybe. Elgsenos biometrijos (arba elgsenometrijos) tikslas (angl. behaviometrics) — tapatybe
nustatyti pagal zmogaus elgesj. Pasaulyje taikomos jvairios biometriniy sistemy rasys:

e veido atpazinimo sistemos;

e pirSto atspaudas (tokios sistemos pagrindas yra kiekvieno Zmogaus pirSty unikalumas —
nepakartojamas pirSty odos pieSinys, atspaudas, gautas specialiu nuskaitymo skeneriu, yra
koduojamas ir lyginamas su anksc¢iau gautais ir iSsaugotais duomenimis);

e delno kontiro atpazinimas (metodas remiasi rankos geometrija: specialiu jrenginiu
matuojamas delnas ir jo forma, formuojamas trimatis jo vaizdas, pagal kurj atlickama
analizé);

e klaviatiirinis parasas;

e rankos veny analizé (infraraudonyjy spinduliy kamera nuskaitomas unikalus rankos veny
piesinys ir pagal ji atlieckama analize);

e akies rainelés analizés sistemos, akies tinklainés analizés sistemos;

e ranka rasSyto paraSo analizés sistemos;

e balso analizes sistemos.

,Po teroro akto, jvykdyto 2001 m. rugséjo 11 d. Jungtinése Amerikos Valstijose,
visuomenés saugumas, kaip socialiné problema, igijo naujos svarbos, o Salyse, kur terorizmo
grésmé yra itin didelé, biometriniy asmens tapatybés nustatymo sistemy panaudojimas tapo ypac
aktualus. Europos Sajungos valstybése bendras poziiiris | tarpvalstybines problemas: terorizma,
neteiséta migracija, prekyba zmonémis, organizuota nusikalstamuma, nusikalstamy veiky
prevencija — paskatino biometriniy asmens tapatybés nustatymo sistemy aktyvesnj naudojimag
vieSajame, o véliau ir privaciame sektoriuje [5]. Asmens charakteristikos palyginamos su kity
asmeny charakteristikomis, i§saugotomis biometriniuose duomeny bazés Sablonuose. Pastebéjus
sasajg tarp Sablono ir subjekto, pateikiamas aukStas panasumo jvertinimas ir praneSama tyréjui.
Biometrinés technologijos buvo sékmingai naudojamos identifikuojant sprogdintojy veidus.
Naudojant biometrines technologijas taip pat galima nustatyti stebimo Zmogaus emocijas,
temperamentg ir pan. M. Zuckerberg iSmaniojo namo sistema — robotas gali atidaryti duris
asmenims, skenuodamas ty asmeny veidus ir susieti gauta informacija su sgrasu zmoniy, kuriy
laukia M. Zuckerberg konkreciu metu [6]. Biometriniai duomenys taikomi Zmones identifikuojant ir
autentifikuojant. Identifikavimas — biometrinés analizés sistema nustato tam tikrus asmens bruozus
ir palygina su duomeny bazg¢je esanciais duomenimis bei nustato asmens tapatybe [7].
Autentifikavimas — sistemos naudotojas nurodo, kad jis yra tam tikras asmuo, ir sistema $j
reikalavima patvirtina arba atmeta. Siuo atveju i§ anksto j sistema yra jvesti asmens biometriniai
duomenys [7].

Biometrines charakteristikas galima suskirstyti j dvi pagrindines klases, t. y. fiziologines ir
elgsenos. J. A. Unar et al. [11] pateiké biometriniy technologijy klasifikacija priklausomai nuo to,
kokius fiziologinius Zmogaus bruozus jos tiria ([9], [10], [11]) (1 pav.).
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Paveikslas 1. Biometriniy technologijy klacifikacija ([9], [11]).

Biometrijos taikymo sritys: medicininé¢ biometrija — medicinin¢ diagnostika, t.y. remiantis
biometriniais modeliais nustatomos galimos ligos; teisiné biometrija — biometrijos naudojimas
nusikaltéliams atpazinti; patogumy biometrija — patogumy lygio palaikymas naudojantis
biometrinéms paslaugomis; apsaugos biometrija — sukciavimo sumazinimas ir saugomy sri¢iy
kontroliavimas [8]. Siuo atveju ne visi biometriniai elementai yra lygiareik§miai ir vieno asmens
18skyrimo 18 kity asmeny rodikliai yra labai skirtingai ir tai priklauso nuo naudojamy biometriniy
duomeny tipo. Labiausiai skiriasi tokie zmoniy biometriniai elementai, kaip DNR, akies tinklaing ir
pirsty atspaudai’. Kiekvienas biometrinis duomuo daugiau ar maziau priklauso nuo konkreciy
biometriniy elementy: universaliy — tokius biometrinius elementus turi visi asmenys; unikaliy —
kiekvieno asmens biometrinis elementas yra skirtingas; nesikeiian¢iy — asmens biometrinio
elemento savybé¢ niekada nesikeicia.

Siuolaikinés biometrinés sistemos naudojamos jvairiose zmoniy veiklos srityse:

° Rinkos tyrimai ir analizé (analizuojama, kaip pirkéjas reaguos j tam tikras sitilomas
prekes ir paslaugas);

. elektroninis verslas (gali biiti taikomos visos biometrinés sistemos, siekiant uztikrinti
duomeny apsauga, padidinti elektroninio verslo efektyvumg) ir kt.

° Televizoriui jjungti balsu,

° Norint patikrinti, ar objektas yra gyvas;

° Saugumo uZztikrinimas oro uostuose, apskritai siekiant uztikrinti Zmoniy sauguma
(pirsto atspaudas, balso ir DNR tyrimas, akies rainelés analizé);

o Sveikatos apsaugos srityje (nustatomos ligos, atlickami DNR tyrimai, akies rainelés
ir tinklainés analiz¢);

° Duomeny apsauga — galima jungtis prie duomeny baziy (identifikacija pagal akies
rainele, balso atpazinimas ir kt.);

. Asmens tapatybés identifikavimas (biometriniai pasai);

. Psichologiniai Zmogaus steb¢jimai — analizuoti zmogaus elgesio pasikeitimus (balso,

akies, pulso pasikeitimus).
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Veido atpaZinimas

Spartesnis biometriniy technologijy vystymasis prasidé¢jo po 2001 m. rugs¢jo 11 d. jvykiy
[5]. Veido analizei ir atpazinimui anksciau ir dabar taikomi jvairiis algoritmai, taciau specialistai,
lygindami su kitais biometriniais matavimais, jvardina juos, kaip netikslius [12]. Siuolaikinés
technologijos sukuria prielaidas veido atpazinimui taikyti tikslesnius algoritmus, negu ankstesni
([13], [14], [15]). Veido atpazinimas — tai viena i§ biometriniy technologijy, kuri lygina tam tikry
bruozy duomenis, kurie yra iSskirti i§ daugiau nei vieno veido (nesvarbu, ar tai statinis vaizdas, ar
video medziaga), su bruozy duomenimis, laikomais veidy duomeny bazéje [19]. Populiariausias
veido atpazinimo metodas [16] yra pagristas tokiy veido bruozy, kaip akys, antakiai, nosis, liipos ir
smakras, vieta bei forma, jy iSsidéstymu vienas kito atzvilgiu. Taip pat bendra (visuotine) veido
atvaizdo analize, kuria remiantis veidas yra keliy kanoniniy veidy svorinis derinys. 2013 m. JAV
Patenty ir prekiniy Zenkly biuras (USPTO) iSdavé kompanijai Google patenta, kuris apraso ,,veido
atpazinimo® (angl. Facial Recognition) priemones. Technologija skirta mobiliy jrenginiy vartotojy
identifikavimui, pasitelkiant priekinéje dalyje esanciag kamera: jei vartotojo veidas atpazintas,
sistema automatiskai atblokuoja mobily jrenginj ir suteikia prieigg prie jame esanciy aplikacijy ir
duomeny.

2016 m. pristatytas tyrimas, kurio autoriai naudodami neurotinkly technologija analizavo
1856 realiy asmeny veidus [15]. Daugiau negu pusé tyrimo dalyviy buvo nuteisti asmenys. Taikytas
algoritmas mazdaug 90 proc. tikslumu identifikavo jstatymams prasizengusiyjy asmeny veidus.
Tyrimas atliktas Kinijoje [15]. Reikia pastebéti, jog tai tik pirmieji algoritmo bandymai. Bitina
atlikti bandymus atsizvelgiant j tokius aspektus, kaip amzius, lytis, etniné grupé ir t.t. Mokslininkai
teigia, kad Siuolaikiniy technologijy taikymas pranasauja nauja antropometrijos era kriminalistikoje
ir kitose srityse, kur tai galima taikyti praktiskai [17]. Veido atpazinimo sistemy taikymo
galimybés: apsaugos sistemos, sveikatos apsauga, asmens tapatybés nustatymo sistema,
psichologiniai stebéjimai, rinkos tyrimai, elektroninis verslas ([18], [20], [21], [22], [23], [24]).

ISvados

1. Biometrinés technologijos — informatikos mokslas biometrija apibiidina kaip automatinj
asmens atpazinimg i§ jo unikaliy fiziologiniy (pirSto atspaudy, veidy, rainelés ir pan.) ir
elgsenos (balso, eisenos, paraso ir pan.) rodikliy (charakteristiky).

2. Veido atpaZinimas — tai viena i§ biometriniy technologijy, kuri lygina tam tikry bruozy
duomenis, kurie yra i$skirti i§ daugiau nei vieno veido (nesvarbu, ar tai statinis vaizdas, ar
video medziaga), su bruozy duomenimis, laikomais veidy duomeny bazeje[19].

3. Veido atpazinimo sistemy taikymo galimybés: apsaugos sistemos, sveikatos apsauga,
asmens tapatybés nustatymo sistema, psichologiniai stebéjimai, rinkos tyrimai, elektroninis
verslas.
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Summary
BIOMETRIC TECHNOLOGIES - FACE RECOGNITION

Face recognition is a promising modern technological solution that is applied in the spheres of security,
business, entertainment, data search (photo search). The purpose of the work: to discuss the principles of
facial recognition as a biometric technology (based on information and communication technologies (ICT)
and application possibilities. Research method: analysis of scientific literature.

Keywords: Innovations, facial recognition, biometrics.
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‘DEVELOPMEN T OF GENERIC COMPETENCES IN ENGLISH CLASSES
AND PROJECTS’
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’Kaunas r. Garliava Juozas Luk$a gymnasium (LITHUANIA)
3Kalvarija gymnasium (LITHUANIA)

Abstract. Throughout the recent decades, Lithuanian educational system has been shifting from
providing students with knowledge towards developing their both generic and subject- specific competencies
in all school subjects. This development is inseparable from individual growth, social inclusion, sustainable
lifestyle, active citizenship. From educational standpoint, the updated embraces the following roster of
competences: communicative, cultural, creativity, cognitive, citizenship, digital and socio- emotional. The
aforementioned generic competencies are developed in English classes and projects, to be more specific,
while tailoring both teaching and learning content. In this article are reviewed the cases of the English
lessons: in Kalvarija gymnasium: Architectural Differences of Houses in European Countries (B1+ English
level); RobCup versus eSports (B1+ English level); in cooperation between Kaunas University of
Technology Vaizgantas Progymnasium and Kalvarija gymnasium - an integrated lesson (A2 English level):
‘Legends and Myths’; in Kaunas University of Technology Vaizgantas Progymnasium and Kaunas r.
Garliava Juozas Luksa gymnasium (A2 and B2 English level): an integrated lesson of English and History:
‘the Constitution of the Republic of Lithuania 2022°. In Erasmus projects: multilateral Erasmus+ KA229
project Game On and Erasmus+ KA201 ‘First Aid Improve Survival (TIRAMISU)’ as the facilitators for the
development of generic competencies.

Key words: competence, generic competency, ability, process of learning, short-term projects.

Introduction. The term competence can be defined in a myriad of ways. One example could
be a definition of a word competence as the ability to do something well. Furthermore, PeSakovi¢ et
al (2014) define the term competence as a synthesis of skills and abilities, knowledge and
experience of a learner to carry out certain tasks and are the outcome of individuals ‘personal
development, within the framework of learning. Moreover, the scholar points out that generic
competency is also known as object-independent competency. As skills are inseparable from any
generic competency, PeSakovi¢ et al (2014) support the idea that this ought to be developed
throughout life so that our students can become successful in a constantly changing world.
However, Vare et al (2019) quoting Winart focuses on the term of competence as the positive
combination of an individual’s knowledge, ability, and willingness to cope successfully and
responsibly with changing situations. This group of scholars also focuses on the process of
acquiring competences, they hold the view that competences cannot be communicated but must be
developed, they are not taught but they are learned. According to the updated curricula that is
launched in 2023, the list embodies communicative, cultural, creativity, cognitive, citizenship,
digital and socio- emotional competencies. Some teachers motivate learners ‘willingness to carry
out tasks in combination with long term and short term projects that require problem solving,
interaction or experiential learning. Problem: ‘How do generic competencies serve at problem
solving, interaction and experiential learning in learning English as a second langauge?’

In order our learners could acquire generic competencies during the process of learning, teachers
are likely to display a number of ideas on how to develop learners ‘aptitudes while teaching
English.

Article aim — to review and disclose the development of generic competencies through
learning English as a second language.

Article object — development of generic competencies in English classes and projects.
Article objectives:

1. Review and disclose the development of generic competencies through
learning English as a second language in the set sample of the English lessons
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2. Review and disclose the development of generic competencies through
learning English as a second language in the set sample of the International projects.

Research method: analysis of scientific literature and the samples of English lessons and
Erasmus projects for the development of generic competencies in learning English as a second
language.

Methodology

Starting with, a few lessons aiming at the development of generic competences will be
overviewed.

The first lesson in Kalvarija gymnasium was delivered to the first gymnasium class by
Giedrée Guzavicien¢, Expert English Teacher; students were taught at B1+ level according European
framework of reference for languages. The topic of the lesson was Architectural Differences of
Houses in European Countries. Although the objective of the lesson aimed at preparing a
presentation of 10-15 sentences, students had to work in groups, use images, articles and internet
websites as well as topic vocabulary, this task exposed learners to developing their both cultural and
communicative competencies. To be more precise, they were provided with a list of guiding
questions that stimulate learners ‘high order thinking skills. To prepare the presentation they
collected information on the following aspects: descriptions of a particular house in both a home
town and other country, reasons which had made that house the best option for the particular
country whether those houses were still residential buildings or changed their purpose, how costly
they were. Students have prepared their joint presentations, drew conclusions were able to select the
necessary data and give presentations.

The second lesson involved the same class students to analyze two different resources in the
first gymnasium class in Kalvarija gymnasium, taught by by Giedré Guzavicien¢, Expert English
Teacher: reading comprehension text on RoboCup and listening comprehension task on Esports.
This lesson led them to focus on the development of a communicative competency as learners were
able to integrate two different contents so that to draw both similar and different aspects. Students
worked in groups, used a template of a compare - contrast paragraph, searched for two - three
similarities and differences and presented them in a joint paragraph of 6-10 sentences. They shared
their duties in the group, were familiarized with the success criteria and plunged into a dynamic
work. While comparing and contrasting they were keen on pinpointing that both sports are assumed
to be on the shortlist of entering the Olympic games, that Esports require as much stamina and
expenses as regular sports.

KALVARIJOS GYMNASIUM
Architectural Differences of Houses

RoboCup vs Esport

Open Lesson

Class: Ia
Giedré Guzavidiené

o AL L B 0 (1o B S b W \ & 4

Figure 1. Open lessons by Expert English Teacher Giedré Guzavidiené (from personal archive).

The third lesson was given to the 6th class; students at A2 level according European
framework of reference for languages. The topic of the integrated lesson was Myths and Legends.
The objective of the lesson aimed at the distinguishing of 3-8 similarities and differences between
legends and myths. During the lesson, students worked individually and in groups. Using the
legends and the myths (the ancient and modern) told by Team 1 (by KTU Vaizgantas
progymnasium students) and the legends of sportsmen told by Team 2 (by Kalvarija gymnasium
students), having watched a sample video/-s, students® presentations, the students visualized their
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turned into a cycles of such lessons during the month. Students prepared videos, telling the legends
of theirs. They created comics. Not only did students distinguish the differences and similarities of
the modern and old legends and myths, but they found out that this phenomenon involves singers,
actors, sportsmen, mystical characters and even heroes and villains. As a result, they created they
comics about the Lithuanian Freedom fighters as set in the exposed work of the students in Fig. 2.
This lesson led them to focus on the development of cognitive competency through the
investigation of the specific literature; enhancement of the digital and creativity competencies
through the design of comics. During their work, students managed to present their work orally and
in written, applying verbal and non-verbal communication. I.e. their competency of communication
improved as they have revealed through their reflexion.

Nuotoliné angly kalbos pamoka
Bendradarbiauja Kauno KTU Vaizganto progimnazija ir Kalvarijos
gimnazija

,,,,,,,,,,,,,,,,,,,,

Klasé: 6

Angly kalbos mokytojos: Knstina Grigaite-Bliimiené ir Giedré
Guzavidiend

2022-04-27/28_2022-05-02/06

Figure 2. Open lessons by English Teacher Methodologist Kristina Grigaité-Bliimiené from Kaunas
University of Technology Vaizgantas Progymnasium and Expert English Teacher Giedré Guzeviciené from
Kalvarija gymnasium (from personal archive). Lesson 3

The fourth lesson involved 6" grade students from Kaunas University of Technology (A2
level) (delivered by English Teacher Methodologist Kristina Grigaité-Bliimien¢ and English
Teacher Modesta Motijauskien¢) and 2™ grade gymnasium students from Kaunas r. Garliava Juozas
Luksa gymnasium (Senior History Teacher Jurgita Sipavi¢ien¢). The progymnasium teacher
inspired a guess of the topic, leading to the definition of the lesson objective: Working in groups
and individually, using visual materials and spreadsheets, students will learn 4-8 topic words and
make a story of 4-8 correct sentences about the constitution in past simple. Not only did students
aided at the definition of the lesson objective, they also managed to indicate the competency they
were going to develop — citizenship. First, 6% grade students listened to a tale, told by the 2
gymnasium grade students. Then they asked questions, made some notes, learned new topic
vocabulary. Afterwards, working in groups 6" grade students created a 4-8-word story and having
selected a group leader, presented it to the classmates and the students from the gymnasium in
Zoom. Finally, 6" grade students completed a Kahoot, and assessed their success in the
comprehension of the topic on constitution. At the end the students form both schools claimed,
having strengthened their citizenship competence and teamwork skills, as an extra value.
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Integruota anglu k.- istorijos pamoka:
,Lietuvos Respublikos konstitucija“/The
Constitution of the Republic of Lithuania

KTU\
Mok. K. Gril

Figure 3. Open lessons by English Teacher Methodologist Kristina Grigaité-Blitimiené
(from personal archive). Lesson 4

Multilateral Erasmus+ KA229 project ‘Game On’

In order to stimulate cultural awareness of younger students and encourage their active
participation in a cultural process, students are involved in multilateral Erasmus+ KA229 project
Game On where partners from Finland, Lithuania, Italy, Greece, North Macedonia and Turkey
exchange their students in nobilities, carry out project tasks and learn in a joyful way how to lead a
healthy lifestyle during their adolescence. As it is a long lasting multilateral project, students’
personal growth in both their learning achievement and development of their competencies can be
justified. They are willing to join any project activity, search for information to prepare
presentations for peers from partner countries. For example, developing their cultural understanding
about partners’ music in Music classes, students proved that at the end of the lesson their score had
increased from fifty to fifty-five per cent in contrast to the score demonstrated in the beginning of
the class. In addition, students are aware of how to present their home country and hometown, are
eager to learn joint dances, search for recipes to be happy, to be healthy and etc. Judging from the
project participants ‘achievement in English it can be claimed that ten out of thirteen students (this
is nearly 77 per cent) improved their annual term score from 0,05—-1,03.

i é ot
Fame - - Erasmus+

GAME ON to Create Healthy Habits
and Promote Wellbeing

Figure 4. Multilateral Erasmus+ KA229 project ‘Game On’ supervised by Expert English Teacher
Giedré Guzaviciené (from personal archive).
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Erasmus+ KA201 ‘First Aid Improve Surv1val (TIRAMISUy’

In order to foster student to understand the importance of the first aid and comprehend its
significances in terms of survival, in Kaunas University of Technology Vaizgantas Progymnasium,
there was conducted an Erasmus project ‘First Aid Improve Survival (TIRAMISU)’. The key target
set in the project was develop an intellectual product — a study course, for the 9-12* grade
gymnasium students. However, due to the fact that the progymnasium got involved into the project,
the intellectual product was tested in it too. One of the activities carried out, was based on the
integrated lessons of the English Language, IT and Human Safety. During the English lessons,
students had to read the situation about the certain human disorder, make roleplays, discuss and
after having passed 5 steps to come to the right solution — the proper means of first aid to provide
with first aid before an ambulance comes. As it was a long-term project. Students had a possibility
to practice first aid for emergencies using mannequins. Later on, in IT lessons, after Human Safety
subject lessons and English lesson on the first aid, 6-8 grade progymnasium students created
comics, involving emergencies, related to first aid delivery. During the project students developed
socio- emotional competency as well as digital, cognitive competencies and the competency of
communication.

PADEDA ISGYVENTI
Projekto koordinatoré, Direktoriaus pavaduotoja ugdymui, angly
kalbos mokytoja metodininke Kristina Grigaite-Bliimiene
Kaune technologijos universiteto Vaizganto progimnazija
Erasmus+ KAZ01 “First Al Improve Servival (TTRAMISU)Y

- Bendrai finansucjama pagal I
Europos Sajungos programa
JErasmus+"

Figure 5. Erasmus+ KA201 ‘First Aid Improve Survival (TIRAMISU)’ coordinated by

English Teacher Methodologist Kristina Grigaité-Bliimiené (from personal archive).
Lesson on the First aid in case of having lost consciousness. Set of pictures 1

FIRST AID
IMPROVES SURVIVAL v
PIRMOJI PAGALBA -
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Dislocations and Fractures 2
Wounds

Introduction

Please introduce the Case Scenario through:

You have cut your hand with a knife, the wound is superficial and it's not actively
bleeding.

Step 1
What is the first thing you should check?

» [f the wound is actively bleeding
* If you can move your fingers

# [f your heartbeat has changed

+ |f the wound has to be cleaned

Choice 1

“¥ou selected If the wound is actively bleeding, Good!™

The most dangerous aspect related to wounds and traumas in general in the bleeding control, that
means you have always to check if an active bleeding is present and provide compression if
needed

Choice 2

“You selected If you can move your fingers, Wrong! Please try with another choice”

This aspect is important to be checked in order to assess nervous damage due to the wound. but,
as said, itis not the most important thing to do first when approaching a wound

Choice 3

“You selected If your heartbeat has changed, Very wrong! Please try with another choice®

This parameter is an indirect sign of a massive haemerrhage, but the first thing to identify if an
active bleeding is present or not.

Choice 4

“You selected If the wound has to be cleaned, Wrong! Please try with anether choice”

Figure 6. Erasmus+ KA201 ‘First Aid Improve Survival (TIRAMISU)’ coordinated by English
Teacher Methodologist Kristina Grigaité-Bliimiené (from personal archive). Lesson on the First aid in case
of having lost consciousness. Set of pictures 2

Results and discussion

It is obvious that the development of generic competencies in the process of learning is the
key aspect in tailoring lessons ‘content, preparing students for successful careers. This underlying
issue can be implemented not only in English classes but also in project based learning in a myriad
of approaches so that each learner could achieve his/her individual growth.

1.  English lessons, enriched with a creative appraoch and professionalism of teachers in
terms of applying experiential and problem-based learning foster the developement of generic
comeptencies.

2. International projects provide students with the real life situations, broaden their
understanding, condition the application of gained knowledge in the simulated live situations, as a
result of which students comprehension of the generic competencies is improved.
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Santrauka

BENDRUJU KOMPETENCIJU UGDYMAS ANGLU KALBOS PAMOKOSE IR PROJEKTUOSE
Pastaraisiais deSimtmeciais Lietuvos Svietimo sistema krypsta nuo ziniy teikimo mokiniams prie bendryjy ir
dalykiniy kompetencijy ugdymo visuose mokomuosiuose dalykuose. Si raida neatsiejama nuo individualaus
augimo, socialinés jtraukties, darnaus gyvenimo biido, aktyvaus pilietiskumo. Svietimo pozitriu, atnaujintas
kompetencijy aprasas: komunikavimo, kultiriné, kairybiskumo, pazinting, pilietiSkumo, skaitmeniné ir
socialiné emociné ir sveikos gyvensenos. Minétos bendrosios kompetencijos ugdomos angly kalbos
pamokose ir projektuose, tiksliau, derinant tick mokymo, tiek mokymosi turinj. Siame straipsnyje apzvelgti
angly kalbos pamoky atvejai: Kalvarijos gimnazijoje: Namy architektiiriniai skirtumai Europos Salyse (B1+
angly kalbos lygis); RobCup pries eSports (B1+ angly kalbos lygis); bendradarbiaujant Kauno technologijos
universiteto Vaizganto progimnazijai ir Kalvarijos gimnazijai - integruota pamoka (A2 angly kalbos lygis):
‘Legendos ir mitai’; Kauno technologijos universiteto Vaizganto progimnazijoje ir Kauno r. Garliavos Juozo
LukSos gimnazija (A2 ir B2 angly kalbos lygis): integruota angly kalbos ir istorijos pamoka: ,,Lietuvos
Respublikos Konstitucija 2022*. Erasmus projektuose: daugiasalis Erasmus+ KA229 projektas Game On ir
Erasmus+ KA201 ,First Aid Improve Survival (TIRAMISU)“ kaip bendryjy kompetencijy ugdymo
aplinkos.

ReikSminiai ZodZiai: kompetencija, bendroji kompetencija, geb¢jimai, mokymosi procesas, trumpalaikiai
projektai.

LANGUAGE LEARNING POSSIBILITIES APPLYING ICT APPLICATIONS
IN eTWINNING PROJECTS. ‘CHANGE BEGINS WITH ME’ AND ‘MAKE
IT HAPPEN’ CASE STUDY
Kristina Grigaité-Blumiené '?, Eglé Linkeviciaté’, Laimuté Litvinskiené?, Jolita Noruviené®,
Jurgita Sipaviciené', Meryem Haciman?*

'Kaunas r. Garliava Juozas Luksa gymnasium (LITHUANIA)

? Kaunas university of technology Vaizgantas progymnasium (LITHUANIA)

‘Kaunas r. Cekiské Pranas Dovydaitis gymnasium (LITHUANIA)

‘Alytus Putinu gymnasium (LITHUANIA)

SCunda Mesleki ve Teknik Anadolu Lisesi (Turkey)

Abstract. Successful foreign language learning cannot happen in an isolated classroom environment.
Nowadays, teachers rely on a variety of ICT tools and educational approaches which foster collaboration,
intercultural communication and bring language learning close to real-life situations, providing their students
with opportunities to use a target language in authentic settings. This paper discusses the experience of 3
Lithuanian secondary schools in the use of ICT in relation to foreign language learning in two international
eTwinning projects, ‘Change Begins with me’ and ‘Make it Happen’.

Key words: eTwinning, foreign language learning, ICT, collaborative learning, project-based learning,
cross-cultural communication, interdisciplinary integration.

Introduction. Since its launch in 2005, the eTwinning platform has become a powerful tool
in foreign language learning through collaboration and the use of Information and Communication
Technologies (ICT). A strong emphasis has been put on interdisciplinary integration and cross-
cultural communication, which, as practice has shown, fosters foreign language learning in students,
providing them with opportunities to implement their skills and knowledge outside the classroom
environment and preparing them for real-life situations.
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Collaborative Learning (CL) is the educational approach of using peer groups to enhance
their learning through working together. Rather than using rote memorization of facts and figures,
learners cooperate in small groups and support each other learning by “constructing, sharing and
using knowledge xafrom different perspectives” [1] and produce a result. The eTwinning platform
is just the kind of medium brings students of partner schools together and facilitates foreign
language learning through a number of collaborative activities in a safe online environment,
Twinspace.

Collaboration is also a key element in Project-Based Learning (PBL), in which students
learn by doing, i.e., by solving authentic problems and producing meaningful results. [2] They
“cooperate, collaborate, assume roles, investigate, research, use creative tools to perform tasks,
experience a real learning based on effective and functional activities, stimulating also their critical
thinking” [3]. Moreover, rather than learning one particular topic in isolation, students learn it in
relation to one or a few other disciplines thus bringing their learning process closer to real-life
learning. With respect foreign language acquisition, language classes are frequently determined by
course books aimed at developing students’ selected language skills, and little attention is paid to
cross-curricular skills (including digital skills) or civic competencies, such as collaboration and
teamwork. [4] The eTwinning platform, on the other hand, promotes interdisciplinary integration
and learner cooperation through collaborative projects touching on different aspects of curricular
and makes a great alternative to traditional classroom learning. uelt also enhances learner
digitalisation in a safe Internet space, where students are encouraged to employ a variety of ICT
applications and ways of online collaboration.

Article aim — to disclose language learning possibilites, applying ICT applications in e
Twinning projects.

Article object: language learning possibilities in eTwinning projects.
Research methods: — analysis of scientific literature and Project-based learning method.

Problem: what are possibilities of ICT applications for learning languages in eTwinning
projects?

The use of ICT in foreign language learning has proven unquestionably beneficial. Not only
does it raise learner autonomy, enhances interactive learning but it also gives access to a bigger
variety of authentic texts in the target language. Many foreign language learners have little or no
chance to use the language that they learn at school in real-life situations, but ICT and eTwinning,
through international school partnerships, provide students with an authentic intercultural
environment, thus giving them an opportunity to actually use the target language while
communicating with students from other countries.

Methodology

This paper focuses on the case study of 3 Lithuanian secondary schools and their experience
in the use of ICT applications in relation to foreign language learning in two international
eTwinning projects, “Change begins with me” and “Make it happen: our nature — our future”.

“Change Begins with Me”

In recent days, the rapid growth of the world's population has greatly devastated nature. The
current consumption needs of the population show serious differences in the world. A significant
part of society, especially developed countries, has become a consumer society. This consumerism
makes it difficult not only for today but also for future generations to survive in this world. Due to
the world's limited resources, both the growing world population and ever-increasing demands are
causing rapid pollution of water, air and soil. We constantly buy new things; we do not think about
how we can use them again, how important it is to properly sort waste and to save.
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In carrying out this project, the aim was to raise the awareness of our students for the
protection of natural resources, to reuse various items as much as possible, to "resurrect" them to a
new life and to contribute to the fact that more and more young people are responsible consumers,
sorting waste for which the future of our Earth is important. In addition, the aim was for our
students to get to know different cultures, learn about examples of recycling in other countries,
develop foreign language skills through foreign partnerships and use technology effectively.

92 students, 15 teachers, 4 countries participated in the project. Its duration was 2 months.
Each week, the project participants performed various activities, from introductions, working in
teams to the creation of joint activity products.

During the project, students used various methods that encouraged critical thinking, being
creative, discussing, creating, demonstrating, recording using active learning methods during
project tasks. Active participation in decision-making, re-use, preservation, creation of "new life" of
things.

Active involvement of all participants in the creation of the project logo and from all
submitted logos at the voting stage, when choosing the project logo, they answered questionnaire
questions. The consistent organization of project activities introduced the students to the structure of
project work: planning, distribution of responsibilities, responsibility, evaluation of results,
forecasting of future perspectives. In this way, each student could evaluate his personal
responsibilities and individual work skills.

By communicating with students from other countries, they strengthened their knowledge of
the English language, team work, communication and cooperation competencies, and participated in
quizzes. The students are brave, they are not afraid to share their thoughts about saving, recycling
and reuse with the gymnasium community and with students from other countries in the virtual
space. While working in mixed teams, they collected information, analyzed, summarized and
looked for compromises to implement creative solutions. From the letters of the project name, they
created a common poem about responsible consumption and sorting.

Integrating into the project and other educational subjects, the topic was discussed during
English lessons: Why is recycling important? Using the interactive coggle IT tool (Fig.1), they
created a mind map.
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Figure 1. Coggle map of teams (submitted in € Twinning project Twinspace:)

The result of the application of various methods is the project's interactive books with IT
tools (Fig.2): Storyjumper, Canva, joomag and Emaze. By conducting and analyzing questionnaire
surveys, they became familiar with evaluation and self-evaluation methods — they were able to
evaluate the implementation of project tasks and self-evaluate their personal contribution.
Developed creativity and digital competences: tested countless digital tools, thus strengthening and
deepening IT and English language knowledge.
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Figure 2. Project results (submitted in e Twinning project Twinspace:)

Many students participated in this type of project for the first time and got acquainted with
the eTwinning platform, so they were especially interested in trying a different kind of experiential
learning, communicating not only with their classmates, but also with students from other countries,
working in teams, creating a common product. This project is unique in that it is about the most
important global issues of today, namely: consumerism, conservation, sorting, recycling, and reuse.
The project took place during the lessons of the integrated module. There were two of us, teachers
of economics and geography, and in this way we solved the same global problem and looked at it
from several angles. In addition to these two subjects, we also integrated other disciplines: biology,
chemistry, English, information technology, Lithuanian language, ethics, art. During the
presentations, the students developed their English writing and language use skills (communication
competence), worked individually, and learned to work in mixed intercultural groups. With the help
of created videos, they presented ideas on how to save, sort, recycle, created mind maps, booklets,
tabs, and used several IT tools to present these works. Students participating in the project collected
information, discussed, presented and presented their work to representatives of other countries
using IT tools. Students developed listening, writing and cooperation skills for summarizing and
commenting on the project.

Web 2.0 tools and programs were used in the project, with the help of which students and
teachers could achieve the appropriate tasks of the project. During the project, students performed
activities independently or with help and learned to use various IT tools and apps that they had not
encountered (especially sharing materials in the Twinspace space or creating products). ICT tools:
Canva, Logomark, Crello(Vistacreate) Avatarmaker, Pixton, Thinglink, Storyjumper, Joomag,
Emaze, Youtube, Coggle, Google Doc, Padlet, Twinspace, answergarden, Ahaslide, Zoom,
Quizizz., Google presentations. Students actively used Twinspace for communication, collaboration
and comments.
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Stages of activities of the ‘Change Begins with Me” project:

1. In 2022 in February, the students presented their city, school, created a class presentation
in the Twinspace space, completed the project questionnaire. At the end of February, March at the
beginning, logo creation and project logo elections took place. Each student uploaded their own
logo to Twinspace.

2. Until March 7 students discussed why sorting is important and created a mind map.

3. Until March 15, students and teachers split into mixed teams. Which discussed how to
save money in everyday life? Created videos about saving, recycling and sorting.

4. The three teams placed their joint work in video format, canva book and joomag tool.
After that, the students created questions for the quiz and participated in it with the help of the
quizziz app.

5. At the end of March, wrote the final joint product of the project "Acrostic" poem with the
chosen read phrase, and created a joint video.

6. At the end of the project, teams from all countries and schools created collages of all
activities, which were then placed in the Emaze virtual exhibition as the final product of the
collaboration. Final surveys of students and teachers and evaluations of parents were conducted.

7. On April 4, the final meeting took place, where we discussed the project activities with
our partners, shared our thoughts, and evaluated the entire project. All project participants: students
and teachers received certificates, signed congratulatory messages, and project partners shared their
achievements with the community on social media. in networks.

“Make it Happen: Our Nature — Our Future”

The project was carried out between October 2021 and February 2022. It involved 8
secondary schools from Lithuania, including Garliava Juozas Luk$a gymnasium, Cekiské Pranas
Dovydaitis gymnasium and Alytus Putinai gymnasium, 3 schools from Spain, 3 schools from
Romania, 3 schools from Turkey (including ‘Cunda Mesleki ve Teknik Anadolu Lisesi) — the
project founder and key coordinator), and a school from Portugal. The age of the student
participants was between 15 and 17 years old. The medium language was English.

The aim of the project was to enhance student awareness of how industrialisation and
urbanisation have changed the world’s ecological system and to encourage them to choose a more
environmentally-friendly way of living. The students of the participant schools were introduced to
the concept of sustainable development, which is universally recognised as the harmony between
the environment, people and the economy, and the 17 sustainable development goals (SDGs) that
were set up in 2015 by the United Nations General Assembly and are intended to be achieved by
2030. Among the goals of the project was fostering the students’ foreign language acquisition
through teamwork, collaboration and intercultural communication with the students of foreign
partner schools.
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Sustainable
Future!

MAKE IT HAPPEN: OUR NATURE OUR FUTURE

Mixed Infermational Temmmaork
Team 1

Teom 2

Team 3

Teom 4

Figure 3. Sustainable aims applied in the project (applied from the project materials, submitted in
e Twinning project Twinspace: https://www.canva.com/design/DAEuBOLknOU/AwutOfgFylOTaHD6Vx-
ilA/view?utm_content=DAEuBOLkn0U&utm_campaign=designshare&utm medium=link2&utm_source=s
harebutton)

The following ICT tools and applications were used in the project: twinspace, Facebook,
MS PowerPoint, Linoit board, Voci, Pixton, Pixilart, Piccolage, Canva, Padlet, Avatar maker,
Vocaroo, Youtube, Thinklink, Storyjumper, Kahoot, Quizlett, Zoom, etc.

Each month, the students were engaged in different sustainable-development and
intercultural-communication related activities. For instance, in October 2021, they were asked to
participate an essay writing competition on the topic of the most urgent environmental problems in
the students’ living areas. The essays were then published in Twinspace.
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In November 2021, the students were grouped into 5 international teams, each team being
given a task to share their ideas on one of the 17 SDGs and to discuss how they could contribute to
achieving the goal. Each student also prepared an infographic on the SDG, participated in a virtual
Zoom meeting and participated in a Kahoot quiz.

In December 2021, the students recorded interviews with their school community members
about environmental protection and published them in Twinspace. The students from all participant
schools together created a song. The students of each school also recorded video Christmas
greetings and exchanged them with the students from a pared school through Twinspace.

In January 2022, the students focused on the topic of sustainable future. The students
worked in teams to create a bookmark with a letter from the sentence “Our future — beautiful,
sustainable, together” and sustainable development goals (SDG) logo. All the bookmarks were then
combined in a video clip to represent the sentence.

Figure 5. SDG logo (submitted in ¢ Twinning project Twinspace:)

Qutside

Kaunas r. Garliava Juozas
Luksa gymnasium

By planting trees and other leafy
plants on the grounds of the house

or the roof, parts of your carbon
footprint are offset.

STUDENT ARNOLDAS

KRISCIUNAS

Finally, in February 2022, both the students and the teachers participated in a questionnaire
on the project. They also created their avatars and shared their thoughts about climate change and
environmental protection in an electronic book.
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Results and Discussion

The projects ‘Change begins with me’ and ‘Make it happen: our nature — our future’ were
integrated into the English language curriculum as the activities that the students carried out
complied with the aims and goals of the course, namely:

1. To create preconditions for students to develop their communicative language and
intercultural competences of English as a foreign language, as well as general competencies
necessary for learning, social life and future professional activities.

2. Through group work, self-dependent work, use of informational technologies used in
the lessons and homework activities, to provide students with a possibility to learn English
at a level enabling them to use English independently in the multicultural and multilingual
world.

Moreover, the content of the project was compatible with the content of the English course,
and thus course-book lessons on environment and cultures were replace by project-related activities.
It must be admitted though that not all the activities could fit within the classwork framework and
had to be carried out after the lessons at the cost of the students’ free time, for instance, Zoom
meetings, Kahoot and Quizlet quizzes.

The projects have proven a very useful experience for both the teachers and the students.
From the teacher perspective, it could be said that project-based lessons integrating environmental
education and ICT enhanced students’ learning motivation and considerably increased their
involvement in the language learning process. The students also admitted that their participation in
the projects helped them to achieve the following goals:

1. The students became more aware of the global problems around the world and ways
to alleviate these problems through sustainable development. They realised their personal
responsibility to leave a better more sustainable world for the future generations

2. By communicating and working together with the students from partner schools,
they improved their English language skills and intercultural communication competence.

3. They learnt how to use a number of ICT applications and the eTwinning online
space, Twinspace, to create particular results (infographics, electronic books, greeting cards,
bookmarks, recorded interviews, etc.) and publish them online, thus enhancing their digital
skills.

4. They developed their civic skills. Through collaborative teamwork, they learnt how
to share ideas, defend their point of view and be open to different opinions, all of which are
critical when working together towards a common goal.

Appreciation

On behalf of the authors we express our greatest appreciation to all the project partners. We thank
the Education Exchanges Support foundation for the assigned National Quality Labels in Lithuania and
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Santrauka

KALBU MOKYMOSI GALIMYBES TAIKANT IKT ¢eTWINNING PROJEKTUOSE. PROJEKTU
POKYCIAI PRASIDEDA NUO MANES ,,CHANGE BEGINS WITH ME” IR ,MAKE IT HAPPEN”
Sékmingas uZsienio kalby mokymasis negali vykti izoliuotoje klasés aplinkoje. Siais laikais mokytojai
naudojasi jvairiomis IKT priemonémis ir Svietimo metodais, kurie skatina bendradarbiavima, tarpkultiirinj
bendravimg ir priartina kalby mokymasi prie realiy situacijy, suteikdami savo mokiniams galimybg¢ vartoti
tiksling kalbg autentiskoje aplinkoje. Siame straipsnyje aptariama 3 Lietuvos viduriniy mokykly patirtis
naudojant IKT mokantis uzsienio kalby dviejuose tarptautiniuose eTwinning projektuose ,,Pokyciai
prasideda nuo manes* ir ,,Padaryk tai‘.

Raktazodziai: eTwinning, uZzsienio kalby mokymasis, IKT, mokymasis bendradarbiaujant, mokymasis
projekto metodu/projektu, tarpkultiirinis bendravimas, tarpdalykiné integracija.
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KALBU MOKYMASIS MENU IR MENE TARPKULTURINIAME

KONTEKSTE, PROJEKTE ,,NETIPINE APLINKA — VAIKU
KURYBISKUMO PLETOTE*

ristina Grigaité-Blitimiené'?, Juiraté Valancauskiené:
Kristina G té-Bl 12, Jaraté Val k 1

!Kauno technologijos universiteto Vaizganto progimnazija

*Kauno r. Garliavos Juozo LukSos gimnazija

Santrauka. Siuolaikiniam kalby mokymuisi sékmingai vykti batinos aplinkos, kuriy veiklos vyksta
netradicinése erdvése. Sios aplinkos vadinamos ,netipinémis“ arba turtingomis. Interaktyvus kalby
mokymosi biidas yra projekto metodas arba projektas. Ugdant kalbinius geb¢jimus projekto metodu ar
projektu yra svarbus tarpkultirinis kontekstas. Mokymosi menu ir mene metu, netipinése aplinkose
ugdomos kalby mokymosi kompetencijos siejasi jvairiomis meno formomis. Straipsnyje aprasomi
tarptautinio eTwinning projekto ,,Netipiné aplinka — vaiky kiirybiskumo plétote* atvejai, kurie skatina kalby
mokymasi menu ir mene tarpkultiiriniame kontekste.

ReikSminiai ZodZiai: kalby mokymasis menu ir mene, mokymosi aplinka, netipiné-turtinga aplinka,
tarpkultiirinis kontekstas, projekto metodas.

Ivadas

Siais laikais menas yra veiksminga mokymo ir mokymosi priemoné tarp jvairiy Zmoniy
grupiy. Meno derinimas su skaitymu, raSymu, kalbéjimu ir klausymu, skatina mokinius tyrinéti
save ir aplinka, analizuoti ir taip rasti biidy sudétingam supratimui ir bendravimui. ,,Mokiniy
supazindinimas su menais yra motyvacija skatinanti mokymosi dalis; Sirdis ir siela, papildancios
prota ir kiing, galinga integruojanti jéga, kuri ugdo vaiko socialing, kiirybingumo, emocing,
intelekting ir fizing kompetencijas“ (Le Francois, Psychology for Teaching, p. 499). Be to, menas
yra puikus ir nejkainojamas jrankis visy lygiy mokytojams, siekiant pagerinti kalbos mokyma.

Tam, kad kalby mokymasis, mokiniams biity vertingas edukaciniu poziiiriu, meninés
patirties jtraukimas ] mokymasi yra labai svarbus. Mokymasis menu ir mene gali buti integruojamas
1 kalby mokyma (estetika mokant, meno integracija ir kt.), taciau pagrindinis démesys skiriamas
menui naudoti ne kaip pagrindiniam dalykui, o aukStesnio mastymo jgudziy ugdymui (Ingraham,
2016), kurie atitinka Siuolaikinj ugdymo atnaujintg turinj, t.y. kompetencijomis grista ugdymo turinj
— patraukly XXI amziaus mokiniui.

Whitehead (2007), teigia kad uzsienio kalbos, tokios kaip pavyzdziui angly kalba, ir yra
patrauklios mokiniui. Hayesas (2007) pritaria, kad kalbos, o ypa¢ angly kalbos mokymasis

pradiniame ugdyme yra ne tik mokomasis dalykas, bet pagrindinio ugdymo dalyky sudedamoji
dalis.

Tode¢l, tarpkultiirinis kontekstas yra tarpininkas tarp besimokanciojo refleksijos ir nuostaty.
Sios nuostatos pasireiskia socialiniu elgesiu, kurios formuojasi tarpkultiriniame kontekste. Tokiu
biidu, kultiiros suvokimas sukuria asmening suvokimo prasme. (Solodka, 2015).

Straipsnio tikslas. Atskleisti kalby mokymosi menu ir mene taikymo galimybes
tarpkultiiriniame kontekste netipingje aplinkoje.

Straipsnio objektas yra kalby mokymasis menu ir mene tarpkultirniame kontekste
netipinése projekto aplinkose.

Tyrimo metodai — mokslinés literatiiros analiz¢, projekto metodas.

Tyrimo klausimas: kaip netipinéje aplinkoje tarpkultiriniame kontekste, mokantis kalby
menu ir mene per projektinj ugdyma, pagéres vaiky kalbinis ugdymas?

Siy dieny mokymosi procese projekty metodas (angl. Project - based learning (PBL) yra
inovatyvus ir proaktyvus ugdymo biuidas, skatinantis mokymasi per tiriamaja-patirting, interaktyvia,
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kiirybisSkuma ir kritinj mastyma, skatinancig veikla, kuri vyksta jvairiose netipinése aplinkose
(Fried-Booth, 2002). Projekty metu mokiniai aktyviai jsitraukia j mokymosi procesa, tiria,
analizuoja duomenis, sprendzia problemas, daro iSvadas, kuria produktus, dalinasi ziniomis.
(Beckett & Miller, 2006; Gras-Velazquez, 2020).

Metodologija

Siomis dienomis, pageréjus ekonominei situacijai, tobuléjant technologijoms, populiaréjant
turizmui, mokiniai turi vis daugiau galimybiy keliauti ir mokytis kalby natiiralioje aplinkoje.
Siekiant gerinti kalby mokymasi didéja poreikis ugdymosi veiklas vykdyti kitokiose aplinkose-
netipinése- turtingose. Siekiant mokytis kalby natiralioje aplinkoje ugdymas vyksta
tarpkultiiriniame kontekste, o0 mokymasis menu ir mene sukuria pridéting vertg.

Vykdant §j projekta buvo siekiama jgalinti vaiky kiirybisSkuma mokantis kalby netipinése
aplinkose, susipazjstant su skirtingomis kultiromis. Projekte dalyvavo 199 mokytojai ir jy
ugdytiniai. Kiekviena institucija prisijungé prie projekto koordinatoriy veikly pagal jstaigos mety
plana, poreikius bei galimybes, konteksta; kitas integruotas projekto veiklas atlieka savo jstaigoje
arba su tiksliniais nariais. Projekte dalyvavo uzsienio Salys Portugalija, Turkija, Rumunija,
Albanija, Italija, Lietuva

Netipinése, turtingose aplinkose vyko kalby mokymasis: Kauno tardymo izoliatoriuje, UAB
Nowaco, UAB Fudo, UAB Simcha, Kauno r. J.LukSos gimnazijoje, Kauno Svietimo inovacijy
centre, M.K.Petrausky lietuviy muzikos istorijos muziejuje, Ruklos VD batalione, V. Kudirkos
vieSojoje bibliotekoje, UAB ,,Pasaulio geles®, vaiky-lopSeliuose darZeliuose.

Tarpkultiiriniame kontekste, mokiniai mokési kalby Europos kalby savaités metu. Per
dalyky pamokas, projekto koordinatoriy iniciatyva, mokiniai susipazino su VDU studenty patirtiniu
kalby mokymusi skirtingose kultiirose ir kalby mokymosi svarba. Patirtinj kalby mokymasi pristaté
Zhenzhen (Kinija),Sonika (Nepalas), Rosita (Lietuva) ir Muradas (AzerbaidZanas). Visi $ie
studentai yra VDU magistrantiiros studijy politikos moksly ir Azijos studijy centro absolventai,
puosel¢jantys daugiakalbyste. Zhenzhen, Sonika ir Muradas kalba penkiomis, o Rosita aStuoniomis
kalbomis, Svegiai Sie studentai pristaté jdomiausius Kinijos, Nepalo, Japonijos, Vietnamo ir
Azerbaidzano kultiiros bruozus susijusius su komunikavimo kompetencija. Kalby mokymasis
tarpkultiiriniame kontekste vyko pranciiziy Clemence ir Lucie i§ Monpelje universiteto praktikos
metu Kauno technologijos universiteto VaiZzganto progimnazijoje. Studentés vedé pamokas, kartu
su pradiniy klasiy ir dalyky mokytojais angly ir pranciizy kalbomis, | kalby mokymasj
tarpkultiiriniame kontekste su pranciizaitémis, netipiné€je virtualioje aplinkoje jsitrauké projekto
partneriai ir mokykly bendruomenés.

Pradiniy klasiy mokiniai jsijungé j Kauno I/d ,Linelio® inicijuota vilties Sokiy renginj
vaikams ir mokytojams, vadovams bei visai bendruomenei ,Jerusalema®. Pasaulyje populiari
socialiné iniciatyva pagal ,Jerusalema* (Master KG) muzika yra labai nuotaikinga, skatinanti
pozityva sudétingoje ir liidnoje COVID-19 pandemijos situacijoje. Sios iniciatyvos tesimu buvo
ugdomas vaiky ir suaugusiyjy bendruomeniskumas, orientacija j bendrg tiksla, siekiant sumazinti
atskirtj. Socialinés iniciatyvos idéja projekto nariams — vaikams, mokytojams, vadovams ir
bendruomenei - priimti i$8iikj ir jame drgsiai dalyvauti ne tik Sokant, bet ir pritariant jvairiausiais
instrumentais ir dainuojant jvairiausiomis kalbomis, o svarbiausia palaikyti ir testi kilnig iniciatyva.
Mokiniai ir mokytojai §j 188tkj priémé kiirybiskai, improvizuodami, jtraukdami naujus judesius,
zingsnelius, su gera nuotaika, o svarbiausia — besiSypsodami.

Mokiniai kalby mokési menu ir mene per projekto metoda ir pat] projekta integruota ]
pradinj ir pagrindinj (PUG) ugdyma. Pavyzdziui, drauge su kitais projekto partneriais mokiniai
dalyvavo tarptautiniame 1-4 klasiy mokiniy konkurse ,,Eko ruduo 2021* . Konkurso tikslas buvo
populiarinti antriniy zaliavy panaudojima, ugdyti vieSo kalbé¢jimo igidzius, tarpdalykine
komunikacijos kompetencija, skatinti menin¢ saviraiSka. Mokiniai pristaté savo sukurtus darbus.
Tokiy projekto veikly metu patobulinti vieSojo kalbé¢jimo jgudziai buvo pademonstruoti Lietuvos
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Pazangos Asambléjoje 2022, Lietuvos Prezidentiiroje (3 pav.). Panasios veiklos buvo organizuotos
Siomis temomis ,,Sausio 13-0ji — laisvés gynéjy diena®, ,,Pasauliné gyviiny diena® ir t.t.

Paveikslas 1. Mokiniy veikla paremta vieSo kalbéjimo jgiidZziais Lietuvos Pazangos Asambléjoje 2022
(nuotrauka atrinkta i§ soc. tinklo ,,Facebook* naudojamos Kauno r. Garliavos Juozo LuksSos gimnazijos ir
Kauno technologijos universiteto Vaizganto progimnazijos nuosavy paskyry). (2 klasés mokiniai susitinka su
Gitanu Nauséda, Lietuvos prezidentu — antra nuotrauka; tre¢ia nuotrauka — 2 klasés mokiniai Riita Marija ir
Jokiibas ir jy pradiniy klasiy mokytoja dr. Ieva Aurylaité pristato projekta Lietuvos pazangos asambléjos
2022, dalyviams; ketvirta nuotrauka — Kauno r. Garliavos Juoz LukSos gimnazijos vardu i$ kairés gimnazijos
mokiné Austéja, i§ deSinés neformalaus ugdymo mokytoja Kristina Grigaité-Blitimiene)

Miau
miau..au

Paveikslas 2. Mokiniy veikla paremta vieso kalbéjimo ir raSymo jgiidziais Lietuvos Pazangos Asambléjoje
2022 (nuotrauka atrinkta i§ soc. tinklo ,,Facebook* naudojamos mokyklos nuosavos paskyros)

Projektas, kaip projekto metodas buvo jvertintas Lietuvos Svietimo mainy paramos fondo
,UZ daugiakalbystés puosel¢jimg® ,,Kokybés apdovanojimy 2022 renginyje 2022-10-18.
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Paveikslas 3. Mokiniy veiklos paremtos daugiakalbiu mokymuisi apdovanojimas Svietimo mainy
paramos fondo inicijuotame renginyje ,,Kokybés apdovanojimai 2022, skirtame Erasmus projekty
apdovanojimams ir Europos kalby zenklo apdovanojimui (nuotrauka atrinkta i§ asmeninio
K. Grigaité-Bliimienés FB paskyros). (Straipsnio autorés: pirma iS kairés Juraté Valancauskiené,
pradiniy klasiy mokytoja ir projekto nar¢, antra i kairés Kristina Grigaité-Bliimiené, progimnazijos
direktoriaus pavaduotoja ugdymui ir angly kalbos mokytoja metodininke; treGia i§ kairés Daiva Sutinyté;
Svietimo mainy paramos fondo direktor¢; i§ desinés pirma projekto kiiréja dr.Asta Tamusauskaité,
Kauno I/d ,,Linelis* direktore).

Rezultatai ir iSvados

Projektas ,,Netipin¢ aplinka — vaiky kiirybiSkumo plétoté* buvo integruoti j pradiniy klasiy
ir kity dalyky pamokas. Siekiant mokytis kalby menu ir mene tarpkultiiriniame kontekste
tarpkultiiriniame projekte vaiky kiirybiSkumo plétote.

1. Sudaryti prielaidas mokiniams mokytis kalby menu ir mene tarpkultiiriniame
kontekste.

2. Kurti netipines- turtingas aplinkas prisidedancias prie kalby mokymosi.

3. Projektas prisid¢jo prie paveikios individualios mokinio pazangos ir pasiekimy
tobulinimo:

a. Mokiniai i§moko mokytis kalby menu ir mene tarpkultiiriniame kontekste netipinése

aplinkose: geba suprasti kitus, iSreiksti save menu ir mene per kalba, tinkamai vartoja ir turtina
gimtosios uzsienio kalby Zodyna; domisi knygomis, kitais rasytiniais Saltiniais;

b. Mokiniai geriau supranta sakyting ir raSyting informacija, pradeda suprasti jos
prakting nauda, moka bendrauti su uzsienio studentais.

4. Mokymasis menu ir mene ugdo pazinting, pilietiSkumo, emocing ir sveikos
gyvensenos, komunikacing, kiirybiSkumo ir kultiiring kompetencijas: mokiniai privalo paZinti save
supancia aplinka, kritiSkai mastyti, kelti problemas ir priimti sprendimus.

5. Komunikacinés kompetencijos ugdymas skatina dialoga. Mokiniai dirba drauge,
tariasi, ieSko atlikty darby pateikimo biidy. Menai prisideda prie vaiky socialinio ir emocinio
ugdymo.

Projekto metodas ar projektas yra vienas i§ sékmingiausiy budy mokytis kalby
tarpkultiiriniame kontekste netipinése aplinkose siekiant, kad mokiniy patirtis biity maloni bei tuo
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paciu motyvuojanti ir prisidedanti prie sékmiy mokantis pasitelkus menus: daile ir technologijas,
muzika, Sokj, teatrg.

Padéka

Straipsnio autorés dékoja LSMU universiteto ,Kalby studijos specializuotame
universitete’22: tarpkultiriniai aspektai“ organizatoriams uz galimybe pasidalinti Kauno
technologijos universiteto VaiZzganto progimnazijos ir Kauno r. Garliavos Juozo LukSos gimnazijos
tarptautinio projekto patirtimi. Dr. Astai TamusSauskaitei, ,,Kauno 1/d ,,Linelis* Direktorei, kartu su
savo komanda sukirusiai projekta, kartu vedusiai mokymus projekto partneriams — mokytojams,
praturtinusiai projekta netipiniy aplinky idéjomis. Kauno $vietimo inovacijy centro direktorei Rasai
BortkeviCienei ir metodininkei Audronei AntanaviCienei uz bendradarbiavimg (40val.):
kvalifikaciniy programy akreditavimg ir seminary organizavima, mokykly vadovams: Kauno
technologijos universiteto direktorei Lydijai Merfeldienei ir Kauno r. Garliavos Juozo LukSos
gimnazijos direktoriui Vidmantui Vitkauskui uz iniciatyvy palaikyma ir skatinima, istorijos
mokytojai Jurgitai Sipavicienei uz profesionaluma, kiirybiSkuma ir bendryste ir progimnazijos visai
pradiniy klasiy mokytojy komandai uz nuoSirdy ir aktyvy bendradarbiavima visose projekto
veiklose.

L NN I
G "N OTTop e g gt |
|

Twinning Quality Label Twinning Quality Label — ' * <Twinning Quality Label ——

For b proct.
“Netipiné aplinka - vaiky kiirybiskumo plétotd". “Netiping aplinka - valku kiirybigkumo plétoté”.

K - 4 | envil t- the development of ] “Nati linka - vaky kirybiskumo plétotd”. i
Aeypical ensrooment “z.nu‘hstz;v_flunmemul Atypial enyironment. the cevelop | ietipin apli L =
' ’ S e
“4 i
R | = I ¥ o ...

Paveikslas 4. E Twinning apdovanojimai 2022 (4 nuotraukoje i$ kairés projekto vadové progimnazijoje Eglé Zineviciené,
pradiniy klasiy mokytoja; i§ desinés projekto koordinatoré ir progimnazijos Direktoriaus pavaduotoja ugdymui ir
angly kalbos mokytoja metodininké Kristina Grigaité-Bliimiené).
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Summary

LANGUAGE LEARNING THROUGH ART AND IN ART IN A CROSS-CULTURAL CONTEXT,
IN THE PROJECT ,ATYPICAL ENVIRONMENT - DEVELOPMENT OF CHILDREN'S
CREATIVITY®

Modern language learning requires environments where activities take place in non-traditional spaces. These
environments are called "atypical” or rich. An interactive way of learning languages is the project method or
project. The intercultural context is important when developing language skills through a project method or
project. Language learning competences developed during art and in non-typical environments are linked to
various art forms. The article describes the cases of the international eTwinning project ‘Atypical
environment - development of children's creativity’, which promotes language learning through art and in art
in an intercultural context.

Keywords: language learning through art and in art, learning environment, atypical-rich environment,
intercultural context, project method.

SAVARANKISKO DARBO ORGANIZAVIMAS MEDICINH:IES
TERMINIJOS LOTYNU KALBA STUDIJOSE: STUDENTU PAZIURIS

Giedruté Grigoniené!, Antanas Vitkauskas?
! Kauno kolegija, Lietuvos sveikatos moksly universitetas
2 Lietuvos sveikatos moksly universitetas

Santrauka. Straipsnyje analizuojamas studenty pazitris ] savarankiSsko darbo organizavima
medicininés terminijos lotyny kalba studijose. Siuolaikinio aukstojo mokslo studijose savarankiskas darbas
grindziamas konstruktyvizmo idéjomis: daugiau démesio skiriama ziniy susiejimui su realiomis situacijomis,
gebéjimy ugdymui; studijose taikomi aktyvaus ir inovatyvaus mokymosi metodai tokie kaip darbas grupése,
projekty rengimas, realiy atvejy analizé; skatinamas studenty savarankiskumas bei jsitraukimas | mokymosi
procesa, taikomas formuojamasis vertinimas, teikiamas konstruktyvia tarpusavio saveika grindziamas
griztamasis rySys. Siekiant atskleisti, koks studenty poziiiris j savarankiSko darbo organizavima lotyny
kalbos studijose, pasirinktas duomeny rinkimo metodas — internetiné studenty apklausa. IS viso | anketos
klausimus atsaké 126 medicinos studijy programos pirmo kurso studentai, baige mokomojo dalyko studijas.
Tyrimo instrumentas — straipsnio autoriy parengtas klausimynas, kuriame aktualizuojami studenty sava-
ranki§kg darba apibtidinantys elementai: savarankiSsko darbo uzduotys, savarankisko darbo metu taikomi
studijy metodai, studenty aktyvumas savarankisko darbo metu, savarankisko darbo metu taikomi vertinimo
metodai, grjztamojo rysio teikimas. Sis tyrimas padéjo atskleisti, jog profesinés terminijos studijose studenty
savarankiSkam darbui biidingi bruozai: planuojant studenty savarankiska darbg parenkamos taikomojo
pobiidzio uzduotys, taikomi aktyvy ir konstruktyvy mokymasi skatinantys probleminiai metodai. Gauti
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tyrimo duomenys parodé, kaip, studenty pozidriu, reikéty keisti bei tobulinti savarankisko darbo
organizavimg profesinés terminijos lotyny kalba studijose.

Pagrindiniai ZodZiai: savarankiskas darbas, konstruktyvizmas, medicininés terminijos studijos
lotyny kalba, studenty poziiiris.

Ivadas. Siuolaikinése aukstojo mokslo studijose, jsitvirtinus testinio (nuolatinio) ugdymosi
koncepcijai, tradiciné mokymo paradigma pakeista naujgja mokymosi paradigma. Naujosios
mokymosi paradigmos esmé — studento savarankiskas mokymasis, kuriuo siekiama sukurti
prielaidas jo tolesniam mokymuisi. Informacingje visuomenéje Zinios vertinamos kaip priemoné,
turi buti gebama naudotis turimais ziniy iStekliais, siekiant rezultato. Be to, zinios Siuolaikiniame
pasaulyje greitai kinta, ir studentas turi gebéti jas nuolat atnaujinti. Todél kyla biitinybé mokyti
studenta jomis naudotis savarankiSkai, kad jis galéty jgytus savarankisko ziniy kaupimo ir
integravimo jgtidzius taikyti jo biisimojoje profesin€je veikloje bei tolesniam profesiniam augimui
ir mokymuisi visg gyvenimg. Studento gebéjimas savarankiskai mokytis, kaip biitina aukstajj
mokslg baigian¢io asmens savybeé, taip pat yra nurodyta ir svarbiame aukStojo mokslo studijas
reglamentuojan¢iame dokumente — Dublino aprasuose (2004).

Savarankiskas darbas aukstojoje mokykloje suprantamas kaip mokymosi sistema, integrali
tarpusavyje susijusiy elementy, tokiy kaip savarankiSko darbo uzduotys, studijy metodai,
savarankisko darbo vertinimas ir pan., sgveika, sudaranti sglygas studentams studijy metu plétoti
reikalingas kompetencijas (L. RupSiené, A. Mazionien¢, 2011; I. Tandzegolskiené, R. Pileckaite,
2010; L. Siau¢iukéniené ir kt., 2006).

Studenty savarankiskas darbas tapo svarbia darbo riiSimi mokymosi procese: keitési
savarankisko darbo ir kity mokymo formy santykis, t.y. mazéjo auditoriniy valandy, proporcingai
daugéjo valandy, skirty savarankiSkam darbui. Tod¢l savarankiskas studenty darbas, kaip svarbi
darbo riiS§is mokymosi mokymosi procese, turi padéti studentui atsakingai ir savarankiskai plétoti
biisimai jo profesinei veiklai svarbias kompetencijas bei sudaryti galimybes asmens savarankisko
mokymosi jgiidziy puoseléjimui (L. Siau¢iukéniené ir kt., 2006).

Siuolaikinio aukitojo mokslo studijose savarankiskas darbas grindziamas konstruktyvizmo
teorija. Konstruktyvizmo pozitiriu zinios ir gebé¢jimai yra konstruojami individams socialiai
dalyvaujant veikloje, sprendziant problemas ar atlickant uzduotis (J. Sliogeriené ir kt., 2009;
J. Valuckiené, 2009; L. Siau¢iukéniené ir kt., 2006). Konstruktyvizmui badingi j veikla orientuoti
studijy metodai: grupinis mokymasis, mokymasis uz auditorijos riby, mokymasis i§ bendraamziy,
projektiné veikla. M. Reinfried (2000), apibendrindamas konstruktyvistinj mokymasi, dar iSskiria
mokymosi individualizavimg ir besimokanciojo autonomija. Procesas yra orientuotas } besi-
mokantjjj — jis gali spresti, ko jis nori mokytis, kaip mokytis, prisiimant atsakomybe uz savo
mokymasi. Naudojant konstruktyvistini pozitrj mokymosi aplinkoje, svarbus studento-déstytojo
santykis. Déstytojas turéty kurti konstruktyvisting mokymosi aplinka, sudaryti salygas studentams
susieti jau turimas Zinias su nauja informacija, padéti efektyviai mokytis, vadovauti, nukreipti,
padéti nustatyti tikslus (D. Finkel, 2000). Remiantis konstruktyvizmu, rekomenduojama taikyti
formuojamajj vertinima, diskutuojant déstytojui ir studentui, vertinant pagal i§ anksto nustatytus
vertinimo kriterijus. Studentai taip pat aktyviai dalyvauja jsivertindami savo bei savo kolegy darba,
taip bent 1§ dalies skatinama jy atsakomybe uz mokymasi ir tobulé¢jima (A. Kumar, 2013).

Tyrimo metodologija.

Tyrimo problema — kokie, studenty poziliriu, teigiami ir tobulintini savarankiSko darbo
bruozai pasireiskia medicininés terminijos lotyny kalba studijose.

Tyrimo objektas — studenty poziiiris | savarankiSko darbo organizavimg medicininés termi-
nijos lotyny kalba studijose.

Tyrimo tikslas — atskleisti studenty pozitirj i savarankisko darbo bruozy raiska medicininés
terminijos lotyny kalba studijose.
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Tyrimo uzZdaviniai:

1. Istirti studenty poziiirj | savarankiSko darbo bruozus organizavimo ir vertinimo
etapuose;

2. Pateikti iSvadas bei rekomendacijas.

Tyrimo metodika. Siekiant atskleisti studenty pozitrj j esminius savarankisko darbo bruo-
zus medicininés terminijos lotyny kalba studijose, tyrimo duomeny rinkimui pasirinkta internetiné
apklausos portale apklausos.lt. | anketos klausimus atsaké 126 medicinos studijy programos pirmo
kurso studentai, baige mokomojo dalyko studijas.

Tyrimo instrumentas — straipsnio autoriy parengtas klausimynas. Klausimyng sudaro
klausimai apie skirtingus studenty savarankiSka darba apibiidinancius elementus: savarankisko
darbo uzduotis, savarankisko darbo metu taikomus studijy metodus, savarankisko darbo metu
taikomus vertinimo metodus, griztamojo rysio teikimg. Formuojant klausimyng buvo remiamasi
A. Rutkienés ir I. Tendzegolskienés (2014) idéjomis.

Empirinio tyrimo duomenuy analizé.

- I < o

niekada | 0,79

0.00 20,00 4000 60.00 80.00 100,00

B Procentai

Paveikslas 1. Savarankisko darbo uzduociy atlikimas

Interpretuojant tyrimo rezultatus, reikia pastebéti, kad savarankiSsko darbo uzduotis pazy-
meéjo atliekantys apie 85 proc. respondenty. Likusieji 15 proc. apklaustyjy pazyméjo, kad
savarankiSko darbo uzduotis atlieka kartais. Tik 0,8 proc. apklaustyjy pazymejo, kad savarankisko
darbo uZduociy neatlieka visai. Galima abejoti, jog §i itin maZa atsakymy dalis yra saZininga, taigi
prielaida tolimesnei rezultaty analizei bus laikoma tai, kad didzioji dalis apklaustyjy arba saziningai
atlieka visas savarankiSko darbo uzduotis, arba bent jau bando atlikti paskirtas savarankiSsko darbo
uzduotis (1 pav.).

teip, uzduotys aktalios | 76.58

negaliu atsalcyti - neturiu nuomonés - 1419
ne, uzduotys neaktalios [ 7.94
neatsaké | 0,79

0.20 10.00 40.00 60.00 §0.00 100,00

B Procentai

Paveikslas 2. Studenty poziiiris | savarankisko darbo turinj

Toks pats nezymus procentas studenty (0,8 proc.) neatsaké i klausimg dél savarankisko
darbo turinio. Taciau j klausima dél turinio kokybés neatsaké net 8 proc. apklaustyjy, o tik 77 proc.
respondenty nurode, kad yra patenkinti savarankisko darbo uzduociy turiniu (2 pav.).
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Paveikslas 3. Motyvai, skatinantys atlikti savarankisko darbo uzduotis

Interpretuojant tolimesniy klausimy atsakymus, bus bandoma susidaryti gaires
rekomendacijoms, kaip galéty biiti tobulinamos savarankiSko darbo uzduotys ir jy turinys. I[domesni
ir daugiau pamastymy keliantys rezultatai matomi atsakymuose apie savarankisko darbo uzduociy
atlikimo motyvacija. Cia vyrauja trys populiariausi atsakymai j klausimus — net 30 proc. apklausty
studenty, atlikdami savarankisko darbo uzduotis, siekia pagilinti zinias, o 35 proc. — geriau
pasirengti dalyko pratyboms. 25 proc. apklaustyjy yra motyvuoti uz savarankisko darbo uzduociy
atlikima sitilomais papildomais balais prie dalyko vertinimo. Galima manyti, jog patobulintas
savarankisko darbo uzduoCiy turinys galéty Siuos papildomais vertinimo balais motyvuotus
studentus perkelti j kitas respondenty i §j klausimg grupes — motyvuotus tobulinti Zinias ir/ar geriau
pasiruosti uzsiémimams.

Ne taip optimistiSkai atrodo atsakymai ] klausimag, kur studentai ieSko atsakymy i
savarankisko darbo uzduociy atlikimo neaiSkumus — net 70 proc. atsakiusiyjy teigia, kad atsakymo
ieSkosi patys, o tik 24 proc. apklaustyjy kreipiasi atsakymo i déstytoja. Tai vercia pagalvoti apie
efektyvesnes déstytojo ir studento komunikavimo priemones skiriant savarankisko darbo uzduotis.

Kitas variantas
iegkant atcalovmu neaifldose vieiose. .

pededa jrvirtint med¥iaga
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0 | 079
0.00 2000 4000  60.00 g1.00 100,00

B Procenta

Paveikslas 4. Savarankisko darbo privalumai

Tai patvirtina ir klausimas, kokius gebéjimus skatina savarankisko darbo uzduotys — jvairios
procentinés grupés nurodé norg tobuléti, taikyti jgytas zinias praktikoje, ziniy jgijima, rezultato
siekima. Tik 9,5 proc. atsakiusiyjy pazymejo atsakymga ,,negaliu atsakyti*. Vir§ 90 proc. apklaustyjy
pazyméjo ir $iuos savarankisko darbo privalumus: skatinimg savarankiSkai ieskoti atsakymuy,
itvirtinti pratyby metu suvokta medziaga, savarankiSko darbo uzduotys taip pat ivertintos kaip gera
priemoné medziagos kartojimui.

SavarankiSko darbo organizavimo bei turinio tobulinimui svarbis studenty iSvardinti
savarankiSko darbo trukumai.

113



Kitas variantas 2222

abejoju SD tikdingumu [ 7.94
uzima daung laiko ir taip trukdo kitu dalviu. . [ NN :6.35
neaiiki os uzduoéiu formuluotés [ 5.73
0 476
0,00 10,0@0_, 000,000 (&0, 0060, 0070 0080 0020.0a00,00

B Procenta

Paveikslas 5. Savarankisko darbo uzduociy truakumai

Kaip esminis savarankiSko darbo uzduociy triikumas nurodoma jo apimtis. Net 60 proc.
apklaustyjy nurodo, kad esminis trikumas — laiko stoka, kurig tenka kompensuoti kity dalyky
mokymosi sgskaita. Taciau susidaryti objektyvy vaizda trukdo tai, kad apie penktadalis — net 22
proc. prie trikumy nurodé punkta ,kitas variantas“. Cia aiSkesnj vaizda susidaryti padeda kitas
klausimas, kuriame studenty buvo paprasyta nurodyti konkretesnius trukumus, tarp kuriy —
aiSkesnis vertinimas (13,5 proc.), aiSkesnés uzduotys (26,2), didesnio turinio interaktyvumo
poreikis (43,7 proc.).

Dar vienas tobulintinas savarankiSko darbo aspektas — griztamasis rySys — tik apie 70 proc.
respondenty patvirtina jo egzistavima.

ISvados. IS pateiktos tyrimo duomeny analizés galima padaryti keletg iSvady:

l. Savarankiskas darbas iSlieka aktualia priemone suteikti studentams galimybe¢ gilintis }
medicininés terminijos dalyka. Taigi vienintelé priemoné norint pagerinti $ig studenty
veikla — optimizuoti savarankiSko darbo uzduociy turinj pagal Siuolaikinio studento
poreikius.

2. Savarankisko darbo tobulinimui reikSmés turi Sios gairés: uzduoc€iy turinio koncentravimas,
kad jy atlikimas uzimty maziau laiko, tuo pat metu didinant turinio interaktyvuma, pvz.,
uzduotys turi biiti jau su galimybe savarankiskai jas pasitikrinti.

3. Savarankisko darbo organizavimo gerinimui itin svarbu organizuoti nepriekaiStingai
veikiant] griztamajj ry$j tarp déstytojo ir studento.
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Summary

ORGANIZING INDEPENDENT WORK IN LATIN STUDIES OF MEDICAL TERMINOLOGY:
THE STUDENTS' VIEWPOINT

The article analyzes the attitude of students towards the organization of independent work in studies of
medical terminology in Latin. A total of 126 first-year students of the medical study program who have
completed their studies of the educational subject answered the questions of the questionnaire. This research
helped to reveal that the independent work of students in professional terminology studies is characterized
by: when planning students' independent work, tasks of an applied nature are selected, problem-based
methods that promote active and constructive learning are applied. The research data obtained showed how,
from the students' point of view, the organization of independent work should be changed and improved in
studies of professional terminology in Latin.

Key words: independent work, constructivism, studies of medical terminology in Latin, students' attitude.

TURKISH STUDENTS’ CHALLENGES IN TAKING THE MARLINS
ENGLISH TEST FOR THE MARINE INDUSTRY

Detelina Kostadinova Kokarchina
Medical University — Varna (BULGARIA)

Abstract. The present paper reflects a 12-year Maritime English teaching experience with Turkish
students of Marine Navigation at the Technical University in Varna (Bulgaria). The Maritime English course
taught over a five-year tuition period involves the acquisition of terminology covering all aspects of their
future profession. In order to obtain the competency of a Watchkeeping Officer, Chief Officer and ultimately
Master, Turkish students are required to sit for a set of exams in English at the Bulgarian Maritime
Administration. Their language proficiency is assessed via the Marlins English Test, an international
standardized test for the maritime industry. The Pronunciation and Grammar Sections of the Marlins English
Test pose the most difficulties for Turkish students. The paper identifies common mistakes and suggests a 3-
method approach to overcome their difficulties for a successful performance on this career-dependent test.

Keywords: Maritime English, Turkish language, Marlins Test of English, grammar difficulties,
pronunciation problems.

Introduction. The majority of sea-going vessels nowadays are operated by multinational
crews at sea and shore-stationed teams. Therefore, effective communication within this
multinational environment is a mandatory requirement imposed by the International Maritime
Organization (IMO) and stipulated in the Standards of Training and Watchingkeeping (STCW)
Convention, the Safety of Life at Sea (SOLAS) Convention, the International Safety Management
(ISM) Code in order to ensure the safety of crews and vessels. Since miscommunication is often the
leading factor in accidents at sea, crews on all ships are required to be proficient in a level of
English to meet the competencies of their rank. To this end, the International Marlins English
Language Test for Seafarers was developed to allow ship operators, of any nationality, to
demonstrate their ability to communicate in English. The Bulgarian Maritime Administration
(BMA) is among the Test Centres approved by the UK Maritime & Coastguard Agency (MCA). As
of 2009, the Technical University in Varna (Bulgaria) commenced the admission of Turkish (and
Greek) nationals in the Marine Navigation five-year Master’s degree program. Upon graduation, the
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successful passing of the Marlins Test of English is considered acceptable evidence of competency
in English. The Marlins Test assesses seafarer’s mastery of Maritime English and the skills
associated with communication at sea. It is just one of the five exams at the BMA that students, who
have successfully completed their education as well as a minimum 6-month sea service, need to sit
for. As such, the Marlins Test of English is a career-dependent exam that ensures students’ future
professional commitments. As Collins points out “non-English-speaking countries have no choice
but to learn English in order to remain competitive on an international level” [1]. Given the obvious
necessity for passing the Marlins English Test, students take classes in developing their
communicative competence in Maritime English.

Turkish students’ five-year tuition (recently reduced to a four-year Bachelor’s degree
program) involves the acquisition of Maritime English terminology covering all aspects of their
future profession: Onboard, Ship-to-ship and Ship-to-Station Communication, Cargo Works,
Guides to Port Entry, Sailing Directions, Maritime Conventions and Ship Correspondence. In order
to obtain the competency of a Watchkeeping Officer, Chief Officer and ultimately that of a Master,
students must strive for the minimum acceptance score of 80% and 85% at the Marlins test for
Watchkeeping officers and Chief Officers/Masters, respectively.

The present study aims 1) to identify the difficulties Turkish students encounter in their use
of Maritime English based on the evaluation of their performance in class activities, course
assignments, exams and final results at the International Marlins Test of English. The study has
been designed to summarize the problematic areas for Turkish learners and pays special attention on
students’ struggle with passivization. The present paper also 2) reports on the strategies to
overcome these problems applied over the author’s 12-year experience in teaching Turkish
Navigation students.

Methodology. Participants. The target audience of this research are four different groups of
Turkish students of Marine Navigation, totaling to 52 students whose progress was monitored over
their 5-year tuition at the University. All of the students entered the Technical University after
completing a 2-month summer preparatory English course and successfully passing a written exam
in General English corresponding to B1/B2 level on the Common European Framework of
Reference for Languages (CEFR).

Materials and Methods

The study relies on In-class observation, Achievement Tests and most importantly on
students’ final score at the certificate-dependent international Marlins Test of English, delivered in
points (percentages) at the Bulgarian Maritime Administration (BMA).

The study is primarily designed as a descriptive one and therefore it adopts a qualitative
approach. The paper identifies the difficulties experienced by Turkish learners of Maritime English
and explains the process of addressing their errors.

Literature Review

Many studies have been devoted to establishing the contributing factors and potential
reasons for the failure of a great numbers of Turkish high-school as well as university students to
obtain proficiency in English as a Foreign Language (EFL). Among the causes listed are outdated
curricula, inadequate course materials, poor teaching techniques, learner motivation as well as
cultural aspects [2, 3, 4, 5, 6, 7, 8]. The bulk of the research conducted on this issue deals with the
attribution of students’ English deficiency to educational factors.

Undeniably, for students whose mother tongue has a dissimilar linguistic structure to the
English language, native language interference can create significant impediments. This is
confirmed by Kuehn’s experience with Thai and Taiwanese learners and his conclusion that
“interference from a student's native language is a major problem in EFL and ESL teaching and
learning” [9]. He notes that abiding the English pronunciation and sentence structure presents a
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considerable challenge in the development of productive skills (Speaking and Writing). Similarly,
Maniruzzaman’s observations of the Bengali speaking learner reveal that differences between the
mother tongue and English in sentence formation, lexical and pronunciation issues, stress,
intonation could “seriously retard the learning of EFL” [10]. Rabab’ah likewise stresses the native
language transfer as a deterrent and maintains that communicative strategies such as “paraphrase,
description and gesture” [11] ought to be implemented to overcome the difficulties. Similar reports
of mother tongue interference in the Turkish context have also been recorded, particularly with
respect to grammar, vocabulary and pronunciation [21, 22, 23, 24, 25].

Hayirli [3] attempted to explore the cultural reasons behind the incompetency in language
acquisition and all its aspects. He looked at the historical background of Turkish people’s
interaction with English as well as the cultural circumstances surrounding the foreign language
training system in Turkey. He notes that in 2018, based on EF English Proficiency Index (EF EPI),
Turkey was ranked to 62th place along countries like Cameroon, Libya, Cambodia, Iraq, Angola,
scoring a “Very Low Proficiency”. He highlights that language and culture are interrelated and that
learning a language is learning a culture and the cultural differences between a Muslim country and
a Western country are huge. This survey proves worthwhile for the purposes of the present study as
the English language entrance level of the Turkish students is strongly correlated to their
performance later at University where they have to embark on the study of specialized Maritime
English. At the Technical University, the initial linguistic competence most students enter the
Maritime classes with is quite varying and depends on the individual motivation and dedication to
studying.

Admittedly, a host of factors will combine and are at play in making a foreign language
learning a hard endeavor. Yet, in contrast to the many aspects of the difficulty in learning English,
dealt with in the above studies, the present paper addresses the issue only from a linguistic
perspective as the author’s field of competency lies in the English and Turkish language. Taking the
view that the mother language (L1) influences the study of any other foreign language (L2), the
paper discusses the differences in both languages that may impact the Turkish students’ efforts to
develop Maritime English competence and hence lead to underperformance at the Marlins English
Test.

Data Analysis and Discussion

The study data involves hundreds of papers, most of them in the form of various types of
Progress Tests conducted over the author’s 12-year teaching experience with Turkish students of
Marine Navigation. The author has collected notes on the most common mistakes learners
committed more consistently and reports on the ones that prevented the future Turkish seafarers
from attaining to the set minimum of 80% at the Marlins Test. Failure at the Marlins Test of
English, one of five other exams at the BMA, means failure at obtaining the desired Certificate of
Competency (of Watchingkeeping Officer, Chief Officer or Master).

Each computer-based Marlins Test provides the applicant with 85 questions (to be completed
within 60 minutes) and is broken down into 6 categories:

1. Listening Comprehension (25 questions)
Grammar (30 questions)

Vocabulary (15 questions)

Different Sounds and Pronunciation (9 questions)
Reading (1 question)

Time and Numbers (5 questions)

AN

The final percentage score (max. 100%) on a Marlins English language test is not the mean
average of the percentage score achieved in each section. For instance, even though the Reading
section is said to contain 1 question, in reality it contains a whole text comprising 8-11 multiple-
choice gaps. The Marlins Tests System calculates the percentage achieved on the Reading Section
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depending on the test-taker’s correct answers. This section is not in the focus of this paper as it
assess the acquisition of Maritime terminology and collocations, which in the author’s view is
contingent on the individual’s commitment to studying new words and phrases and is not
significantly affected by the applicant’s nationality.

It is the Grammar Section, however, where most errors take place, hence the present paper is
concerned with the difficulties encountered therein. Furthermore, the Grammar Section is the one
comprising the greatest number of questions, hence it provides the greatest percentage of all test
sections. The Different Sounds and Pronunciation Section also finds its place in the current paper as
the author perceives that errors here present signs of influence that the L1 has exerted in the
acquisition of L2.

The Grammar Sections is designed around the following 4 task types:
#1. Rearrange the words to make a correct sentence (i.e. Word order)
#2. Choose the statement that describes the picture (i.e. Use of Tenses)
#3. Choose the correct word (i.e. Use of Tenses)
#4. Choose the correct word (i.e. Insert the correct preposition)

The first three types of exercises, as much emphasized and practised on, appear to be the
ones in which Turkish students tend to lag in. The most recurring errors feature in the formation of
grammatically correct sentences, i.e. Task #1.

Before the exposition on the most frequent mistakes, the remedial approaches to minimize
those mistakes are discussed. To overcome students’ difficulties 3 methods are applied: the Form-
focus Instruction (FFI), the Cognitive-code Learning and Teaching (CCL/ CCT) method and
Syntactic Priming (SP).

All teachers perceive, as their primary task, to ensure that students receive a Form-focused
mode of Instruction. It involves providing students with the ability to internalize and use the Rule/
Formula that underlie a certain structure.

e.g. Passive Voice formula: to be (in the respective verb tense) + Regular verbs take —ed
ending / Irregular verbs past participle

Rule of plural form of nouns: — s ending

A Form-focused Instruction (FFI) is “a systematic teaching of grammatical/linguistic
features of the target language” [12]. Students must not only learn to use grammar appropriate to
specific contexts, but also “a focus on form is necessary for optimal second language learning” [13].
The FFI is usually the first and basic method applied by all teachers as early as the first classes in
EFL. Language skills are better acquired when conscious focus is placed to spelling out the critical
features of a given grammatical category, therefore practice in generating its forms is an essential
activity. In the Maritime English classroom, with each grammar mistake, the Turkish students are
reminded of the rule (and its exceptions) or formula in order to attempt correct formulation. This
ensures that the L2 structure is put the fore every time and that students are equipped with the
correct knowledge of the mistaken construction.

The Cognitive-code Teaching and Learning (CCT/ CCL) method posits that language study
is a behavior, governed by rules and their formation. It is a method that makes use of the Form-
focused approach but stresses on the juxtaposition of an item with its oppositional pair (if any: e.g.
Active — Passive; Singular — Plural) and not so much on the frequency of practicing and
consolidating one particular form. Williams lays out the underlying principles of CCL in great detail
in his book “English language teaching: an integrated approach” [14]. He maintains that presenting
a form in its meaningful contexts invariably aid in the learning and retention process. In line with
this, practice in binary pairs involved supplying the Turkish students with General English
examples, close to their daily life, along with instances in maritime context. Thus, students were
assisted in recognizing the meaningfulness of a given grammatical construction.
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The third approach, regarded as a potential solution and introduced by the author as a
classroom activity, is the Syntactic Priming method (SP). While theoretical linguistics is concerned
with the representation of language and upholds the form-focused approach, recent explosion of
psycholinguistics research on Syntax points to the mental representation of grammar [15, 16, 17].
Syntactic Priming involves repetitions of sentences that share common structural similarity to a
previously experienced “prime” sentence for the purpose of better processing and comprehension of
that structure [18]. In this way, SP is a process of implicit learning by exposing the student to a
hard-to-master syntactic construction. SP is applied in the Turkish learners’ classroom for more
than one areas of difficulty and proves quite suitable for Passive Voice constructions as it stresses
on its surface structure when the deep structure is confusing to students. It is also useful in the
pronunciation of similarly formed words. The effectiveness of SP has been verified, outside the
classroom as well, in the online circulation of compromised (old) Marlins Tests’ answers which
Turkish students are known to memorize.

The above three methods have been used by the author as a 3-method solution, with each
method having prevalence depending on the area of difficulty. The 3-method approach, applied in
the Turkish Navigation students’ classroom, can be presented in 3 steps:

1) Awareness of the grammatically accepted rule/formula (Form-focused Mode of Instruction);
2) Repetition of complex expressions united by their syntax (Syntactic Priming), and

3) Juxtaposition of a complex expression with its oppositional pair (if any) in a meaningful
maritime as well as general context (Cognitive-code Learning).

The results of students’ performance in classroom activities and on tests indicate 4 main
problematic areas: Word order, Verb tenses, Passivization and Pronunciation, amongst other
individual learning difficulties.

Word order/ Tenses

The English Word Order can be noted as a major impediment for Turkish learners owing to
the discrepancies between L1 and L2. The order of the Turkish sentence components is structured
differently:
1. Subject 2. Time 3. Place 4. Indirect object 5. Direct object 6. Modifier of verb 7.
Verb. (SOV instead of the English SVO)
This difficulty is clearly manifested in the Grammar Section of the Marlins English Test where
students are required to arrange certain words in a correct sentence. This part of the Test appears to
be a major stumbling block as it consumes the great amount of time within the 60-minute limit
allocated to the computerized Marlins Test. When jumbled words constitute a long and complex
sentence or when the formation of a question is demanded, the less advanced students get so
overwhelmed that they seem to forget all grammar rules.
Task: Rearrange the words to make a correct sentence.
(1) appropriate all stowed an equipment location was in necessary
All necessary equipment was stowed in an appropriate location.
*Necessary equipment in all appropriate location was stowed.
*Appropriate equipment was in all necessary location stowed.
(2) drill of when last the security record was a related ?
When was the last record of a security related drill?
*When the last security drill record was related?
*When related record of last security drill was?

The Turkish subject is often suggested by the verb conjugation, so it is normal to have it completely
missing. While trying to position the Subject in the formation of questions, the Turkish learner
fights another battle, the one with the many auxiliary verbs in the English language (am, is, are,
was, were, being, been, have, has, had, do, does, did, will, would, shall, should, to be going to, etc.)
Examples (3) and (4) signal their confusion:
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Task: Choose the correct option.

(3) The rating dip trays under the hose couplings.
a. should be placed
b. must be placed
c. is placed
d. will be placed
(4) Today the crew a launch and recovery exercise with the lifeboat.

a. will be carry out

b. are going to carry out
c. going to carry out

d. is being carried out

(%) weapons were found?
a. Where (Turkish students tend to select this option, as they perceive the location of weapons

is of primary importance, thus disregarding the English question word order in the Passive)
b. What
c. How
d. When

The subordinate clause in Turkish precedes the main clause and is expressed as a direct object in
the form of a (sometimes very long) modified noun phrase, inflected in the respective Case. The
Turkish ki-clause slightly resembles the relative subordinate clause in English. To illustrate the
difficulty a L1-mindful Turkish student may have to overcome here, consider that following
complex sentence:

(6) The Master told the Chief Mate that residual wastes are disposed of in the designated area.
Kaptan, [gemi atiklarinin belirlenen bélgelerde bertaraf edildigini] Ikinci Kaptana séyledi.
(Master, [subordinate clause] to the Chief Mate said.)

The italicized bolded construction constitutes the subordinate clause in Turkish, expressed
as a complex noun phrase, and inflected in the Definite Accusative Case.
The English sentence is often rendered by Turkish students in 2 ways:
*The Master told, residual wastes are disposed in designated area, to the Chief mate. (= resembling
the L1 structure), OR
*Residual wastes are disposed in the designated area told Master to the Chief Mate.
Students can be further confused by the link words (i.e. the subordinating and coordinating
conjunctions) between the main and coordinate/subordinate clauses as that do not have them in L1.
Below is another example of a complex sentence with the conjunction “so that”, which in Turkish
would literally translate as “for” and is placed at the end of their subordinate close.
(7) The protective shields and guards were removed *for (instead of “so that”) they do not obstruct
access to PPE compartment.
[KKFE dolabina erisimi engellememeleri icin,] koruyucu kalkanlar ve korumalar tasindi.
The underlined italicized construction is the Turkish subordinate clause, introduced by FOR as a
linking word with the main clause.

The differences in Turkish and English Verb Tenses give rise to a number of difficulties.
The widely used Genis zamani verb tense translates into English as either Present Simple or Future
Simple and in some cases Present Progressive Tense. The Turkish language, likewise most
languages, does not have a true equivalent to the Present Perfect. Understanding its uses and forms
is always challenging for Turkish learners. They do not use this tense naturally and the most
common mistakes are related to mixing up Past Simple and Present Perfect.

Task: Choose the statement that describes the picture.
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(8)

The galley is being cleaned.

The galley was cleaned.  (The Turkish students are likely to select this
option.)

The galley has been cleaned.

The officer is going to answer the phone.
The officer has answered the phone.

The officer answered the phone. (The Turkish students spontaneously
tend to pick this answer.)

In oral communication, Turkish students frequently present the Present
Progressive inaccurately with stative verbs as they find relevant
correspondence in their L1. The Simple Present may be misused for Future Simple Tense as far as
requests, offers and promises are concerned as well as in predictions since that is inherent in their
mother tongue and students show signs of L1 transfer.

(10) I submit my homework assignment tomorrow, teacher! (= Génderim!)
(11) I wait here until the end of lesson! (= Beklerim!)
(12) I am understanding, teacher! (= Anlyyorum, hocam!)

Passivization

Turkish students’ failure to correctly apply the English passive can be linked to the
differences between the English and Turkish grammar. Hinkel maintains that “linguistic noise”
occurs when the Passive Voice formation rules are different or when Passive does not exist in the
learners’ L1 [19]. The author of the present paper joins the many EFL teachers in their thorny
experience of teaching the meaning, functions and uses of Passive voice [19, 20]. The Turkish
Passive does not entail any special word order changes. It is the verb itself that suffers changes and
depending on the verb stem 3 suffixes (and their allomorphs) are added to represent passivization.

The use of Focus-form Mode of Instruction appears insufficient and the majority of Turkish
students continue to experience confusion with the English passive construction. Therefore, the
author of the present study felt the need of additional treatment of the matter. The Cognitive-Code
Learning method as well the Syntactic Priming method are implicated in the process.

Descriptive analyses of the data obtained from in-class observation, many progress/
achievement tests over this 12-year period and exams have revealed that Turkish students often
have trouble identifying the situations where the passive is more applicable. Naturally, this hinders
their ability to accurately make and use Passive Voice constructions.

Task: Choose the correct option.

(13) the pirate caught in the end?
a. Will

b. Has (Many Turkish students opt for this answer as they recognize the past participle of
‘catch’ and associate it with the hard-to-master Present Perfect but fail to identify the
need for Passive)

¢. Should
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d. Was

The problem of passivization is more visibly present when there is more than one object
(direct and indirect) in the sentence. In the following example, where words are to be re-arranged,
differentiation between the objects appears to be challenging to Turkish students as they are used to
the Case infections to determine sentence relationships.

Task: Rearrange the words to make a correct sentence.

(14) issued  when authorities to the  port was the letter ?
The wrong answers given may include:

*When was issued the letter to the port authorities?

In-class observation and test results also display that students are uncertain as to the
difference between the passive auxiliary “be” and the progressive auxiliary “be” as well as between
the primary auxiliary “be” and the passive auxiliary “be”. Clarification on behalf of the teacher
seem mindboggling to some students as they fail to relate it to their L1. The situation can be further
exacerbated with the explanation of the order of auxiliary verbs in the passive construction which
they also have to comply with. The Syntactic priming method proves most successful in this
particular point. Generating similar or almost identical strings of sentences following the example
of a prime sentence makes students used to the longer passive constructions. The following excerpts
from the Marlins test would most often baffle the less advanced students.

Task: Choose the correct option.

(15) The process of loading and discharging by the 2nd Officer yesterday.
a. was carrying out
b. carried out
¢. was carried out
d. have been carried out
(16) The area sanitized.
a. should already been
b. has already being
¢. has already been
d. have already been
Task: Choose the statement that describes the picture.

(17)

= Eﬁ The rescue boat has been launched.
' The rescue boat is being launched.
The rescue boat has been recovered.

The difficulties with passivization Turkish students encounter can be summarized as
follows:
a) Students cannot always determine the situations when the passive sentence must be used and
sounds more appropriate.
b) Students are confused as to the tense and aspect changes.
¢) They mix up the conjugation of the past participles of irregular verbs and primary and passive
auxiliary “be”.

Pronunciation

English pronunciation is considered a serious obstacle as it seems irregular to a Turk.
English stress is another hard-to-master area. Longer words with stretched-out stressed syllables
followed by hurried unstressed syllables with reduced vowels prove rather difficult for Turkish
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learners. Turkish is a phonetic language where most words are pronounced as written. It is also an
agglutinative language with many endings tacked to simple roots. Several affixes in a row, each one
having a grammatical or lexical meaning, result in extremely long words, which are quite often
pronounced “merged”, especially in spoken discourse. Therefore, the encounter of long words in
English is immediately met with an attempt to shorten them. Attention to primary and secondary
English stresses, as seen in longer or compound nouns, does not make matters easier as the Turkish
word stress lies in one syllable only. The inability or difficulty to pronounce long words may end in
frustration. In addition to this, Turkish learners have problems with sounds that the Turkish
language does not possess. The [0] and [0] sounds demand extra dedication and practice by students
and teacher alike as it proves crucial in the differentiating sound exercises on the Marlins test.

Task: Choose the word with a different sound:
(18) thruster southern thorough authorities

Pronunciation difficulties are reflected in students’ performance on the Pronunciation
Section of the Marlins English Test.

Silent letters in words frustrate some Turkish learners since in their attempt to memorize
them they are faced with exceptions to the rule.

Task: Choose the word with a different sound:
limb climb bulb bomb
salmon helm would behalf

The process of correcting the pronunciation of terms provokes hearty laughter in the
classroom and the resultant mistakes Turkish students commit make them a rather noisy yet very
amusing learning audience. Little progress is observed in achieving correct pronunciation through
much repetition as the whole exercise tends to make them weary. Mispronunciation issues are
encountered in advanced students as well largely due to the fact that habitually repeated errors of
adults are the toughest to correct. Grouping similarly sounding words and asking them to read them
aloud in a string definitely assists the learning process.

Students show high levels of difficulty in pronouncing maritime terms. Some of the
classroom materials, including the Marlins English for Seafarers: Study Pack 1 & 2 (Seagull AS,
2002) and the Marlins Test Trainer 1.0 (Downloadable Freeware) contain explicit exercises
focusing on the pronunciation of difficult terms where students could listen and repeat.

Culturewise, the author’s 12-year teaching experience in Turkish students’ classrooms
reflects that when the learning process involves great differentiations between L1 and L2, it is often
met (by at least one class attendee) with the Turkish “Sikildim.” (= I am bored). This type of
response could also be attributed to the fact that multiple repetitions of phonetic sounds, so foreign
and clearly difficult for them, somewhat offends their national identify. This has been a pervasive
feeling and is confirmed by the student’s subsequent dismissal of the correct pronunciation and his
final stubborn attempt to pronounce the word the way most Turks would do. That last attempt
would often be applauded by the rest of the students, thus creating a fun atmosphere in the
classroom. So the new and different cultural aspect brought into the EFL classroom may, in some
cases, become an inhibiting factor.

The consonant sound [w] is almost always produced by Turkish students as the sound [v].
The letter W is not present in the Turkish alphabet and loan words containing that phoneme are
normally represented in Turkish with V. The latter issue is hard be fixed by drilling but at least does
not present a problem in comprehension.

Task: Choose the word with a different sound:
award workstation awaiting crew
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Conclusions

The study provides insight into the author’s perspective of the difficulties Turkish nationals

experience in a Maritime English classroom. Each year less than half of the students fail at the
international Marlins Test of English at the Bulgarian Maritime Administration by not attaining to
the minimum 80% Pass score. The students who tend to fail at this certificate-dependent test
persistently struggle with the language throughout the University Maritime English course. The
problematic areas can be easily detected and fixed provided learners’ dedication is available.
Various methods (FFI, CCL and SP) to minimize mistakes are applicable and must be adapted to
the learner’s individual abilities.
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ANTROSIOS KALBOS DESTYMO UZSIENIECIAMS ISSUKIAI
Vilija Kraujaliené, Inga Savickiené
Lietuvos sveikatos moksly universitetas

Santrauka. Siekiant greic¢iau iSmokti uzsienio kalbos yra pasitelkiami tokie mokymo(si) metodai,
jog per trumpa laika biity akivaizdis rezultatai. Aukstosios nekalbinés mokyklos salygomis, tinkamiausias ir
efektyviausias yra aktyvusis uzsienio kalby mokymo metodas. Uzsienio kalbos pratybas galima biity apibrézti
kaip mokomojo laiko tarpsnj, kurio metu siekiama mokomujy, lavinamyjy - aukléjamyjy tiksly, atliekant i$
anksto nustatytus grupinius arba individualiuosius veiksmus, remiantis déstytojo pasirinktomis priemonémis
ir mokymo metodika. Straipsnyje analizuojama aktyviojo metodo esmé, déstant dany ir ispany kaip uzsienio
kalbas | LSMU atvykusiems studentams i$ kity $aliy, pateikiama SSGG' veiklos analizé bei i§vados.

ReikSminiai ZodZiai: Dany ir ispany kalby déstymas uzsienio studentams, SSGG metodas, aktyviyjy
metody naudojimas, mokymo koncepcija, mokéjimai ir jgiidziai.

Ivadas. Naujai kalbai iSmokti reikia laiko ir pastangy, bet vis tiek pritariama, kad kalby
mokytis verta. Kiekvienas gali iSmokti kalbéti ir suprasti dar negirdéta uzsienio kalbg. Keliaudami
po svecias $alis, ar svetur studijuodami, mokékite pasakyti bent keletg fraziy tos Salies kalba, taip
pelnysite vietiniy gyventojy prielankumg. Pasak PapSytés (2009), ,, atkakliai mokydamiesi,
netruksite patirti kalbos teikiamg naudqg: susipaZinsite su naujais zZmonémis, perprasite kitokig
mgstyseng. Jums atsivers geresnés studijy bei jsidarbinimo galimybés. Pajusite laiméjimo
dziaugsmq.* (p. 81).

Motiejaityte teigia, kad ,,mokantis antrosios uzZsienio kalbos, komunikaciné kompetencija
jgauna specifine, tik uzsienio kalboms biidingqg reiksme. Antrosios uzsienio kalbos mokymasis teikia
galimybe suvokti kalbg, kaip socialinj ir kultiirinj reiskinj, kaip mgstymo israiskq, padeda formuoti
bendrgjqg kalbos kultiirg. “ (2010, p. 17).

Europa — puiki kalby mokymosi vieta, kur greta gyvena daugybé jvairiomis kalbomis
kalbanciy ir skirtingas kultiiras puoseléjanciy tauty. Lietuvos sveikatos moksly universitetas —
aukstoji mokykla, kur merginos ir vaikinai atvyksta mokytis i§ viso pasaulio (Papsyte, 2009). Siems
studentams suteikiama galimybé Farmacijos, Medicinos, Odontologijos, Slaugos, Visuomenés
sveikatos ir Veterinarijos fakultetuose studijuoti angly kalba. Taciau be specialybés dalyky, LSMU
Kalby ir edukacijos katedroje jie yra mokomi lotyny bei lietuviy kalby
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Metodika. Nuo 2008-2009m. m. rudens semestro studentams uzsienietiams buvo

pasiiilytas ispany kaip uzsienio kalbos pasirenkamasis dalykas, o nuo 2020-2021 m. m. ir dany
kalba.

Geriausias mokymo metodas, padedantis ugdyti studenty kiirybiskumga ir savarankiSkuma,
yra aktyvusis metodas. Déstytojui svarbiausia suprasti, kaip veikia tas studijy indélis ir kokie yra
studento Ziniy jgijimo rezultatai. Kokybinis ir kiekybinis tyrimas rodo, jog Lietuvos sveikatos
moksly universitete uzsienio studentams naudingiausi mokymosi metodai yra kalbos jrasy
klausymasis, dialogy sudarymas, zodyno tikslinimas ir diskusijos grupése.

Sio straipsnio tikslas — iSnagrinéti ispany ir dany kalby déstymo uZsienie¢iams privalumus,
triikumus ir i$$iikius SSGG'® metodu LSMU iki pandeminio bei pandeminio laikotarpio metu.

Dany ir ispany kalbas besimokanciyjy palyginimas

13,5
2008-2009m.m

13 13

12,5
12

11,5

! 2020-2021-202mm.

11
11

10,5

10
Ispany k Danu k

Paveikslas 1. Dany ir ispany kalbas pasirinkusiy studenty skaicius

Tyrime dalyvavo 11 dany kalbag studijavusiy uzsienieCiy studenty ir 13 studenty i§ uZsienio,
pasirinkusiy ispany kalba.
Dany ir ispany kalbas besimokan¢iuju

palyginimas pagalstudiju programas
2008-2009m.m

14 13
12
10
8 2020- 2021-
2021mm 2022mm
6 5 5
4 2020-
2021mm
2 1
0 |
Medicinos ErgoterapijosSlaugos Slaugos
Ispany k Danuy k Danuy k Danuy k

Paveikslas 2. Dany ir ispany kalbas besimokanciyjy pasiskirstymas pagal studijy programas

Lyginant dany ir ispany kalbas besimokanciyjy pasiskirstymg pagal studijy programas,
galima teigti, kad didzioji dalis studenty buvo 1§ Medicinos fakulteto medicinos (angly k.)
programos.

16 SSGG analizé - stiprybiy, silpnybiy, galimybiy ir grésmiy analizé. SWOT analizé (angl. strengths — stiprybés, weaknesses —
silpnybés, opportunities— galimybés, threats — grésmés).
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1. Grupés pasiskirstymas pagal Salis, amziy ir lyti

Ispany kalba, kaip antraja uzsienio kalba, 2008 - 2009 mokslo metais pasirinko 13
Medicinos fakulteto medicinos (angly kalba) II kurso studenty: po 1 vaiking i§ Pranciizijos ir
Brazilijos, taip pat mokési 1 mergina i§ Malaizijos. Tarp studijuojanciyjy buvo 2 studentai i$
Izraelio, kurie doméjosi ispany kalba ir kulttira, i$ Indijos — 1 vaikinas ir 2 merginos bei 5 vaikinai
i§ Libano. Besimokanciyjy amzius labai skirtingas. Jauniausiajam — vos 19, o vyriausiajam — 30
mety.

2020-2021 mokslo metais dany kalba pradéjo studijuoti Slaugos fakulteto slaugos (angly
kalba) programos 23 mety III kurso studentas i§ Irano ir 5 ergoterapijos (angly kalba) programos
21-23 mety studentés i§ Indijos. O 2021-2022 mokslo metais mokesi Slaugos fakulteto slaugos
(angly kalba) programos taip pat IIT kurso 2 studentés i§ Indijos ir po 1 i§ Nepalo, Svedijos ir
Izraelio. Jy amzZius svyravo tarp 20-26 mety.

1 lentelé. Dany ir ispany kalbas besimokanciyjy pasiskirstymas pagal Salis

Eil. Salies Medicinos Ergoterapijos Slaugos Slaugos
Nr. pavadinimas | (angly k) (angly k) (angly k) (angly)
programos programos programos programos
Ispany kalbos Dany kalbos Dany kalbos Dany kalbos
studentai studentai studentai studentai
2008-2009 m. m.| 20202021 m. m.| 2020-—2021 m. m. | 2021-2022 m. m.
1. | Brazilija 1 0 0 0
2. | Indija 3 5 0 2
3. | Iranas 0 0 1 0
4. | Izraelis 2 0 0 1
5. | Libanas 5 0 0 0
6. | Malaizija 1 0 0 0
7. | Nepalas 0 0 0 1
8. | Pranciizija 1 0 0 0
9. | Svedija 0 0 0 1
2 lentelé. Dany ir ispany kalbas besimokanciyjy pasiskirstymas pagal amziy
Eil. Nr. Studijy programos Studenty amzius
pavadinimas 19m. |20 m. (21 m. [22m. |23 m. [25m. | 26 m. | 30 m.
1. | Medicinos programos 1 8 0 0 2 1 0 1
(angly k)
ispany kalbos studentai
2008-2009 m.m.
2. | Ergoterapijos programos 0 0 1 1 3 0 0 0
(angly k)
dany kalbos studentai 2020—
2021 m.m.

3. | Slaugos programos (angly k) | 0 0 0 0 1 0 0 0
dany kalbos studentai 2020—
2021 m.m.

4. Slaugos programos (angly k) | 0 1 1 1 0 0 2 0
dany kalbos studentai 2021—
2022 m.m.
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2. Lukescdiai, tikslai ir stiprybés

Lietuvos sveikatos moksly universitete antrajai uzsienio kalbai per mokslo metus paprastai
yra skiriamas 1 ar 2 semestrai. Vieng kartg per savait¢ susitinkama su viena grupe, o pratybos
trunka 2 akademines valandas. Tokiu biidu per semestra pasiekiamas Al lygis (kalbos mokéjimas
pagal Bendruosius Europos kalby metmenis).

Pirmo susitikimo metu i$siaiSkinami studenty lukesciai. Studentai tikisi jgyti ispany ir dany
kalby pagrindus, gebéti susikalbéti buitinémis temomis (apie save, Seimg, namus ir maistg). Todél
nori iSmokti svarbiausias frazes vizitui pas gydytoja, lankant ir apzidirint ligonius, nusakyti savo
sveikatos bikle. I Siuos studenty pageidavimus buvo atsizvelgta bei pakoreguotos ispany ir dany
kalby déstymo programos. Taigi problema, ko mokyti, yra iS§sprendziama nustatant mokomuosius
tikslus ir mokymo turinj.

Kiekvienas déstytojas nuolat susiduria su problema — kaip mokyti? Tai ypac iSryskéjo
pandemijos metu. Teko dirbti i§ namy, naudojant video ir audio priemones. O problemos, kaip
mokyti, esmé — suteikti ziniy ir, remiantis jomis, igyti mokéjimy ir jgiidziy. Visgi ne taip jau
paprasta. Kai ,,stringa* aparatiira, nutriiksta internetinis rysys, kyla ir kity techniniy nesklandumy.

Pagal aktyvaus mokymo teorijg zinios jgyjamos adekvaciais veiksmais, iSmokstant atlikti
mokomuosius veiksmus, kurie véliau bus realizuojami Zmogaus praktingje veikloje, remiantis
sunkumy nustatymo principu (R. Juskiené, A. Velic¢ka, 2006).

Kas per uzsiémimus labiausiai patinka studentams? Studentams buvo pateiktas anoniminis
klausimynas ir paprasyta parasyti, kas jiems patiko per antrosios uzsienio (ispany/dany) kalbos
uzsiémimus. Buvo gauti Sie besimokanciyjy atsakymai: ,, 45 dZiaugiuosi, jog Si paskaita yra
interaktyvi. Mes daug kalbame ir, manau, kad tai yra geriausias biidas ismokti kalbg. Dainy
klausymasis yra puikus biidas mokymuisi, o ypac taisyklingai istarti.” (Papsyté, 2009). Studentai
vertina skirtingus mokymosi biidus, déstytojy betarpiskuma ir gebéjima sudominti.

A

3. Silpnybés ir iSSukiai

Kalby mokymas ir mokymasis yra susij¢ dalykai, todél aktyvus turi bti tiek pratybas
vedantis déstytojas, tiek besimokantys studentai.

Koks biity efektyviausias déstymo biidas ir déstomoji kalba? Tai klausimai, j kuriuos atsakymus
diktavo iki pandeminé ir pandeminé situacijos. 2008-2009 m. m. pratybos vyko tik auditorijose.
Taciau 2020-2021 m. m., prasidéjus pasaulinei pandemijai, teko pasukti galva, kaip teks dirbti,
kokia tarpine kalba aiSkinti naujos kalbos taisykles. Galvoje vis kirb¢jo klausimai: ar déstyti per
angly kalba? ar aiSkinti tik ispanisSkai/daniskai? Pasitarus su studentais, buvo priimtas sprendimas,
jog deéstomoji kalba bus angly kalba, nes juk LSMU jie studijuoja Sia kalba. Taciau aiSkinant
zodyno niuansus, nepakakdavo vien tik angly kalbos ziniy. Besimokantieji prasydavo patikslinti
zodziy vertima rusiskai, lietuviskai ar vokiskai.

Kas per uzsiémimus labiausiai nepatinka studentams? ,, Labiausiai man nepatinka tai, jog
antrosios kalbos pratybos vyksta tik kartg per savaite. Tai, kg mes isgirstame per uzsiéemimg, labai
greitai pasimirSta per tokj ilgg tarpg (iki kity pratyby). Noréciau, jog Siek tiek grieZtintuméte
antrosios kalbos uzsiemimy struktiirg, kad studentai kuo ilgiau galéty islaikyti rimtj, susikaupimgq ir
atidumg. Mums pateikiama per mazai mokymosi medziagos angly kalba. *

4. Galimybés

Nekalbin¢je, specializuotoje aukstojoje mokykloje ne maziau svarbus yra bendravimo
turinys. Mokymo metu kalbinés veiklos riiSys yra susijusios ir integruotos viena j kitg. Aktyvusis
kalbinés veiklos riiSiy mokymas yra svarbus, nes yra susijes su mokymo proceso aktyvumo ir
efektyvumo problema. (Papsyte, 2009).
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Taikant aktyvyji mokymo metoda nekalbin¢je aukstojoje mokykloje, uzsienio kalby, kaip
bendravimo priemonés, mokoma tam, kad specialistas galéty gauti jam reikalingos mokslinés —
techninés informacijos. Tokig informacija galima gauti naudojant visas kalbinés veiklos raisis.
Tinkamai nejvertinus visy kalbinés veiklos budy, negalima gerai iSmokti kalbos, kaip bendravimo
priemones.

Aktyvis uzsienio kalby mokymo metodai ugdo studenty savarankiSkumg. UZsienio kalby
mokymo metodikoje nurodoma, kad savarankiska teisingo atsakymo paieska kontrolés metu
padedant déstytojui yra vienas pagrindiniy mokymo budy.

Kokias galimybes siilé studentai? ,,Noréciau, jog per paskaitas daugiau atliktumeéme
klausymo uzduociy, daugiau kalbétuméme vieni su kitais, kuo daugiau klausytuméme dainy, nes tai
pats puikiausias biidas mokytis ispany kalbos. Noréciau, jog pateiktuméte kuo daugiau jvairesnés
mokymosi medziagos. Noréciau per uzZsiéemimus maziau gramatikos uzduociy, o kuo daugiau
kalbéjimo. Kuo daugiau diskutuokime apie jvairius jdomius dalykus, susijusius su konkrecia Salimi
ir ten vyraujancia kultiira. Noréciau, jog pratyby pradzioje kaskart primintumeéte ir pakartotuméme,
kg mokéemés praéjusj kartg, kad mes kuo geriau jsimintuméme ir nepamirstuméme, kq buvome
iSmoke.” (Papsyte, 2009).

Tiek iki pandeminio, tiek pandeminio laikotarpio metu, susiklos¢iusios skirtingos situacijos
paskatino déstytojus ir studentus iSdrjsti dirbti kuirybiskiau, siekti naujy tiksly ir igyvendinti kilusius
i8stukius.

5. Grésmés ir isSukiai
Kokios grésmeés ir isStukiai kyla studentams? Pastaraisiais metais susidiiréme su skirtingomis

kalbos mokymo ir mokymosi aplinkomis bei aplinkybémis. Yra viena situacija — mokytis kalby iki
pandemijos, o visai kas kita — pandemijos metu, kai turi galvoti, kur ir kaip vyks uzsiémimai.

Prisitaikymas prie besikei¢ian¢iy mokymosi salygy, susitelkimas ; mokomajj dalyka tapo ,.kertiniais
akmenimis”, dirbant pandeminiais mokslo metais. Mokymo ir mokymosi kokybé jgavo visai kita
reikSme.

Elektroniniai Saltiniai, interaktyvios uzduotys jaunam zmogui yra patraukliis, o tikslingai
naudojami, padeda gilinti ir jtvirtinti kalbos Zinias (Sliazaite, 2019). Tod¢l ir LSMU 20202022 m.
m., pasaulinés pandemijos metu, teko naudoti jvairias mokymo programas, elektroninius Saltinius,
interaktyvias mokymo(si) priemones, kurios biity iJdomios studentams.

Neatsitiktinai buvo pasirinktas nuotolinis mokymas: pereinama dirbti ir mokytis j Teams’y ir
Moodle platformas. O juk nuotolinis mokymas(is) (angl. distance learning) — tai nuoseklus,
savarankiskas ar grupinis mokymas(is), kai besimokanciuosius ir déstytoja skiria atstumas ir (ar)
laikas, o mokomoji medziaga, bendravimas ir bendradarbiavimas vyksta informacinémis ir
komunikacinémis technologijomis (Svietimo problemos analizé, 2012).

Tiek mokymas(is) universitetinéje aplinkoje, tieck mokymas(is) ,,on-line” buvo tam tikros

kokybei.
ISvados

1.  Siekiant kuo greic¢iau iSmokti naujg uzsienio kalbg yra pasitelkiami tokie mokymosi metodai,
kad per trumpa laika biity akivaizdas rezultatai.

2.  Pagrindiné problema buvo déstomosios kalbos, vietos, laiko nustatymas bei pasirinkimas.

3.  Aktyvusis mokymas — geriausias biidas studento savarankiSkumo ir kiirybisSkumo ugdymui.
Taikant §; metoda specializuotoje aukStojoje mokykloje, uzsieniy kalby, kaip bendravimo
priemonés, mokoma(si) tam, kad specialistas galéty jgyti taip reikalingos mokslinés — techninés
informacijos.
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4.  Vertinant iki pandeminj ir pandeminj laikotarpius, svarbiausia, buvo prisitaikyti prie kintan¢iy
salygy ir aplinkybiy.

5.  Netradiciniy mokymo(si) aplinky ir edukaciniy priemoniy naudojimas buvo tikslingas,
siekiant kuo geresnés studijy kokybés ir aukStesniy mokymosi rezultaty.
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Summary

CHALLENGES IN TEACHING A SECOND LANGUAGE TO FOREIGNERS

In order to learn a foreign language faster, such learning methods are used so that the results are obvious in a
short time. In the conditions of a non-linguistic higher school, the most suitable and effective is the active
method of teaching foreign languages. Foreign language exercises can be defined as a stage of educational
work, during which educational, educational-educational goals are achieved by performing predetermined
group or individual actions, based on the tools and teaching methodology chosen by the teacher. The article
analyses the essence of the active method in teaching Danish and Spanish to foreign students and provides an
analysis of the SWOT activity and findings of it.

RASTINGUMO SAMPRATA IR JO VERTINIMO AUKSTOJOJE
MOKYKLOJE JZVALGOS

Jurgita Mikelioniené
Kauno technologijos universitetas

Santrauka. Rastingumo savoka XXI amziuje keiCiasi kartu su visuomene. Tam nei§vengiamai turi
jitakos globallis pokyciai — technologijy, medijy plétra, poreikis ugdyti visapusiskai iSsilavinusig asmenybeg.
Svarby vaidmenj taip pat turi ir poziliris | vieng i$ esminiy kompetencijy rastingumo sampratoje — kalbos
kompetencija, kuri, suprantant rastinguma pacia siauriausia prasme, yra tapatinama su raSybos ir skyrybos
taisykliy laikymusi, o vertinant auksStosios mokyklos studenty raStinguma — apima dar ir kalbos kultiros,
akademinio stiliaus, taisyklingy terminy parinkimo, kompiuterinio rastingumo normy paisyma, Kitaip tariant,
akademinj raS§yma, grindziama kritiniu mastymu. Siame straipsnyje trumpai pristatoma Siuolaikiné
raStingumo sgvoka, raStingumo ugdymo biidai auksStosiose mokyklose ir apzvelgiamos technologijy ir
socialiniy moksly krypties studijy programy studenty rasto darby ypatybés, turéjusias jtakos vertinant rasto
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darbus prastais pazymiais, o baigiamuosius projektus vidutiniu ar Zemu rastingumo lygiu. Svarstoma, kaip
galima akademinj raStinguma, kuris pirmiausia suprantamas kaip dalykinio rastingumo ir kalbinio
taisyklingumo vienoveé, dar labiau pegerinti.

ReikSminiai Zodziai: rastingumas, akademinis raSymas, kalbinis taisyklingumas, rastingumo
vertinimas

Ivadas. Skaitmeninis, medijy ir informacijos rastingumas $alia dalykinio (kartais jvardijama
ir konkrefiau — finansinio, sveikatos, kultiirinio, zaliojo ar pan.) raStingumo S§iuo metu
pageidaujamas kaip vienas svarbiausiy iSsilavinusio ir globaliai darbo rinkai pasiruoSusio
specialisto gebéjimy. Nuo rastingumo sgvokos neatsiejamas tapo asmeninio tobuléjimo, socialinés
itraukties, mokymosi visg gyvenima poreikis ir kokybé. Europos Tarybos 2018 m. geguzés 22 d.
Rekomendacijoje dél bendryjy mokymosi visg gyvenima gebéjimy Europos Sajungos valstybéms
naréms rekomenduojama pakelti pagrindiniy gebéjimy (rastingumo, gebéjimo skaiciuoti ir baziniy
skaitmeniniy jgudziy) lygj, taip pat kelti kalbiniy kompetencijy lygj (kiek tai susij¢ tiek su
oficialigja, tiek su kitomis kalbomis) (Europos Taryba, 2018). Aukstojo mokslo jstaigose minétus
visapusisSkai rastingo zmogaus gebé¢jimus bandoma ugdyti jgyvendinant misija ugdyti kritiskai
mastancig asmenybeg. ,,Universitetinio lavinimo koncepcija visada siejosi su liberaliojo ugdymo
id¢ja, kurig iSreiSkia kritinio mastymo, iSlaisvinancio konstruktyvig ir kiirybingg mastysena,
ugdymas‘ (Rakutiené, JanuSaitiené ir Adomaitiené, 2018, p. 280).

Nekelia abejoniy, kad Salia naujy kompetencijy, islieka svarbus ir kalbinis rastingumas, nes
nuo kalba perteikiamy ziniy didZigja dalimi priklauso ir visuomenés pazanga. Taciau reikia sutikti,
kad net praéjus daugiau kaip 30 mety nuo Nepriklausomybés pripazinimo, universitetams
deklaruojant humanitariniy ir visuomenés moksly svarbg, ,humanitariniy ir socialiniy dalyky
vaidmuo technologiniy ir fiziniy (techniniy) moksly studijose i§ esmés nepakito, <...> jie nelaikomi
tokiais pat svarbiais kaip mokomieji dalykai, tiesiogiai susije su specialybe® (Rakutiené ir kt., 2018,
p. 281).

Sio tyrimo tikslas — apzvelgti $iuolaiking akademinio rastingumo sampratg ir jo gerinimo
budus bei pateikti jzvalgy apie realig situacijg remiantis patirtimi dirbant su ne filologinés studijy
krypties programy studentais Kauno technologijos universitete.

Metodologija

Remiantis sistemine ir kritine literatiros analize palieiama S$iuolaikiné rastingumo (placigja ir
siaurgja prasme) samprata, akademinio rastingumo vertinimo Kkriterijai. Toliau pristatomos Kauno
technologijos universitete taikomos akademinio rasStingumo gerinimo priemonés, rastingumo
vertinimo metodika ir jzvalgos taisant Informatikos fakulteto pirmo kurso studenty akademinius
tekstus (moksling es¢) ir, remiantis Ekonomikos ir vadybos fakulteto magistro baigiamyjy projekty
kalba, nustant rastingumo lygj. Taikomas aprasomasis analitinis metodas.

Rastingumas kaip esminé Ziniy ir informacijos visuomenés kompetencija

Rastingumas, net pacia siauriausia — gebé&jimo skaityti ir rasSyti prasme, — ,,vienas svarbiausiy
kultiiros, zmogiskojo kapitalo rodikliy, nes raStingi Zzmonés pigiau ir greiiau jgyja dalykiniy
igidziy, turi geresnj socialinj ir ekonominj statusa, galimybe siekti auksStojo mokslo, geresnes
karjeros ir sveikatos perspektyvas® (Visuotiné lietuviy enciklopedija, 2011, p. 576). Remiantis
siaurgja raStingumo samprata grindziamais 2009 mety Jungtiniy Tauty ataskaitoje pateiktais
statistiniais duomenimis, Lietuvoje 99,7 proc., o 2011 m. jau 100 proc. gyventojy buvo rastingi
(World Bank, 2022). Siais laikais tokia statistiné rastingumo samprata jau visame pasaulyje i§
esmés yra nebeaktuali. Dar 1958 m. UNESCO jteisintas rastingumo kaip gebéjimo atpaZinti,
suprasti, interpretuoti, kurti, bendrauti, skai¢iuoti ir naudoti jvairiose situacijose atspausdintus bei
parasytus duomenis (Montoya, 2018) suvokimas iSsiplété. Visuotinai sutariama, kad dabar ji
formuoja ne dvi, o keturios kalbinés veiklos riisys: kalbéjimas, klausymas, skaitymas ir raSymas. Be
to, visos jos grindziamos svarbiu kognityviniu geb¢jimu — kritiniu mastymu, kurio ugdymas yra
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jvardijamas kaip viena i$ svarbiausiy ne tik aukstojo mokslo, bet kiekvienos Svietimo jstaigos
misijy.

Kei¢iasi ne tik rastingumo, bet ir padios kalbos esminiy funkcijy suvokimas. ,,Siandien
kalba yra butinas mokslinés komunikacijos, naujy ziniy kiirimo, sklaidos ir saugojimo démuo, todél
Ji turi buti aiski, sklandi, tinkama Siuolaikinéms technologijoms ir bendravimo terpéms* (Vaisniene,
2019, p. 3). Visuomenés pozilris ] rastinguma, i kalbos klaidas, kalbos normy paisyma, reguliavima
ir kt., diskusijos, memorandumai ne tik akademingje aplinkoje, bet ir kitose institucijose,
socialiniuose tinkly forumuose ar kitose medijose rodo Siy temy aktualumg ir prieStaringg
vertinimg. R. Dobrzinskien¢ (2015), tyrusi Mykolo Romerio universiteto studenty rasto darbus,
konstatuoja, kad ,kalbinis rastingumas menksta ir tai rodo ne tik prastesnes lietuviy kalbos
gramatikos Zinias, bet ir pacig visuomenés rastingumo tendencija — prasté¢jant kalbiniam
raStingumui, prastéja ir bendrasis rastingumas, galimybés s¢kmingiau plétoti kompetencijas, ugdyti
asmenybe, iSsaugoti tautinj identiteta” (p. 54).

Bet kuriuo atveju, aukstosios mokyklos negali likti nuosalyje, nes tesdamos buvusiy abiturienty
ugdyma turi ripintis ir jy rastingumu, plésti jj naujais geb¢jimais. [prasta auksStojo mokslo kontekste
minéty keturiy kalbiniy kompetencijy ir jas papildanciy kity gebéjimy (informacijos ir skaitmeninio
rastingumo) visumg vadinti akademiniu rastingumu (angl. academic literacy), apie kurio ugdyma ir
vertinimg ir bus kalbama tolimesniuose skyreliuose.

Akademinio rastingumo ugdymas

Aukstojoje mokykloje studentai Zinias ir geb¢jimus atskleidzia savarankiskuose rasto darbuose. I$
dazniausiai raSomy minétini es€, referatas, refleksija, dienorastis, semestro projektas, ataskaita,
baigiamasis projektas ir kt. Salia dalykinio turinio kaip vertinimo kriterijus neretai jtraukiamas ir
kalbos taisyklingumas, kuris yra labai svarbi akademinio raSymo dedamoji. Akademinio raSymo
gebéjimai ar jgiidziai rasto darbuose tarsi suaudziami i tanky teksto audinj i§ penkiy gijy (kritinio
mastymo, gramatikos, teksto struktiiros ir zanro, tinkamo Zodyno parinkimo ir paties raSymo /
teksto rinkimo kompiuteriu), arba, pasak J. Sedita’os (2022), akademinis tekstas primena i§ keliy
sruogy stipriai susukta virve (Pav. 1).

KRITINIS MASTYMAS:

o idéjy generavimas, informacijos
rinkimas;
o raSymo proceso organizavimas:

pasirengimas rasyti, pirmo varianto raSymas,

galutinio teksto taisymas
GRAMATIKA:

o morfologijos ir sintaksés zinios; r
° sakiniy konstravimas; -
o skyryba

TEKSTO STRUKTURA:

o naratyvinés, informacijos persakymo,
nuomonés perteikimo struktiiros;

o pastraipos kiirimas;

o turinio klirimas (aprasymas;
priezastis / pasekmé; lyginimas / gretinimas;
problemos kélimas / problemos sprendimas ir
kt.);

o jungiamieji zodziai
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RASYMO AMATAS:
o tinkamy zodziy, terminy paieska;
o tikslinés auditorijos suvokimas;
o kalbinés priemonés.

GALUTINIO VARIANTO PARENGIMAS:

o raSybos ir skyrybos klaidy tikrinimo
programy naudojimas;

° taisyklingas teksto rinkimas
kompiuteriu

Paveikslas 1. Rasymo ,,virvé* (pagal Sedita, 2022)

Kiekviena aukstoji mokykla, sieckdama gerinti studenty, apskritai, visos akademinés
bendruomenés kalba, kelti jy akademinio, taip pat ir kalbinio rastingumo lygj, rengia ir leidzia
jvairiy mokymo ir metodiniy priemoniy (pavyzdziui, Buivydiené, Kirvaitis, Rutkiené ir
Vladarskien¢, 2019). Daugelis universitety, kolegijy jtraukia akademinio rasymo, profesings,
dalykinés, specialybés kalbos ar pan. kursus j studijy programas ar laisvai pasirenkamy dalyky
sarasus, teikia kitokig pagalba ne tik studentams, bet ir déstytojams (pavyzdziui, organizuojami
seminarai ir kt.). Ne i$§imtis ir Kauno technologijos universitetas (toliau — KTU). KTU visi studentai
baigiamuosius projektus ir kitus studijy rasto darbus privalo rengti pagal 2019 m. iSleistos
metodinés priemonés ,,Rasto darby rengimo metodiniai nurodymai“ (Berkmanien¢ ir kt., 2019)
reikalavimus'. Siame leidinyje vienas i§ skyriy yra ,,Akademinis raSymas®, kurj sudaro aktualiy
mokslo kalbos rasybos, skyrybos klausimy, mokslinio stiliaus bruozy ir kitos temos. Universiteto
virtualiojoje mokymosi aplinkoje ,,Moodle* yra prieinamas akredituotas savarankiSsko mokymosi
kursas ,,Specialybés kalbos pagrindai® (parengé V. CelieSiené ir V. Stankeviciené). Kiekvieng
semestrg, prie§ tvirtinant baigiamyjy projekty temas, jos pateikiamos kalbininkams perzitréti ir
koreguoti. KTU déstytojai lituanistai ugdo ne tik studenty, bet ir visos akademinés bendruomeneés
kalbinj raStinguma: minétini seminarai aktualiais terminologijos klausimais, kartu su Valstybine
lietuviy kalbos komisija (toliau — VLKK) kasmet organizuojamos eksperty paskaitos apie dabarting
kalba, kalbos normas, mokslinj diskursg ir kt.

Kalbant apie akademinio rasymo, kaip sudétinés akademinio rastingumo dalies, déstyma
KTU, laikomasi Siuolaikinéje aukstojo mokslo didaktikoje jau jsitvirtinusio supratimo, kad
akademinis raStingumas gali / turi biiti ugdomas integruojant jj i dalyko déstyma (Wingate, 2015),
kad jis yra neatsiejama dalykinio mastymo dalis ir galbiit yra veiksmingesnis, kai ugdomas ilgesnj
laikg ir ugdomas kaip dalyko dalis taikant jtrauky ir tvary poziiirj j integruota mokymo programa
(Calvo et al., 2020). Tod¢l jau keleri metai su nedidelémis iSimtimis? atsisakyta specialybés kalbos
kaip atskiro dalyko nefilologinése studijy programose, o i visy pirmosios pakopos ir vientisyjy
studijy programy pirmg semestrg yra jtrauktas Jvado j specialybe studijy modulis, kuriame
numatytos ir akademinio ra§ymo temos (6—8 akad. val. auditoriniy uzsiémimy ir 9 akad. val.
studenty savarankiSko darbo). Jy metu studentai supazindinami su akademiniy raSto darby struktira,
kalba ir stiliumi, profesinés srities terminijos ir norminamaisiais Saltiniais, mokomi formuluoti
problema, argumentuoti, cituoti, apibendrinti ir kt. Igytas Zinias studentai atskleidZia raSydami
pazymiu vertinama moksling es¢, kurioje svarsto pasirinkta ir su studijy sritimi susijusig bei
visuomenei aktualig problema.

KTU kalbininky veiklai su studentais yra numatyta valandy ir bakalauro baigiamyjy
projekty studijy moduliuose (apie 3 proc. modulio apimties, t. y. apie 24 akad. val.): vykdomos
individualios ir grupinés konsultacijos studentams apie jy baigiamyjy projekty teksto kalbos
klaidas, tinkamg terminy vartosena, o paskutinio semestro pradzioje skaitoma paskaita apie rasto
darby kalbinj taisyklinguma, formaliuosius baigiamojo projekto reikalavimus ir kt. Studentai su
priskirtu kalbininku gali konsultuotis ir el. pastu.
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Tyrimas (Rakutiené ir kt., 2018, p. 290) parodé, kad ,,studentai universitete tikisi rasti
paritetinius, lygybés principais paremtus santykius, ir yra linke déstytojo asmenyje izvelgti ne tik
dalykinés informacijos perteikéja, bet ir draugiska ugdytoja, skatinantj studentus bendrauti ir
bendradarbiauti“. Todél ugdant rastinguma ne tik per skaitymg ir raSyma, bet ir per klausyma,
svarbu, kad déstytojy kalba nenusileisty iki profesinio zargono lygio, ir ne tik per paskaitas,
konsultacijas, bet ir vadovéeliuose, pateiktyse, uzduotyse bity studentams taisyklingos, aiSkios,
tikslios akademingés kalbos pavyzdys.

Rastingumo vertinimo jZvalgos

Dar 2001 m. atliktas V. Salienés tyrimas parodé, kad vidurinés mokyklose baigiamosiose
klasése sureik§minamos gramatikos taisyklés (geb¢jimas rasyti be raSybos ir skyrybos klaidy), o
ne(si)mokymas mastyti lémé ir atitinkamg absolventy rastingumo lygj. Kadangi universitetuose,
kolegijose nefilologiniy studijy programose raSybai, skyrybai ar apskritai akademiniam rastingumui
neskiriama visai ar tik minimaliai démesio, neverta stebétis, kad kai kurie studentai, baigdami
bakalauro studijas, raso blogiau nei pirmame semestre. Tiek abiturienty raSiniuose, tiek pirmosios
pakopos studenty rasto darbuose vyrauja dél netaisyklingos tarties atsirandancios balsiy ir dvibalsiy
raSybos klaidos, nerandama metody kaip geriau suvokti nosiniy balsiy, ypa¢ Zodziy galiinése,
raSyba, neiSmokstamos ir netaikomas zodziy raSymo kartu ir atskirai taisyklés, opi kalbos normy
suvokimo problema, daug skyrybos klaidy (Tamulioniené, 2015; Dobrzinskiené, 2015). Minétos
autorés ir kiti tyr¢jai atkreipia démesj, kad dél technologinés pazangos, skaic¢iukinés klaviatiiros ir
elektroninés komunikacijos pastebimas polinkis neraSyti diakritiniy zZenkly. Akivaizdu ir tai, kad
bent jau pirmosios studijy pakopos studentams nuolat pritruksta paskutinés valandos parasytam
tekstui perskaityti, korektiiros, teksto spausdinimo klaidoms iSsitaisyti, apskritai, galima svarstyti
apie tokiy savybiy kaip atidumas, kruopStumas, pareigingumas ir pan. stoka.

Kaip jau buvo minéta ankstesniame skyriuje, visi KTU pirmo kurso studentai raSo moksling
esé, kuri vertinama uz jgyty ziniy ir geb&jimy atskleidima per akademinio ra§ymo paskaitas ir
pratybas. Reikia pasakyti, kad dauguma studenty stengiasi atlikti uzduotj kuo geriau, taciau turimos
raStingumo spragos ir dél kity, jau aptarty veiksniy, jtakos daromy klaidy randama daugelio
tekstuose. Informatikos fakulteto pirmo kurso studenty rasytose es¢ pastebimos nosiniy rasybos
klaidos zodziy Saknyse ir galiinése, ypa¢ vienaskaitos galininko, tariamosios nuosakos formose
(mgstas, Zgla. issitisti, priezgstis, turétu = mastas, zala, iSsiysti, ggsdina, priezastis, turéty). llgyjy ir
trumpyjy balsiy rasybos klaidy irgi pasitaiko (buty = bity, figura = figira), painiojama e su é
(atvéjis = atvejis, susidoméje Zmones = zmonés), neskiriama, kada raSoma o, o kada uo (jvairiuose
situacijose = jvairiose situacijose). Kai kurioms rasybos klaidoms atsirasti padeda ir angly kalba
(systema = sistema). Jos itaka pastebima ir renkantis netinkamus terminus (chatbotas = pokalbiy
robotas). Argumentas — ,.taip visi sako daznai skamba studentams teisinant aplikacijg (= mobilioji
programa), blogg, blogerj (= tinklarastis, tinklarastininkas). Neteiktiny vertiniy (jtakoti, ko
pasekoje ar ko pasékoje ir kt.) taip pat yra, nors studentai nemoka rusiskai nei rasyti, nei skaityti, nei
kalbeti. IS kalbos kulttiros klaidy minétina vis dar pasitaikanti jungtuko kad su bendratimi tikslui
reiksti vartosena (kad surasti norimg informacijg). Studentai mokslingje esé ne visada taisyklingai
paraso sudurtinius Zodzius su pirmuoju tarptautiniu démeniu, tiksliau neatpazjsta, kad tai vienas
zodis, o ne zodziy junginys arba tiesiog versdami i§ angly kalbos per daug apie tai negalvoja (video
medziaga = videomedziaga; vaizdo medziaga). Daug Salutiniy sakinio, iSpléstinio dalyvinio
pazyminio, einan¢io po pazymimojo zodzio, skyrybos klaidy. Dazniau nei prie§ kelis metus
klystama raSant kablelj prie§ nesikartojant] jungtukus bei, ir, ar (greiiausiai taip pat dél angly
kalbos itakos): Greitos raidos kompiuteriy privalumai, bei tritkumai. Nemastant atskiriamas
veiksnys nuo tarinio: Pirmieji kompiuteriai, neturéjo daug funkcijy. Ne visi pirmakursiai net po
pratyby jsidémi, kaip taisyklingai tekste kompiuteriu surinkti lietuviskas kabutes, apimties bruksnj.
Daznai pamirStama ten, kur reikia, palikti tarpus ir kt. (2%-5% = 2 %—5 %, 14.15€ = 14,15 €).
Taciau didziausig nuostaba (net ne dél raSybos ar skyrybos, bet apskritai dél to, kaip taip raSantys
zmongs iSlaiko lietuviy kalbos brandos egzaming ir jstoja ] universitetg), kelia tokie ir j juos savo
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berastybe ir beprasmybe panasiis sakiniai: Vieni virusai vadinami kirminais (angl. Worms) patenka
j operaciné sistemq ir pradeda daugintis, pasiekia skirtingus failus ir juos kopyjuojq. Kibernetinés
atakos vercia asmenj mastyti, kodél jmoné jo duomenis nesaugojo stipriau, ir vercia visuomené
galvoti, kiek duomeny kiekvienas Zzmogus isvis duoda didZiom kompanijom.

Kalbant apie antrosios studijy pakopos studenty rastinguma paminétina, kad magistrantai jau yra
brandesnés asmenybes, todél | visas uzduotis, taip pat ir i jy kalbos kokybe zitri daug atsakingiau.
Taciau 2013-2014 m. Valstybinés lietuviy kalbos komisijos inicijuotas tyrimas, kurio metu buvo
vertinama auks$tyjy mokykly vadovéliy, magistro baigiamyjy projekty ir daktaro disertacijy
santrauky kalba, parodé zema rastingumo lygj® ir Kauno technologijos universitete.

Reikia pasakyti, kad po VLKK atliktos patikros KTU atkreipé démesj | nepakankamg siekj ugdyti
raStingas asmenybes ir émési jgyvendinti pateiktas rekomendacijas per anksCiau aprasytas
priemones, taip pat, atsizvelgiant | magistranty baigiamyjy projekty kalbos taisyklinguma nuspresta
vertinti jy rastingumo lygj.

KTU magistro baigiamyjy projekty studijy moduliuose yra numatyta 3 proc. dalis (12 akad.
val.) kalbininky veiklai su studentais. KTU baigiamyjy projekty rengimo ir gynimo tvarkos aprase,
patvirtintame KTU rektoriaus 2020 m. spalio 21 d. jsakymu Nr. A-485 ,,D¢l Kauno technologijos
universiteto baigiamyjy projekty rengimo ir gynimo tvarkos apraSo patvirtinimo®, nustatyta, kad
magistro baigiamojo projekto teksto kalbos taisyklingumo lygis yra vertinamas. Studentai ne véliau
kaip iki semestro vidurio kalbininkui turi atsiysti 5 lapus baigiamojo projekto teksto pirminei kalbos
patikrai atlikti. Sios patikros metu i3taisomos klaidos, pateikiami komentarai, j kuriuos bitina
atsizvelgti rengiant visg projekto teksta. Dalyvavimas VLKK koordinuojamos Valstybinés kalbos
vartosenos, norminimo ir sklaidos programos projekte ,,Baigiamyjy projekty kalbos tvarkyba“
leidzia teikti konsultacijas kalbos klausimais magistrantams viso semestro metu.

Iki projekto gynimo likus ne maziau kaip 15 dieny studentai turi atsiysti visg projekto teksta,
o kalbininkai, atsitiktinai perskaite¢ 5 lapus, nustatyti kalbos taisyklingumo lygj ir jj jraSyti i
baigiamojo projekto modulio jvertinimy suvesting. Studenty, kuriy raStingumo lygis yra Zemas,
projekty gynimo kvalifikacinei komisijai rekomenduojama nevertinti auk$¢iausiais balais.

KTU magistro darby kalbos taisyklingumo patikra vykdoma remiantis jau minéto aukstyjy
mokykly magistro darby kalbos taisyklingumo tyrimo vertinimo kriterijais ir metodika, nustatytais
eksperty grupes (vadove Vilija RagaiSiené), sudarytos i§ visy Lietuvos aukstyjy mokykly déstytojy
lituanisty atstovy. Rastingumas aukstas — iki 5 klaidy, vidutinis — 6—10 klaidy, zemas — daugiau nei
10 klaidy. Vertinama rasyba, skyryba‘, rastvedybos dalykai, kalbos kultiiros klaidos, terminija.
Formalieji dalykai (korektiiros, kompiuteriu renkamo teksto klaidos) nejeina j bendrg klaidy skaiciy,
taciau jei tokiy pazeidimy daug, darbas nevertinamas kaip auksto rastingumo.

Vertinant magistranty darbus randama visy minéty tipy klaidy. NeiSvengiama ir ty, kurios
buvo minimos anksciau, apzvelgiant pirmo kurso studenty raSomy moksliniy es¢ trukumus. Ir nors
antrosios studijy pakopos studenty darbuose vis dar pasitaiko ilgyjy ir trumpyjy, nosiniy balsiy
Saknyse ir gallinése raSybos klaidy, taciau galima teigti, kad jy tikrai jau daug maziau.
Magistrantams labiau nei pirmosios pakopos studentams biidingesnés yra didziyjy raidziy rasybos
sudétiniuose pavadinimuose klaidos (Pasaulio Ekonomikos Forumas = Pasaulio ekonomikos
forumas, Lietuvos Respublikos Statistikos departamentas = Lietuvos Respublikos statistikos
departamentas). Magistrantai neparodo pastebimai geresniy skyrybos ziniy (lygiai taip pat neskiria
Salutiniy sakiniy, iterpiniy, iSpléstiniy pazyminiy arba be reikalo deda kablelj prie§ nesikartojancius
jungtukus), taciau jie jau turi daugiau teksto spausdinimo patirties, todél jy tekstai turi maziau
formaliy netikslumy, jy projektuose jau nebéra ,,Sveplos* raSysenos. Sunkiausiai sekasi iprasti déti
ten, kur reikia, ilgg briikSnj, uzmirStami tarpai po skaitmeny prie§ procento Zenklg ar matavimo
vienetus. Apskritai, magistranty kritinis mastymas yra aukstesnio lygio, jy pozitris j kalba, kalbinj
ir teksto spausdinimo taisyklingumg yra daug sgmoningesnis ir atsakingesnis. Po pirmosios teksto
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patikros gave kalbininky pastabas, magistrantai intensyviai konsultuojasi, patys iesko informacijos
raSybos ar kituose norminamuosiuose Saltiniuose, bendruosiuose ir specialiuosiuose Zodynuose.

Rasydami projekty teoring dalj, pateikdami mokslinés literatiros apzvalga daug démesio
magistrantai savo darbuose turi skirti svetimvardziams, nes tekste juos reikia sugramatinti
(intensyviai mokydamiesi is Henry Ford = is Henry'io Ford'o). Neretai klausimy (kartais net
diskusijy) kyla dél taisyklingo termino parinkimo, ypac, jei analizuojama gana nauja sritis ir
lietuviska jos terminija dar néra nusistovéjusi. Pavyzdziui, KTU Ekonomikos ir vadybos fakulteto
magistry baigiamuosiuose projektuose buvo taisyta block chain (= bloky grandiniy) technologija,
skaitmeninis marketingas (= rinkodara), bitcoiny (= bitkoiny) kasykla, startupas (= startuolis),
ofSoriné (= lengvatinio apmokestinimo) bendrové ir kt. Todél studentams ne tik prie§ rasSant
baigiamuosius projektus, bet kiek jmanoma anksciau reikia zinoti apie tokiy kalbiniy istekliy kaip
Lietuvos Respublikos terminy bankas, Europos Sajungos daugiakalbés terminy baz¢ (IATE), jvairiy
specialiyjy zodyny, standarty egzistavima ir gebéti jais naudotis.

Atskirai norétysi atkreipti démesj 1 gausy linksniy vartosenos klaidy skaiciy. Versdami
angly, rusy ar kitomis kalbomis parasytag moksling literattira, skaitydami nekokybiskus vertimus ar
netaisyklingai paraSytas mokomasias knygas studentai ir patys daro daug klaidy. Vienos i$
dazniausiai pasitaikan¢iy — abstrak¢iyjy daiktavardziy paskirties atspalvio naudininkas vietoj
bendraties (ekonomikos prognozavimui = ekonomikai prognozuoti;, zmogiskyjy resursy valdymui =
Zmogiskiesiems resursams valdyti; mokslinés problemos identifikavimui ir teorinio modelio
sukiuirimui = mokslinei problemai identifikuoti ir teoriniam modeliui sukurti); bido, buvio
vietininkas (valstybiniame lygmenyje = lygmeniu, bet kokiose sqlygose = bet kokiomis sqlygomis;
galutiniame rezultate (= galutinis rezultatas); dalyvauja turinio kiirime ( = kuria turinj); darbuotojy
tarpe (= tarp darbuotojy).

Pirmas lituanistui atsiysto teksto iStraukos variantas labai skiriasi nuo galutinio rezultato.
Dauguma studenty stengiasi atsizvelgti j pastabas, konsultuojasi papildomai. Daug labiau laikomasi
formaliyjy ir kity metodiniy rasto darby reikalavimy. Tam jtakos turbiit turi paties projekto verte,
galutinio pazymio svarba, pagaliau suvokimas, kad net ir maziausia kalbos klaida gali gadinti
bendrg gerai parengto darbo ispudi. Todél Zemu rastingumo lygiu kiekvienais metais vertinama vis
maziau magistranty.

Panasi rastingumo metodika taikoma ir kitose aukstosiose mokyklose, yra skelbta tyrimy
apie studenty baigiamyjy projekty kalbos trikumus, mokslinio stiliaus ypatumus (Maciené, 2018,
2021). Remiantis jais ir jZvalgomis taisant studenty darbus ir vertinant rastinguma KTU galima
teigti, kad pagrindiniai kalbos, mokslinio stiliaus trikumai ir akivaizdziausios rastingumo spragos
S$iuo metu visur yra labai panasis, todél tai turéty biiti sprendziama ne tik per kiekvieno universiteto
ar kolegijos iniciatyvas, bet per visuotinius, Lietuvos Svietimo ir mokslo politikos jpareigojancius
tiek kalbinio taisyklingumo (kitaip tariant, klasikinio rastingumo), tiek } visy dalyky déstyma
integruoto akademinio rastingumo gerinimo buidus.

ISvados

1. Rastingumo savoka Siais laikais labai i$siplété, visapusiskai rastingas Zzmogus ne tik turi rasyti be
klaidy, taciau parodyti kritinj ir analitinj mastyma, dalykinj, informacinj bei medijy (skaitmeninj)
raStinguma.

2. Aukstyjy mokykly nefilologinése studijose rasybai, skyrybai, teksto rinkimui kompiuteriu i§
esmés néra galimybés skirti atskiry moduliy, todél akademinio raSymo Zzinias ir gebéjimus reikia
nuolat ugdyti integruojant j visus dalykus, suteikiant ziniy apie tinkamus informacijos ir kalbos
norminamuosius Saltinius bei terminologijos iSteklius, o déstytojams rodant taisyklingos kalbos
vartosenos pavyzdj, skiriant daugiau raSymo uzduociy.

3. Studenty akademiniy rasto darby kalbinio taisyklingumo vertinimas, raStingumo lygio
nustatymas motyvuoja studentus raSyti taisyklingiau, atidziau ir moksliniu stiliumi. Todél
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raStingumo vertinimo kriterijus (neuzmirstant ir taisyklingo teksto rinkimo kompiuteriu) turi biiti ne
tik akademinio raSymo temai skirtose uzduotyse ar baigiamajame projekte, taciau turéty buti ir
vertinant kiekvieno dalyko rasto darbus.
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Summary
CONCEPT OF LITERACY AND INSIGHTS IN ITS ASSESSMENT IN HIGH SCHOOL

This article briefly presents the modern concept of literacy, methods of literacy education in higher education
institutions, and reviews the characteristics of the written works of students in technology and social sciences
study programs, which had an impact on the evaluation of written works with poor grades, and final projects
with an average or low level of literacy. It is considered how academic literacy, which is primarily
understood as the unity of subject literacy and linguistic correctness, can be further improved.

Key words: literacy, academic writing, linguistic correctness, literacy assessment.

DISTANZLERNEN: ERWEITERUNG DER LERNMOGLICHKEITEN
Giedré Pauriené
Kaunas University of Applied Sciences (LITHUANIA)

Zusammenfassung. Ziel des vorliegenden Artikels ist es, zu erheben, welchen Beitrag der
Distanzunterricht leisten soll, um die Lernmoglichkeiten zu erweitern. Die Vielfalt an Informationen und
neuen IKT hat das Konzept des Distanzunterrichts erweitert: Sozial gerechte Bildung wird umgesetzt, und
das Hauptziel der langfristigen Bildungsstrategie ist es, den Zugang zum Lernen und lebenslanges Lernen in
der Gesellschaft sicherzustellen.

Schliisselwdrter: Distanzlernen, Distanzunterricht, Erweiterung der Lernmoglichkeiten.
Einfithrung

Aktualitéit dieses Artikels basiert sich auf der Aussage, dass die Technik aus der modernen
Welt nicht mehr wegzudenken ist. Man kann davon ausgehen, dass jeden Tag etwas erfunden,
geschaffen wird. Ein gewdhnlicher Mensch braucht nur stidndiges Lernen und Fortbildung. Leider
einige aus gesundheitlichen Griinden, andere aus Zeitmangel konnen dazu nicht geniigend Zeit
einrdumen. Hier eilen die Technologien zu Hilfe, die eine neue Art des Lernens bieten — das
Distanzlernen. Es wird prognostiziert, dass es im Laufe der Zeit keine Schulen oder Universititen
geben wird, alles wird durch Distanzunterricht erfolgen.

Distanzlernen wird von verschiedenen Gelehrten umfassend erforscht und beschrieben, die
die unterschiedlichen Vorteile des Fernunterrichts hervorheben. Distanzunterricht konnte im
Erwachsenenbildungssystem die Zuginglichkeit des Lernens verbessern und dazu beitragen, das
Lernen ndher an den Arbeitsplatz zu bringen [14, S. 27].

Zu Popularitit des Distanzlernens hat auch besonders Corona Pandemie beigetragen [9, S.
29]. Wie hat man dem Gedanken iiber Distanzlernen begegnet: es war ruhig genug, weil wir uns
nicht wirklich vorgestellt haben, wie es sein wiirde; wir dachten, es wire kurz. Wir bekamen Angst,
als wir mit der Vorbereitung begonnen haben. Zahlreiche Workshops haben uns mit Informationen
zu moglichen Lernumgebungen, Plattformen und anderen Wegen iiberfordert. Probleme mit
technischen Moglichkeiten haben sich gezeigt. Probleme der Informationskompetenz sind
offensichtlich geworden. Es war schwierig, sich auf die Grundprinzipien des Distanzlernens zu
einigen. Und so begann die Improvisation und die Kreativitit der Lehrer.

Ziel des vorliegenden Artikels ist es, zu erheben, welchen Beitrag der Distanzunterricht leisten
soll, um die Lernmdglichkeiten zu erweitern. Gegenstand des Artikels ist Distanzlernen.
Methodologie der Arbeit ist durch theoretische Methoden charakterisiert: Methode der Analyse der
wissenschaftlichen Literatur, Synthese, Methode der Verallgemeinerung.

138



niversitete’22: tarpkultiiriniai aspektai. Tarptautiné konferencija. Kaunas. LSMU. 2022 11 25.

Ein paar Worte zur Geschichte des Distanzlernens

Der erste Distanzunterricht wurde durch Korrespondenz organisiert. Im Jahre 1925 hat
Universitit im Bundesstaat lowa damit begonnen, 5 akkreditierte Kurse durchs Radio anzubieten.
Im Jahre 1965 war die Alaska Universitdt die erste, die Kurse in Satellitenkommunikation anbot.
Die Verbesserung der Computertechnologie hat zur Entstehung einer Form des computergestiitzten
Lernens gefiihrt [10, S. 15].

Online-Lernen ist eine Moglichkeit, Online-Programme zu verwenden, um mit einem Lehrer
zu kommunizieren, auf Lernmaterialien zuzugreifen, Aufgaben zu erledigen und Kurse zu belegen.
Online-Lernen gilt als Synonyme zum Distanzlernen. Eine virtuelle Lernumgebung (VLU) ist eine
auf Informations- und Kommunikationstechnologien basierende Software, mit der man lernen,
kommunizieren, Lernmaterialien und -aufgaben prasentieren und Tests ablegen kann.

Distanzlernen kann betrachtet werden als die Revolution des Lernens. Jeder, der Zeit und
Lust hat, aus der Distanz zu lernen, kann studieren. Die rdumliche und zeitliche Flexibilitét
erleichtert den Zugang zum Distanzlernen fiir Personen, die ihr reguldres Studium bereits
abgeschlossen haben und die aufgrund bestimmter Probleme keine Hochschulbildung besuchen
konnen. Mitarbeiter konnen auch aus der Distanz lernen, um ihre Kompetenz zu verbessern. Solche
Leute sind ein neues und vielversprechendes Marktsegment.

Vaicitnaite (2012) stellt eine Beschreibung des Distanzunterrichts dar: ,,Es ist ein
kohdrenter selbststdandiger oder Gruppenunterricht, bei dem Lernende und Lehrer durch
Entfernung und / oder Zeit getrennt sind und Kommunikation, Zusammenarbeit, Lehr- und
Lernmaterial werden durch Informations-und Kommunikationstechnologien prdsentiert.” [15, S.
13]. Also Distanzunterricht ist ein konsequentes Einzel- oder Gruppenlernen, bei dem Lernende und
Lehrende durch Distanz und/oder Zeit getrennt sind und Lernmaterialien unter Verwendung von
Informations- und Kommunikationstechnologien (IKT) bereitgestellt werden.

Das Konzept der Informations- und Kommunikationstechnologien

Das 21. Jahrhundert ist ein Zeitalter aufstrebender und sich schnell entwickelnder
Technologien. Neuere und bessere Informationstechnologien durchdringen alle Lebensbereiche.

Das Konzept der Informationstechnologie verbreitete sich um die 1980er Jahre, und der
Kern dieser Technologien war der Informationsfluss, und ihr Anwendungsbereich erstreckte sich
auf fast alle Bereiche menschlicher Aktivitdt, einschlieBlich Bildung. Wenig spéter wurde der
Begriff der Informationstechnologie ergidnzt und eingefilhrt - Informations- und
Kommunikationstechnologien (im Folgenden IKT). Jevsikova at al. (2021), die die Arbeit anderer
Forscher analysiert, stellt fest, dass das Konzept der Informations- und Kommunikationstechnologie
eine Reihe von Methoden und Mitteln zur Verarbeitung von Informationen umfasst, d.h. sammeln,
empfangen, libertragen, sortieren, organisieren, verbreiten [8, S. 518]. Dieser Begriff betont auch
das Wort "Computer" und umfasst verschiedene Methoden und Werkzeuge zur Verarbeitung von
Computerdaten unter Verwendung automatisierter Computerprogramme.

Informations- und Kommunikationstechnologien werden als eine Reihe digitaler Methoden
und Werkzeuge fiir Bildungszwecke bei der Sammlung, Erstellung, Speicherung, Verbreitung und
Transformation von Informationen verstanden [3, S. 15]. Somit kann gesagt werden, dass die
Informationstechnologie verschiedene Hardware und Software zur Informationsverarbeitung
umfasst. Die Software kann Textverarbeitungssysteme, Tabellenkalkulationen und Datenbanken
umfassen.

Es sollte beachtet werden, dass die Notwendigkeit fiir Lehrer, Informations- und
Kommunikationstechnologien im Bildungsprozess zu verwenden, gesetzlich geregelt ist
(Verordnung des Ministers fiir Bildung und Wissenschaft der Republik Litauen (22. Februar 2006)
Nr. ISAK-318 ,Uber die Genehmigung des Verfahrens und der Inhaltsbeschreibung von
Informations- und Kommunikationstechnikkursen fiir Schulleiter, ihre Stellvertreter fiir Bildung,
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Leiter von bildungsorganisierenden Abteilungen®). Das Dokument betont, dass Lehrer und
Personen, die Bildung organisieren, in der Lage sein miissen, Informations- und
Kommunikationstechnologien und das Informationssystem fiir das Bildungsmanagement zu nutzen,
das Wesen der Computerisierung von Schulen zu kennen und in der Lage zu sein, Informationen zu
verwalten. Die Notwendigkeit einer digitalen Kompetenz fiir Lehrkrifte wird auch im Gesetz
(Verordnung des Ministers fiir Bildung und Wissenschaft der Republik Litauen (15. Mai 2014) Nr.
V-436 ,,Aktionsplan fiir den Einsatz von Informations- und Kommunikationstechnologien in der
allgemeinen und beruflichen Bildung 2014-2016) betont, dass die Entwicklung digitaler
Kompetenz in der Bevdlkerung durch die Forderung der Nutzung von Computertechnologien und -
diensten vorsieht. Um dieses Ziel zu erreichen, wird besonderes Augenmerk auf die
Lehrgemeinschaft und die Entwicklung ihrer Kompetenzen gelegt.

Daher fillt bei der Organisation des Bildungsprozesses die Hauptaufgabe den Lehrern zu,
daher ist es wichtig, ihre Kompetenz zur Anwendung von Informationstechnologien zu
beriicksichtigen [4, S. 114]. Besondere Aufmerksamkeit muss &lteren Lehrern geschenkt werden,
die es gewohnt sind, in einem traditionellen Bildungsumfeld zu arbeiten, daher ist es wichtig, die
Féhigkeiten dieser Lehrer im Umgang mit Informationstechnologie zu entwickeln und sich um ihre
Integration in die Welt der Technologie zu kiimmern [16, S. 47]. Die Studenten von heute sind die
ersten, die mit der neuesten Technologie wachsen und reifen, daher stammt der Name ,,digital
natives” [12, S. 29]. Sie konnen sich ihr Leben ohne Computer, Smartphones, Videokameras,
Videospiele und andere digitale Tools und Instrumente nicht vorstellen [4, S. 115]. Aus diesem
Grund ist es bei der heutigen Organisation der Studentenbildung wichtig, Informations- und
Kommunikationstechnologien in den Bildungsprozess einzubeziehen, da sie die Studenten zum
Lernen motivieren, sich engagieren und die Studenten schneller in aussagekriftige Informationen
einbeziehen Informationen mithilfe von Technologie verarbeiten.

Zuriick zum Distanzlernen und seine Arten

Je nach Lernzeit wird das Distanzlernen in drei Arten unterteilt: 1) Synchron; 2) Asynchron;
3) Gemischt. Synchrones Distanzlernen findet schon lange in den Smart-Schulen und diese Schulen
waren der Krisensituation der Pandemie auf den ersten Blick problemlos gewachsen. Technisch
umgesetzt wurde das Konzept bereits ab 2013 mittels Skype und der Lernplattform Microsoft 365
auf der Basis dieser Technologie realisiert [1, S. 33], z. B. Bildungsgang nun zu Corona-Zeiten ein
»lernbegleitendes Lernangebot™, das dem normalen Stundenplan gleicht. Damit ist in diesem
Bildungsgang ein durchgéngiges Lernen und Arbeiten ohne Papier moglich. Alle Dokumente
werden digital in einer SharePoint-Bibliothek innerhalb von Teams gespeichert. Die
Kommunikation und Koordination des Schulalltags erfolgen via E-Mail und Chat innerhalb von
Teams. Sofort- oder Teams-Besprechungen ermdglichen einen synchronen Unterricht mit Einzel-
oder Gruppenarbeit, die Besprechung von Lernergebnissen im Plenum, die Einbindung weiterer
Software iiber das Teilen von Bildschirmen bis hin zur Rechneriibernahme [5, S. 447].

Viele Lehrende sowie Schulen, die sich bisher nicht mit dem Konzept des Distanzunterrichts
auseinandergesetzt haben, nutzen vorwiegend E-Mails, um den Lernenden Aufgaben zu iibermitteln
und mit ihnen in Kontakt zu bleiben. Diese Form der asynchronen Kommunikation ist nicht sehr
lernfordernd, da die Lernenden die Aufgaben zu Hause ohne direkte Lehrerunterstiitzung bearbeiten
missen [7, S. 394]. Sie haben keine unmittelbare Moglichkeit nachzufragen, sondern nur die
asynchrone Nachfragemdglichkeit per E-Mail — wann es eine Antwort auf die Fragen gibt, ist
unklar. Die humane Komponente des Schulunterrichts — der Dialog mit den Lehrenden — fehlt.

Man kann auch iiber gemischtes Model des Distanzlernens reden, das die Merkmale beider
besprochenen Modelle hat, aber synchroner Distanzunterricht ist — unter Beriicksichtigung
padagogisch-didaktischer Gesichtspunkte — eine gute Alternative zum Prasenzunterricht und dem
asynchronen Distanzunterricht in jedem Fall vorzuziehen.
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Distanzlernen im Bildungswesen

Die Entwicklung von Lerntechnologien ist eng mit der Informationskommunikation verbunden.
Es gibt unterschiedliche Ansichten dariiber, warum IKT fiir das Lehren und Lernen wichtig ist. Es wird
angenommen, dass Computer den Lernenden helfen, eine Vielzahl von Rechen, Datenverarbeitungs-,
Informationsbeschaffungslernaufgaben schneller und zeitaufwiandiger durchzufiihren, da Computer
und die integrierten Programme viele Aktionen fiir den Schiiler oder Lehrer ausfiihren.

Es sei darauf hingewiesen, dass das seit 1995 in Litauen entwickelte und kontinuierlich
verbesserte Distanzlernsystem auf dem Aufkommen der neuesten Informations- und
Kommunikationstechnologien und der Entwicklung eines Netzwerks von Teilzeitstudien beruhte.
Daher wird der Einsatz von IKT mit dem Aufkommen des Distanzlernunterrichts besonders
wichtig, daher kann festgestellt werden, dass Informationstechnologien den traditionellen
Lernprozess erweitern [2, S. 12]. Die Entwicklung und Implementierung von Informations- und
Kommunikationstechnologien in Schulen hat zur Entstehung von Distanzlernen gefiihrt [11, S. 34].
Aufgrund der Tatsache, dass die Einfiihrung von IKT in Schulen den Lernprozess interessanter und
innovativer gemacht hat, hat sie grofe Interesse bei den Schiilern geweckt, die Lerninhalte
diversifiziert und Moglichkeiten geschaffen, unabhédngig von Ort und Zeit des Schiilers zu lernen.

Das Internet ist das wichtigste Instrument fiir das Distanzlernen. Die Studierenden sammeln
Material online, présentieren es und erhalten Bewertungen fiir ZweckmaiBigkeit und Korrektheit.
Das Internet wird in der Bildung fiir die Vielfalt der Visualisierung des Unterrichtsprozesses
verwendet, es zeichnet sich durch eine Fiille dynamischer Modelle aus, die die Essenz
verschiedener Prozesse auf Nanoebene darstellen konnen [2, S. 14]. Das Internet fordert auch die
Bildung eines Bildungsprozesses, der zu einem Wechsel von einem Lehrparadigma zu einem
Lernparadigma fiihrt, bei dem der Lernende und nicht der Lehrer im Mittelpunkt steht. Dieser Trend
zeigt sich am deutlichsten beim Distanzunterricht, da der Lehrer nur auf der Ebene des Beraters
verbleibt.

Also das Distanzlernen im Bildungswesen bedeutet: klare Plattformen zu wihlen und zu
versuchen, nicht viel zu springen, weil es sowohl fiir den Lehrer als auch fiir die Schiiler schwierig
ist; sich den Inhalt anzuschauen — es ist klar, dass man sich eingrenzen und die Essenz behalten
muss; die Unterrichtsmethoden zu iiberdenken und fiir das Prinzip zu entscheiden — einfach und
effektiv.

Beobachtungen zur Niitzlichkeit des Distanzlernens

Distanzunterricht ist am niitzlichsten fiir Personen, die keine Bildungseinrichtung besuchen
konnen; die arbeiten und sich verbessern oder qualifizieren mochten; die Lernschwierigkeiten
haben; die sonderpddagogischen Forderbedarf haben; die viel reisen; die in einem Krankenhaus
oder Sanatorium behandelt werden; die sehr talentiert sind; die spezifische psychologische
Kommunikationsprobleme haben. Die Corona-Pandemie hat unsere Lebens- und Lernweise auch
grundlegend verdndert. Es beriihrte alle Aspekte des Lebens der Europder: Arbeit, Freizeit und
Reisen. Lernen, Studium sind keine Ausnahme. Waihrend der Quarantdne schlossen Schulen,
Hochschulen und Universititen monatelang ihre Tiiren und der Distanzunterricht wurde zu einer
neuen Routine.

Eickelmann & Gerich (2020) verweisen in ihrer gemeinsamen Publikation, dass
lernférderliche Potenziale von digitalen Medien besonders in konstruktivistischen Lernsettings mit
schiilerorientierten, problemorientierten und offenen Unterrichtsformen ausgeschopft werden [6, S.
158]. So eréffnen beispielsweise virtuelle Lernrdume, die als ,,digitaler, computerbasierter Wissens-
und Kommunikationsraum* [13, S. 217] verstanden werden, den die Lernenden mithilfe eines
digitalen Endgerdtes betreten, fiir Lernende die zusitzliche Moglichkeit aulerhalb des physischen
Unterrichtsraumes mit anderen Mitschiilern, den Lehrkréiften und dem Material zu interagieren und
die eigenen Kompetenzen zu erweitern. Im virtuellen Raum einer internetbasierten Lernplattform,
einer schulinternen Lernplattform oder einem Lernmanagementsystem lernen Schiiler selbststindig

141



niversitete’22: tarpkultiiriniai aspektai. Tarptautiné konferencija. Kaunas. LSMU. 2022 11 25.

zu arbeiten, sich mit anderen auszutauschen und gegenseitig zu unterstiitzen [13, S. 218]. Die
Lernenden konnen selbst bestimmen wieviel Zeit sie in das Lernen investieren, in welcher
Reihenfolge sie die Materialen bearbeiten, in welchem Lerntempo sie arbeiten, mit welchen
Lernwegen sie die Inhalte erschlieBen, eigene zusidtzliche Zielsetzungen formulieren und
Unterstiitzung geben und bekommen. Daraus ergibt sich die Moglichkeit der Individualisierung und
Selbstregulation des Lernprozesses.

Corona beschleunigt die Digitalisierung des Lernens — es gibt Chancen und Risiken. Bei
allen Bildungsgdngen wihrend des Distanzlernens werden curriculumbasierte Kompetenzen
ausgebildet, digitale Kompetenz, Sozialkompetenz, Planungs- und Handlungskompetenz
sichergestellt, es werden Kommunikation und Arbeitsorganisationen, Flexibilitit vervollkommnen,
Motivation und Selbststindigkeit erhoht. Die hier genannten Kompetenzen sind Bildungsbereiche,
die im Bildungsplan grundsétzlich aufgegriffen und gefordert werden. In Zeiten einer Pandemie
konnen einzelne Bereiche verstiarkt herausfordernd sein (z. B. Kommunikation, Motivation) und
sollten durch die Lehrkraft dann gezielt in den Blick genommen werden. Es ist dann wichtig,
entsprechend nachzusteuern und passende Angebote zu unterbreiten.

Schlussfolgerungen

Folglich hat das Aufkommen von Informations- und Kommunikationstechnologien in der
Bildung den Prozess der Bildung von Schiilern diversifiziert, aber auch Hindernisse fiir Lehrer
geschaffen, da die dltere Generation ihr Wissen vertiefen und ihre Computerkenntnisse verbessern
muss, um Bildungsinhalte gemall den Vorstellungen der Schiiler zu organisieren.

Zusammenfassend ldsst sich festhalten, dass das Distanzlernen eine neue Unterrichtsform
ist, die sich mit der Erweiterung des Informationstechnologiebereichs entwickelt hat und sich an
den Erwartungen und Bediirfnissen der Lernenden orientiert. Vor allem aber steht diese Lernform
allen Menschen offen, unabhingig von Alter, Wohnort oder sozialem Status. Ein weiteres wichtiges
Merkmal des Distanzunterrichts ist, dass die Schiiler den Ort, die Zeit und das Tempo des
Unterrichts wéhlen und individuelle Beratung erhalten sowie mit Hilfe von Informations- und
Kommunikationsmitteln ~ mit  Klassenkameraden = oder Lehrern  kommunizieren und
zusammenarbeiten konnen. Es gibt Fokussierung auf den Lernprozess, Kommunikation zum Lehrer
kann 1:1 gestaltet werden, Kommunikation kann iiber Video oder Chatformate als leichter
empfunden werden, pausen konnen individuell eingelegt werden; Lernen wird nicht mit Schule,
Universitit verkniipft; Transparenz der Lernergebnisse bei Nutzung von Lernapps.

Die Vielfalt an Informationen und neuen IKT hat das Konzept des Distanzunterrichts
erweitert: Sozial gerechte Bildung wird umgesetzt, und das Hauptziel der langfristigen
Bildungsstrategie ist es, den Zugang zum Lernen und lebenslanges Lernen in der Gesellschaft
sicherzustellen.
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Santrauka

NUOTOLINIS MOKYMASIS: MOKYMOSI GALIMYBIU PLETRA

Sio straipsnio tikslas — aptarti nuotolinio mokymosi indélj j siekj isplésti mokymo/si galimybes. Galima
teigti, kad nuotolinis mokymas/is yra nauja mokymo/si forma, kuri vystési pleciantis informaciniy
technologijy sriciai ir pagrista besimokanciyjy liikesciais bei poreikiais. Taciau visy pirma Si mokymo/si
forma yra atvira visiems, nepriklausomai nuo amziaus, gyvenamosios vietos ar socialinés padéties.
Informacijos jvairové ir naujos IKT praplété nuotolinio mokymo samprata: jgyvendinamas socialiai teisingas
ugdymas/is bei pagrindinis ilgalaikés Svietimo strategijos tikslas — mokymosi ir mokymosi visg gyvenimag
prieinamumo visuomenéje uztikrinimas.

RaktaZodziai: nuotolinis mokymas, nuotolinis mokymasis, mokymosi galimybiy plétra.

Summary

DISTANCE LEARNING: DEVELOPMENT OF LEARNING OPPORTUNITIES
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The aim of this article is to ascertain what contribution distance learning should make in order to expand
learning opportunities. The variety of information and new ICT has expanded the concept of distance
education: socially just education is being implemented, and the main goal of the long-term education
strategy is to ensure access to learning and lifelong learning in society.

Keywords: distance learning, distance teaching, expanding learning opportunities.

TARPKULTURINIS BENDRADARBIAVIMAS KAIP PRIEMONE KELTI
KALBU MOKYMOSI MOTYVACIJA: STUDENTU POZIURIO TYRIMAS

Silvija Rakutiené, Sandra Adomaitiené, Vida JanusSaitiené, Indré Vozgirdaité
Lietuvos sveikatos moksly universitetas

Santrauka. Straipsnyje pristatomas 2021-2022 m. m. Lietuvos sveikatos moksly universitete
Veterinarijos fakultete vykdytas jungtinis dvikalbis projektas, kuriame dalyvavo LSMU studentai i§ Lietuvos
ir studentai, atvyke i$ uzsienio Saliy. Taip pat analizuojami studenty pozitrio j §j projekta tyrimo duomenys,
atskleidziantys studenty tarpkultiirinio bendradarbiavimo patirtis. Dalyvavimas projekte studentams buvo
pasiiilytas kaip alternatyva vienam i$ standartiniy-akademiniy atsiskaitymy studijuojant profesing kalbg ir
lietuviy (uzsienio) kalba. Pagrindinis projekto tikslas buvo kelti studenty motyvacija mokytis kalby,
skatinant tarpkultirinj bendravimg ir bendradarbiavima. Projekto rezultatai parode, kad uzduotys, paremtos
natiiraliy kalbiniy situacijy simuliavimu ir leidzian¢ios pasireiksti studenty kirybingumui, yra labiau
motyvuojancios ir patrauklesnés uz standartines uzduotis. Studentai itin noriai jsitrauké | nauja mokomaja
veiklg, dirbo maksimaliai savarankiskai, atsizvelgdami j pateiktus reikalavimus, ir, projektui pasibaigus,
pateike darbus, jrodancius, kad jy kalbinés zinios buvo puikiai pritaikytos duotai kalbinei situacijai. Taip pat
studentai savo atsiliepimuose itin teigiamai vertino suteikta galimybe pabendrauti su kitos kulttiros atstovais,
patobulinti uzsienio kalbos Zinias, patekus ] situacija, kai neturi galimybés komunikuoti gimtaja kalba.
Ateityje projektas turi buti tobulinamas, atsizvelgiant j studenty pastebétus trukumus — laiko stoka ir
nepakankamai aiSkiai pateikta projekto vykdymo informacijg. Straipsnio pabaigoje pateikiamos
rekomendacijos, padésiancios pasalinti projekto organizavimo tritkumus ir pagerinti sickiamus rezultatus.

Reik$miniai Zodziai: tarpkultiirinis bendradarbiavimas, mokymosi motyvacija, projektas.
Ivadas

Besikeiciancios istorinés ir socialinés aplinkybés, mokymo ir mokymosi metody kaita, |
sveikatos profesionalg nukreipti did¢jantys liikesCiai sudaro prielaidas nuolatiniam medicinos
edukacijos atsinaujinimui, o siekis atitikti pasaulinius standartus ver¢ia perzitréti ir tobulinti
ugdymo procesg. Tradicinio mokymo ir mokymosi modelis keiciasi, nes iSkyla nauji poreikiai,
kurie anks¢iau nebuvo aktualls, ir naujos galimybés, kuriy anks¢iau neturéjome.

Globalizacija medicinos srityje pasireiSkia tarptautiniams studentams skiriamy programy
gausa, studenty mainy programomis, gydytojy migracija. Pasaulinés medicininés edukacijos
federacija (WFME — World Federation for Medical Education), atsizvelgdama i postsovietinio
bloko Saliy pastangas integruotis j bendruosius procesus, parengé pasauliniy medicinos mokymo
kokybés gerinimo standarty variantg, skirta Europos Salims, kuriame akcentuojama, kad
komunikaciniai jgiidziai, gebéjimas mokytis ir kelti profesine kvalifikacija visag gyvenima yra
biitinos kompetencijos, norint uztikrinti sekmingg medicining praktika. Ugdymo institucija turi
skatinti studenty kritinj mastyma, ugdyti problemy sprendimo jguidzius. Taip pat studentas turi bti
skatinamas prisiimti atsakomyb¢ uz savo paties mokymosi procesg ir ruoSiamas visa gyvenimag
trunkandiam savarankiskam mokymuisi. Sie akcentai reiskia batinybe pasirinkti tinkamus mokymo
ir mokymosi biidus ir metodus, paremtus moderniomis suaugusiyjy mokymo teorijomis. Studenty
vertinimo principai, metodai ir praktikos privalo skatinti mokymasi ir apimti visas sritis — zinias,
igidzius, vertybes. [1]

Siuolaikingje aukstojo mokslo jstaigoje kiekvienas ugdymo proceso dalyvis yra vienodai
svarbus, déstytojas ir studentas tampa bendradarbiais, kurie yra jsitrauke 1 svarby mokymo ir
mokymosi ciklg. Nuolatiné ugdymo proceso revizija padeda ne tik pasiekti geresniy rezultaty, bet ir
iSvengti galimo karty bei tarpkultiirinio konflikto. Déstytojas vis dar turi atlikti Ziniy pateikéjo,
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ugdymo proceso organizatoriaus, rezultaty vertintojo role, taciau Siuolaikinés edukaciné teorijos
skatina ji prisiimti ugdymo proceso katalizatoriaus vaidmen;j — kurti mokymuisi palankia atmosfera,
skatinti paritetinius santykius, motyvuoti ir aktyvinti studentus, pasitelkiant metodus, kurie galéty
maksimaliai i§laisvinti studenty potenciala.

Studentai, kuriy motyvacinius poreikius déstytojas nuolat skatina ir patenkina, labiau domisi
mokomuoju dalyku, mokymosi imasi entuziastingai, jaucia pasitikéjima déstytoju ir yra atviresni
visoms sitlomoms veikloms. Visa tai pasireiSkia didesnémis pastangomis, naSesniu, atkaklesniu ir
pastovesniu darbu. [2] Lietuvos kolegijose atlikti tyrimai taip pat patvirtina, kad studento
autonomiskumas, asmeniniy tiksly kélimas, tikslingas mokymosi aplinkos ir metody pa(si)rinkimas,
gebé¢jimas dirbti grupése, konsultuojantis su déstytoju, skatina kalby mokymosi motyvacijos raiska.

[3]

Tikslas ir uZdaviniai. Sio tyrimo tikslas — atskleisti tarpkultiirinio bendradarbiavimo jtaka
studenty motyvacijai mokytis kalby: 1. jvertinti studenty pozilirj i vykdyta jungtinj dvikalbj
projekta, 2. iSsiaiSkinti studenty pastebétus tarpkultiirinio bendradarbiavimo pranaSumus ar
trakumus, 3. atsizvelgiant ] studenty jzvalgas, patobulinti projekta, siekiant glaudesnio
bendradarbiavimo ir geresniy rezultaty lavinant studenty uzsienio kalbos (angly ir lietuviy)
komunikacinius jgiidZius.

Metodas. Mokslinés literatiiros analize, studenty neformali kokybiné apklausa, studenty
kiekybin¢ apklausa.

Vykdyto projekto uzduotis, tikslas ir eiga. Dvikalbis simuliacinis projektas ,,Vizitas pas
veterinarijos gydytojg buvo vykdomas 2022 m. pavasarj Lietuvos sveikatos moksly universiteto
Veterinarijos akademijoje. Projekto organizatoriai — keturios LSMU Kalby ir edukacijos katedros
déstytojos, déstancios Profesinés kalbos dalyka Veterinarinés medicinos (VM) programos I kurso
studentams lietuviams ir Lietuviy (uzsienio) kalbos dalyka tos pacios programos II kurso
studentams, atvykusiems i uzsienio.

Projekto uzduoties formuluoté: ,,Remiantis pateiktais lietuviskais apklausy pavyzdZiais ir
privalomu anglisku / lietuvisku zodynu sukurti ir suvaidinti situacijqg angly kalba (vet. gydytojo
vaidmenyje studentas lietuvis), tq paciq situacijq suvaidinti lietuviy kalba (vet. gydytojo vaidmenyje
— studentas uzsienietis)“. Siekiamas rezultatas: ,,Paciy studenty parengta vaizdiné medziaga, kuri
véliau biity naudojama I ir Il kursy VM studenty kalby studijy pratyby metu‘. Tai suponuoja mintj,
kad projekto tikslas yra parengti mokomaja medziaga Veterinarinés medicinos programos
studentams, studijuosiantiems uZzsienio kalbas ateityje. Taciau pagrindinis projekto tikslas buvo
paskatinti tuo metu studijuojanciy asmeny tarpkultiirinj bendravimg ir bendradarbiavima.

Projekto idéja kilo pastebéjus realy poreikj. Neoficialiuose pokalbiuose su LSMU studentais
uzsienieCiais iSrySkéjo problema, kad gyvendami Lietuvoje jie jaucia socialing atskirtj, mazai
bendrauja lietuviy kalba. Studenty zodziais tariant, lietuviskai jie kalba tik su lietuviy kalbos
déstytojais arba tarpusavyje, kai rengiasi lietuviy kalbos pratyboms ar atsiskaitymams. Taip pat
studentai teigia, kad jy pastangos prabilti lietuviskai ne akademingje aplinkoje (autobuse,
parduotuvéje ir pan.) paprastai baigiasi tuo, kad uzkalbintas asmuo t¢sia pokalbj angly kalba. Taigi
patys studentai pripaZjsta, kad jiems labai triiksta lietuviy kalbos praktikos. Zinodami $ig problema,
déstytojai ieskojo galimybés suteikti studentams platforma, kurioje galéty atsiskleisti ne tik jy
turimos lietuviy kalbos zinios, bet ir geb¢jimas tas zinias panaudoti praktiskai, kiirybiskai,
prisitaikant prie kintancios situacijos.

Lietuviai studentai, studijuojantys specialybés angly kalbos dalyka, paprastai nejaucia tokio
komunikacinio trikumo, nes pakankamai galimybiy bendrauti angliSkai randa internete arba
keliaudami j uZsienio $alis. Vis délto dalyvavimas kryptingame dvikalbiame projekte jiems taip pat
tur¢jo biiti naudingas, nes simuliacingje situacijoje dalyvaujantys studentai yra priversti naudoti ne
kasdieng, bet specialybés kalba, pagrista profesinés terminijos vartojimu.
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Studentams buvo pateikta su profesiniu kontekstu tiesiogiai susijusi kalbin¢ medziaga
(pacienty apziiiros protokolai, apraSai apklausoms vykdyti, tyrimy protokolai ir aprasai, kiti
dokumentai), kuri buvo parengta bendradarbiaujant su LSMU Veterinarijos fakulteto déstytojais -
praktikuojanciais veterinarijos gydytojais. Pasitelke Sig medziaga studentai turéjo pasirinkti vieng i$
pateikty temy, sukurti ir suvaidinti vizito pas veterinarijos gydytoja simuliacija angly ir lietuviy
kalbomis, diferencijuodami kalbos sudétinguma pagal pasiekta uzsienio kalbos (angly ir lietuviy)
lygi. Projekto dalyviai patys susiskirsté j grupes pagal dominancig tema, kiekvienoje grupéje
dalyvavo 1-2 studentai lietuviai ir bent 1 studentas i§ uzsienio. IS viso susidaré 13 komandy.
Studentams buvo sitilomos déstytojy konsultacijos ir, esant poreikiui, suteikiama erdvé, kurioje
buvo galima simuliacijg kurti ir filmuoti. Projekto pabaigoje grupés tur¢jo pateikti savarankisko
grupinio darbo rezultata — pateikti du trumpametrazius filmukus (lietuviy ir angly kalba),
simuliuojancius ta pacig kalbing situacijg: veterinarijos gydytojo ir kliento (gyvino savininko)
pokalbj uzsienio kalba. Veterinarijos gydytojo vaidmenj atliko negimtakalbis kalbos vartotojas.
Projekto pabaigoje vyko filmy perzitira, i kurig buvo kvie€iami visi norintys Veterinarijos fakulteto
déstytojai ir studentai.

Projektas studentams lietuviams buvo pasiiilytas kaip alternatyva standartiniam-
akademiniam Profesinés kalbos dalyko savarankiSko darbo atsiskaitymui, o studentams i§ uzsienio
projektas buvo pasitilytas kaip Lietuviy (uzsienio) kalbos tobulinimo dalyko baigiamojo patikrinimo
alternatyva. Sig alternatyva pasirinko mazdaug ketvirtadalis (23 proc.) VM I kurso studenty lietuviy
(26 asmenys) ir beveik du trecdaliai (63 proc.) VM II kurso studenty i§ uZzsienio (19 asmeny).
Vertinant atliktg projekta buvo atsizvelgiama j studenty taisyklinga lietuviy / angly kalbos tarimg ir
vartoseng, specialybés terminy lietuviy / angly kalba vartosena, geb&jima atlikti paciento savininko
apklausa, pateikti iSsamig ligos anamnezg, paaiskinti tyrimy rezultatus, taip pat improvizacijg ir
kiirybiskuma.

Tyrimo imtis ir charakteristika. Studenty pozitrio tyrimas buvo atliktas Lietuvos
sveikatos moksly universitete 2022 m. rugsejo meén. | klausimus atsaké 25 buve projekto dalyviai —
18 VM studenty lietuviy ir 7 VM studentai i§ uzsienio. Tai yra daugiau kaip pusé (56 proc.) visy
projekto dalyviy, todél galima teigti, kad tokia tiriamyjy imtis uztikrina pakankamg apklausos
rezultaty tiksluma ir objektyvuma.

Abiem tiriamyjy grupéms buvo pateikti identiSki klausimai, tikintis, kad atsakymy
koreliacija atskleis jdomiy fakty apie studenty lietuviy ir studenty i§ uzsienio $aliy pozilirj | patj
projekta ir, apskritai, | jiems suteikta tarpkultiirinio bendravimo ir bendradarbiavimo galimybe.
Klausimynas buvo pateiktas naudojantis ,,Google Forms® programine jranga, siekiant maksimaliai
uztikrinti tyrimo dalyviy anonimiSkuma ir duomeny apsauga.

Tiriamiesiems buvo uzduota 16 klausimy:

. 13 uzdary klausimy: 2 klausimai apie dalyvavima tarpkultiiriniame projekte, i
kuriuos buvo galima atsakyti tiesiog Taip / Ne; 9 klausimai apie darbg komandoje
(sutarimg, vaidmeny suvokima, atsakomybés prisiémima, jdétas pastangas, turétus
igtidzius, gebéjima dalintis idéjomis, spresti problemas, pasiekti uzsibréztus tikslus),
1 kuriuos atsakant buvo galima reitinguoti savo pasirinkimg 5 lygmenimis nuo
,,visiskai nesutinku‘ iki ,,visiskai sutinku® ir 2 klausimai, leidziantys vertinti projekta
ir pasiektus rezultatus skal¢je nuo 1 iki 10;
. 3 atviri klausimai, ] kuriuos atsakydami studentai gal¢jo laisvai iSsakyti savo
nuomong¢ apie tai, kas jiems labiausiai patiko ir nepatiko dalyvaujant projekte, taip
pat pateikti papildomg komentarg.
Tyrimo rezultatai. Pateikus klausimyng respondentams, pirmiausiai studentai buvo
paprasyti 10 baly skal¢je jvertinti tarpkulttrinj savarankisko darbo projekta, kuriame jie dalyvavo
pries keleta ménesiy. Vidutinis lietuviy studenty ir studenty i§ uzsienio projekto vertinimas skyrési
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pusantro balo — nuo 9,2 iki 7,7. Daugiau negu pusé (net 11) respondenty lietuviy projektg jvertino
10 baly, buvo keletas 9, 8, o Zemiausias vieno studento pateiktas vertinimas buvo 5. O studenty i§
uzsienio vertinimai pasiskirsté po lygiai tarp 9, 8 ir 7. DeSimtuku projekto nejvertino nei vienas
respondentas, o Zemiausias jvertinimas buvo 6. Vidutinis balas uz projekta — 7.7.

Beveik trecdalis atsakiusiy j klausimus projekto dalyviy i§ Lietuvos (28 proc.) jau yra
dalyvave projektuose su kitos kultiros asmenimis, taciau absoliuciai visiems respondentams i§
uzsienio tai buvo pirmas projektas su studentais lietuviais, nors jie studijuoja LSMU jau dvejus
metus. Tai itin iSkalbingai patvirtino uzsienio studenty neoficialiuose pokalbiuose i$sakyta mintj,
kad universiteto bendruomenéje jie jaucia savotiska socialing atskirtj, kuri galéty buti stipriai
sumazinta, jei biity organizuojama daugiau bendry tarpkultiiriniy projekty.

Kadangi vienas i$ apklausos tiksly — pagerinti projekto organizavima ir vykdyma ateityje,
projekto organizatoriams pasirodé reikSmingas Sis vertinimy skirtumas. Interpretuojant respondenty
atsakymus j du pirmus klausimus, buvo isSkeltos dvi prielaidos: 1. Studenty lietuviy entuziazmas ir
pasitenkinimas projekto eiga bei rezultatais galéjo biiti susij¢ su jy ankstesnio dalyvavimo
panasiuose projektuose patirtimi. Taip pat vertinimui jtaka daryti gal¢jo tai, jog pirmo kurso
studentai apskritai yra atviresni naujovéms ir mielai imasi naujy, netradiciniy mokymosi veikly. 2.
Studentai i$ uzsienio, niekada iki tol nedalyvave panaSiuose projektuose su lietuviais, turéjo
didesniy liikesciy, kurie galbiit nebuvo iki galo patenkinti.

Respondentai buvo papraSyti jvertinti teiginius apie projekto eiga ir bendradarbiavimag
komandoje, kurios nariai turi tokj skirtinga kultiirinj pagrinda, mokymosi patirtis ir jgiidZius.
Atsakymuose jauciamas tvirtas respondenty pasitikéjimas savo ziniomis ir jgiidziais — didzioji
dauguma studenty lietuviy ir visi studentai 1§ uzsienio patvirtino, kad ,,furéjo pakankamai jgiidziy,
kurie leido efektyviai atlikti savo darbg“. Taciau respondenty nuomonés iSsiskiria, kai reikia
jvertinti bendradarbiavimo jgiidZius ir komandos darba. Su teiginiu, jog ,.Komandoje dirbti buvo
lengva‘ sutiko 6 1§ 7 respondenty uzsienie€iy, taciau tai patvirtino tik du trecdaliai respondenty
lietuviy, o 3 respondentai lietuviai su teiginiu nesutiko (Zr. 1 lent.).

1 lentelé. Komandos darbo vertinimas.

Teiginys \Visiskai sutinku |Sutinku INei sutinku, nei |[Nesutinku Visiskai
nesutinku nesutinku
Liet. |Uzs. |Liet. |Uzs. [Liet. |Uzs. |Liet. |Uzs. [Liet. [UZs.
Buvo lengva dirbti|6 (34%)|3 (43%)|6 (34%)|3 (43%)[3 (16%)[3 (14%)3 (16%)| O 0 0
komandoje.
Uzduoties tikslas |8 (44%)|3 (43%)|7 (39%)|3 (43%)| 1 (6%) [3 (14%)2 (11%)| O 0 0
buvo pasiektas
bendromis visy
komandos nariy
astangomis.
Komandos nariai 10 |2 (29%)|7 (39%)|3 (43%)| 1 (6%) [1 (14%)| O |1 (14%)| O 0
aiskiai suprato (55%)
savo vaidmenis.

Turéjome jgudziy,| 11 |1 (14%)[6 (34%)|6 (86%)[1 (6%)| O 0 0 0 0
kuriy reikia, kad | (60%)

galétume

efektyviai atlikti

savo darbg.

Greitai pavyko 9(49%) 0 [7(39%)[5 (71%)] 1 (6%) [2 (29%)| 1 (6%) 0 0 0

iSspresti iskilusias
roblemas.

\Visi komandos na-| 16 |6 (86%)| 1 (6%) (1 (14%)| 1 (6%) 0 0 0 0 0

riai puikiai sutaré | (88%)

vienas su kitu.
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Pavyko 115 (71%)[5 28%)2 29%)[1 (6%)] 0 [1(6%)] 0 0] 0

igyvendinti (60%)
uzsibréztus
tikslus.

Visi komandos |8 (43%)|1 (14%)[6 (34%)[6 (86%)[1 (6%)| 0 PR (11%) 0 |1 (6%) o0
nariai jdéjo
vienodai pastangy
rezultatui pasiekti
(vienodai
prisiimamos
atsakomybés).
Komandoje buvo | 11 |5 (71%)[6 (34%)|2 29%)| 0 0 |1(6%)] o 0] 0
lengva iSreiksti (60%)
savo mintis /
dalintis idéjomis.

Siuos rezultatus geriausiai paaiskina kity teiginiy vertinimas. 2 respondentai lictuviai
nesutiko, kad ,,UzZduoties tikslas buvo pasiektas visy komandos nariy pastangomis*, nors su teiginiu
sutiko visi respondentai uzsienieciai. Beveik visi (94 proc.) lietuviai respondentai mané, kad ,,Visi
komandos nariai aiskiai suprato savo vaidmenis®, tatiau tai patvirtino tik du trecdaliai (72 proc.)
respondenty uzsieniec¢iy. Taip pat nuomongs i$siskyré ir vertinant, ar visi komandos nariai vienodai
prisiémé atsakomybe¢ uz projekto jgyvendinima. Visi studentai i§ uzsienio jautési ideje tiek pat
pastangy ir prisiéme tiek pat atsakomybés, taciau beveik ketvirtadalis (23 proc.) respondenty
lietuviy su tuo nesutiko arba neturéjo tvirtos nuomones.

Vis délto dauguma lietuviy (88 proc.) ir uzsienieCiy (71 proc.) respondenty teigé, kad
HiSkilusias problemas greitai pavyko isspresti, komandose buvo ,,lengva dalintis savo mintimis ir
idéjomis* ir ,.komandos nariai puikiai sutaré tarpusavyje (su pastaraisiais teiginiais sutiko visi
studentai i§ uzsienio ir 94 proc. studenty lietuviy). Taip pat visi respondentai uzsienieciai ir 16 1§ 18
(88 proc.) respondenty lietuviy buvo patenkinti uzsibrézty tiksly jgyvendinimu.

Apibendrinant studenty patirtis galima teigti, kad kai kuriose komandose bendradarbiavimas
vyko nevisai sklandziai — ne visi komandos nariai tiksliai suprato savo vaidmenj ir kokj indélj turéty
Inesti tam, kad buty pasiektas geriausias rezultatas, todé¢l kiti komandos nariai jautési jdedantys
daugiau pastangy ir atliekantys didesn¢ uzduoties dalj. Tai gal¢jo salygoti tam tikra nepasitenkinima
ir komandos nariy patiriamg emocinj diskomforta.

Vis délto paprasSyti jvertinti pasiekta rezultata, 43 proc. studenty uzsienieciy ir net 66 proc.
lietuviy studenty pasirinko auk3¢iausia bala (10). Zemiausias balas uZsienio studenty grupéje buvo
7 (28 proc.), o lietuviy grupéje — 5 (6 proc.). Vidutinis pasiekto rezultato jvertinimas abiejose
grupése yra beveik identiskas — 8,7-8.,8, taigi — ,,labai gerai®.

Paprasyti daugiau pakomentuoti savo teigiamas patirtis, lietuviai studentai pateiké 14
atsakymy. Respondentai dZiaugési galimybe suvaidinti situacijg (1 ats.), dirbti komandoje (2 ats.),
atsiskaityti nestandartiskai (3 ats.), nes tai leido pasireiksti jy kiirybiskumui (3 ats.), pademonstruoti
igytas kalbines Zinias ir visapusiSkai atsiskleisti (1 ats.). Labiausiai lietuviai studentai akcentavo tai,
kad dziaugiasi gave galimybe susipazinti su universitete studijuojanciais bendraamziais i§ uzsienio
(11 ats.) — pabendrauti, pasidalinti patirtimis, gauti patarimy, taip pat — padéti Siems studentams
susipazinti su lietuviy kalba ir kultira. Vienas respondenty teigia, kad projekto metu uzsimezgusi
pazintis tapo tvirta draugyste. Studenty i§ uZsienio teigiamos patirtys gana panasios — 1 studentas
dziaugési galimybe¢ praktiskai panaudoti lietuviy kalbos zinias, 1 studentas savo patirtj jvardijo
vienu zodziu ,,Fun®, ir net 3 i§ 5 atsakiusiy studenty akcentavo, kad jiems patiko susipazinti ir
pabendrauti su lietuviais studentais.
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Neigiami projekto aspektai i§ esmés buvo du — tiek lietuviai, tiek studentai i§ uZsienio
min¢jo 1. laiko trikumg ir tai, kad buvo sunku suderinti susitikimus (4 ats. i§ 14); 2. bitinybe
pateikti daugiau ir iSsamesnés informacijos, pateikti pavyzdziy, suformuluoti konkretesnius
reikalavimus, ko 1§ studenty yra tikimasi (8 ats. i§ 14). 1 respondentas lietuvis taip pat paminéjo,
jog pasigedo daugiau entuziazmo i$ uzsienio studento pusés (,,Kad studentas is uzsienio nerodée
didelio noro ir uzsidegimo is viso kazkg daryti. Teko tiek lietuviy dialogus, tiek dialogus angly
kalba daryti patiems lietuviams*).

Nepaisant pastebety tobulintiny dalyky net 94 proc. lietuviy studenty ir 86 proc. studenty,
atvykusiy i§ uZzsienio, noréty dazniau dalyvauti panasiuose tarpkultiriniuose projektuose ir tikisi,
kad universitetas ateityje jiems pasiiilys daugiau tokiy galimybiy. Kalby ir edukacijos katedra, savo
ruoztu, jau plecia Sio projekto veikla ir nuo 2023-2024 m. m. dvikalbj simuliacinis projekta
»Vizitas | vaisting” vykdys Farmacijos programos studentai, besimokantys Profesinés uzsienio
kalbos ir Specialybés lietuviy (uzsienio) kalbos dalykus.

ISvados ir rekomendacijos. Projekto rezultatai parode, kad studenty kiirybiSkuma
skatinancios uzduotys, paremtos realia su profesiniu kontekstu susijusia medziaga, ir natiraliy
kalbiniy situacijy simuliavimu, yra labiau motyvuojancios ir patrauklesnés uz standartines
atsiskaitymy uzduotis. Studentai noriai jsitraukia ] nauja mokomaja veikla, dirba komandose
maksimaliai savarankiskai, atsizvelgdami i pateiktus reikalavimus. Taip pat studentai itin teigiamai
vertina suteikta galimybe pabendrauti su kitos kultiros atstovais, pasidalinti patirtimis, patobulinti
uzsienio kalbos Zinias situacijoje, kurioje néra galimybés komunikuoti gimtaja kalba.

Kita vertus, pati projekta organizatoriams butina tobulinti ir stengtis susSvelninti ne tik
objektyvius stresa kelian¢ius veiksnius (tai yra, projekto vykdymui skirti daugiau laiko), bet ir
subjektyvius projekto organizavimo trikumus — nustatyti aiSkesnius reikalavimus ir vertinimo
kriterijus, pateikti daugiau ir aiSkiau suformuluotos informacijos, kad bty iSvengta neaiSkumy bei
galimo netikslaus interpretavimo, o studentai, atlikdami uzduotj, labiau pasitikéty savo jégomis.

Taip pat tikslinga bty jvesti keleta esminiy pakeitimy:

1. Parengti iS§samy ir konkrety informacinj paketa, kuriame buity pateikta visa su projekto
vykdymu ir reikalavimais susijusi medziaga bei projekto vykdymo rekomendacijos. Sis
informacinis paketas galéty biiti paskelbtas mokomojo dalyko internetinéje aplinkoje kartu su
Veterinarijos fakulteto déstytojy — praktikuojanciy veterinarijos gydytojy pateikta profesine kalbine
medziaga. Vis tik reikéty vengti pateikti ankstesniy projekto dalyviy pavyzdziy, kad nebity
ribojamas projekto dalyviy kurybiSkumas.

2. Suorganizuoti bendra pirmaji visy projekto dalyviy (tiek studenty lietuviy, tiek studenty i§
uzsienio) susitikima. Sio susitikimo metu reikéty ne tik pristatyti projekta ir atsakyti j visus galimai
iSkilsiancius studenty klausimus, bet ir suorganizuoti jdomios grupinés komunikacinés veiklos, kad
biisimieji tarpkultiiriniy komandy nariai susipazinty ir uzmegzty pradinj rys.

3. Atliekant projekta privaloma bent viena déstytojo konsultacijg kiekvienai komandai, kad
biity galima jsitikinti, jog visi projekto dalyviai vienodai suprato instrukcijas, projekto tiksla,
siekiamg rezultatg ir savo vaidmenis komandoje.

Atsizvelgus 1 studenty pastebétus projekto privalumus ir trikumus, bei atlikus bitinus
pakeitimus, projektas ateityje bus gerokai patobulintas, studentai ji atlikdami, tikétina, jaus dar
daugiau entuziazmo ir komforto, tad bus galima tikétis dar geresniy rezultaty.
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Summary

INTERCULTURAL COOPERATION AS A MEANS TO INCREASE MOTIVATION FOR
LANGUAGE LEARNING: STUDENTS’ ATTITUDE SURVEY

The article presents a joint bilingual project carried out at the Faculty of Veterinary Medicine at the
Lithuanian University of Health Sciences (LSMU) in 2021-2022, attended by LSMU students from
Lithuania and students from abroad. Research data on students’ attitudes towards this project are also
analysed, revealing the students’ experiences of intercultural cooperation. Participation in the project was
offered to students as an alternative to one of the standard-academic assessments while studying professional
language and Lithuanian (foreign) language. The main objective of the project was to raise the motivation of
students to learn languages by promoting intercultural communication and cooperation. The results of the
project showed that tasks based on simulation of natural linguistic situations and allowing students to express
their creativity are more motivating and attractive than standard tasks. Students were very eager to engage in
new educational activities, worked with maximum self-esteem, taking into account the requirements
provided, and, at the end of the project, presented work proving that their linguistic knowledge was perfectly
adapted to the given linguistic situation. Also, in their feedback, students were particularly positive about the
opportunity to communicate with representatives of another culture, to improve their knowledge of a foreign
language, in a situation where they do not have the opportunity to communicate in their mother tongue. In
the future, the project needs to be improved, taking into account the shortcomings observed by students, e.g.,
there was lack of time and lack of clarity about project implementation information. The article concludes
with recommendations to address the shortcomings in the project’s organisation and improve the intended
results.

,PROFESSOR, I HAVE DYSLEXIA!“ DESTYTOJO ISSUKIAI IR
PERSPEKTYVOS UZSIENIECIUS MOKANT LIETUVIU KALBOS

Laura Rasc¢iauskaité, Inga Savickiené
Lietuvos sveikatos moksly universitetas

Santrauka. Lietuvos sveikatos moksly universiteto (LSMU) Kalby ir edukacijos katedroje lietuviy
kalbos déstytojai kasmet iSgirsta frazg: Professor, I have dyslexia (liet. Déstytoja/u, man disleksija) ne 1§
vieno studento uZsieniecio. Vieni studentai jg taria drasiai, neslépdami (parodydami §j sutrikima patvirtinantj
dokumenta, nors to daryti nebeprivalo pagal asmens duomeny apsaugos jstatyma (Zr.: https://e-seimas.lIrs.lt),
antri informuoja déstytoja asmeniskai, paslap¢ia nuo grupés draugy, prie§ kuriuos nenori jaustis lengviau
psichologiskai pazeidziami, ,,prastesni, ,kitokie“, treti slepia zinig, o §j sutrikimg pats déstytojas gali jtarti
ir/ ar atpazinti tik mokymosi proceso metu. Pasitaiko ir tokiy, kurie, prisidengdami disleksija, galimai
piktnaudziauja ar manipuliuoja tikédamiesi nuolaidy — iSskirtiniy mokymosi ir/ ar ziniy bei gebéjimy
vertinimo salygy. Kadangi pati disleksijos sgvoka — daugiasluoksnis apibrézimas, o kiekvienas sluoksnis
glaudziai siejasi su kalbos mokymosi procesu, déstytojas priverstas jveikti ne vieng klititj, norédamas
organizuoti sklandy, kokybiska lietuviy (uzsienio) kalbos mokymosi procesa ir siekdamas veiksmingo
rezultato. Jam tenka atsizvelgti | grupiy heterogeniSkuma (toje pacioje grupéje studentai be ir su
specialiaisiais poreikiais), i skirtinga kiekvieno studento disleksijos laipsnj, i nevienodas kultiirines-kalbines
studenty patirtis (vienoje grupéje studentai yra i§ jvairiy uzsienio Saliy), i studijy profilj (studentai néra
humanitarai), | amziaus faktoriy (studentai nuo 18 iki 43+ mety) ir t. t. Déstytojui, dirban¢iam su studentais,
kalbos: visada yra daug papras¢iau mokyti negimtosios kalbos (net ir specialiyjy poreikiy neturinéius
studentus) tiesiogiai, per gimtaja. Planuojantiems savo laikg studentams kalbos mokymosi nepalengvina
faktas, kad lietuviy kalba (nors ir lygiavertis) — dar vienas papildomas studijy programos dalykas Salia kity
(specialybés) dalyky. Visi iSvardinti veiksniai yra svarbils, parenkant veiksmingus mokymosi metodus,
priemones ar pritaikant mokymosi medziaga prie studenty specialiyjy poreikiy. Taigi, déstytojams kyla
i8stukiy ne tik dél klausimy, kaip dirbti su tokais studentais, kaip atpazinti bei nustatyti ribas tiems, kurie
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disleksija manipuliuoja, bet ir dél tokiam darbui reikalingy kompetencijy bei priemoniy (specifiniy ziniy,
patirties, specialiy darbo salygy ir priemoniy bazés) trikumo.

ReikSminiai Zodziai: disleksija, lietuviy kalbos mokymas/is, studentai uZzsienieCiai, kalbos
mokymo/si problemos, déstytojo kompetencijos, studenty specialieji poreikiai.

Ivadas

Daugelis moksliniy darby, analizuojanciy disleksija, yra orientuoti j §j sutrikimg turincius
asmenis, kurie ir tampa pagrindiniais tyrimo objektais. Siame darbe didZiausias démesys yra
kreipiamas 1 asmenis, dirbanCius su specialiuosius poreikius (konkreciai — disleksija) turinciais
suaugusiais zmonémis. Taigi, Sio darbo objektas — déstytojas, mokantis lietuviy (uzsienio) kalbos
studentus su disleksijos sutrikimais.

Pagrindinis darbo tikslas — iSskirti esmines problemas, su kuriomis susiduria déstytojas,
mokantis studentus (ne filologus) su disleksijos sutrikimais lietuviy (uzsienio) kalbos per tarpine
angly kalba, ir kurios nulemia mokymosi proceso kokybe bei galutinius rezultatus.

Tyrimo uzZdaviniai:
1. Teorinis disleksijos apibrézimas — esminiai aspektai.

2. LSMU Kalby ir edukacijos katedros déstytojy, mokanciy studentus lietuviy (uzsienio)
kalbos kaip gretutinio dalyko, patirtys.

Tyrimo metodai: mokslinés literatiiros analizé¢ ir kokybinis — empirinis tyrimas: laisvos
formos respondenty — LSMU Kalby ir edukacijos katedros lietuviy (uzsienio) kalbos déstytojy —
apklausa.

Disleksija teoriskai

Mokslin¢je literatiiroje disleksijos sgvoka yra apibréziama gana jvairiai. Tarptautiné
disleksijos asociacija disleksija ivardija kaip specifinj neurobiologinés kilmés mokymosi sutrikima,
kai susiduriama su tikslaus ir /ar sklandaus zodziy atpazinimo sunkumais, prasta rasyba, zemais
70dziy iskodavimo gebéjimais. Sie sunkumai paprastai yra kalbos fonologinio komponento deficito
rezultatas, kuris yra daznai netikétas kity kognityviniy gebéjimy kontekste bei taikant tinkamas
instrukcijas mokant. Antrinémis sutrikimo priezastimis gali biiti laikomi patiriami teksto suvokimo
sunkumai bei sulétéjes skaitymas, kurie, savo ruoztu, apsunkina Zodyno bei pamatiniy Ziniy augimg.
(Troeva, 2016) Tokie teiginiai patvirtina, kad disleksija yra ne tik lingvistinis, bet ir psichologinis,
biologinis bei kognityvinis sutrikimas. (Giedrien¢, 2015, p. 91) Kadangi yra daug jvairiy disleksijos
apibrézCiy, tai Siame tyrime akcentuojami tik esminiai aspektai, siekiant trumpai supazindinti su
pagrindinémis disleksijos priezastimis, del kuriy déstytojams kyla sunkumy mokant uzsienieCius
lietuviy (uzsienio) kalbos LSMU.

Taigi, Siame darbe disleksija — jgimtas, bet vienokiu ar kitokiu lygmeniu visqg gyvenimg
besitesiantis mokymosi sutrikimas (Nijakowska, 2010, Brewster, 1990), kuris lemia Zemus studenty
kalbos suvokimo (labiausiai — skaitymo ir raSymo) gebéjimus, nepaisant to, kad studenty intelektas
yra normalus, ar netgi aukstas, ir néra jokiy klausos, regos arba kity, sunkiai koreguojamy/
nekoreguojamy, jutiminiy sutrikimy. Labai svarbu atskirti, kad skaitymo (rasymo) sutrikimai,
kuriuos sukelia neurologiniai, psichikos pazeidimai arba Zemas intelektas, néra disleksija.
(Brewster, 1990, Pukinskaite, 2006, Nijakowska, 2010, Giannouli ir Pavlidis, 2014, Bonacina ir kt.,

v W —

atpazinti negebéjimg mokytis kalbos dé¢l disleksijos sutrikimo, ir negeb¢jima (nenorg) mokytis dél
kitokiy priezasciy.
Disleksija praktiSkai (iS lietuviy (uZsienio) kalbos déstytojo pozicijos).

Lietuviy kalbos moké¢jimas pasidaro neiSvengiamas, siekiant kokybiskai integruotis i}
Lietuvos visuomene, norint betarpisSkai (be vertéjo pagalbos) bendrauti, nes beveik visa praktikiné
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veikla (bendravimas su pacientais) vyksta lietuviy kalba. Ne tik disleksijos kamuojamiems
studentams kalby mokymosi procesas tampa problema, kai gimtoji kalba yra analiting, o uzsienio
(kaip, Siuo atveju, lietuviy) — sintetiné, kur dominuoja prefiksai, sufiksai ir fleksijos. Apskritai
uzsienio kalbos jtraukimas j mokomyjy dalyky sgrasq gali sukelti dideliy mokymosi sunkumy, ne tik
disleksijg turintiems mokiniams, bet ir specifiniy mokymosi sutrikimy neturintiems mokiniams, nes
mokiniai dar néra pasieke pakankamo gimtosios kalbos mokéjimo lygmens. (Crombie, 2000). Tokiu
atveju, mokytis naujos kalbos per tarping (angly) turéty buti dvigubai sudétingiau ir tokiems
studentams.

LSMU studentus mokantys déstytojai susiduria keliasluoksnémis problemomis, jei: a)
studentai gerai nemoka savo gimtosios kalbos (ir néra anglakalbiai), b) studentai gerai nemoka
antrosios (angly kalbos), nes per tarping (angly) kalba mokoma lietuviy kalbos. Tai tampa
kalba — tiksliné (lietuviy kalba). Kuo stipresné kiekviena grandis, tuo lengvesnis mokymo/si
procesas. Deja, pastebi déstytojai, jog studentams su disleksijos sutrikimais Sios pakopos itin
sunkiai jveikiamos arba nejveikiamos, dél skirtingo zodyno, kitokios kalbos struktiiros (analogijy
nebuvimo), raSybos (gramatiniy formy iS§imciy tiek angly, tiek lietuviy kalbose), sudétingy grafemy
ar fonemy deriniy ir t. t.

Apklausa parod¢, kad lietuviy (uzsienio) kalbos déstytojai jaucia specialiyjy pedagogikos
(psichologiniy ir metodiniy / metodologiniy) ziniy stygiy, sieckdami per pratybas kokybiskai
patenkinti studenty su disleksija poreikius. Vienintel¢ instrukcija LSMU déstytojams, pateikianti
salygas studentams su specialiaisiais poreikiais yra i§ LSMU Tarptautiniy rysiy ir studijy centro
gauta pazyma, kurios tik vienas punktas yra tinkamas kalbos Ziniy jvertinimui: suteikti 25 proc.
papildomo laiko egzamino laikymui (zr.: 1 pav.). Kadangi néra vieningos standartizuotos ar
struktlrinés pozicijos, vertinant studento zinias ir geb¢jimus kyla objektyvumo problema (jeigu,
tokiu atveju, standartizuotas kriterinis vertinimas apskritai yra jmanomas). Visa kita yra palieckama
deéstytojo kompetencijai. AnalogiSka padétis ir uzsienio Salyse: Kalby mokytojai vis dar néra
visiSkai aprupinti reikiamomis priemonémis, literatiira, jrankiais, reikalingais darbui su mokiniais,
turinciais disleksijq, ar kartais jiems tritksta reikiamy Ziniy (Kormos, 2009, 5, Nijakowska, 2010).
Ir jeigu mokykloje mokytojas gali sulaukti pagalbos i§ specialiojo pedagogo, logopedo ar
psichologo, tai universitete yra tikimasi, kad studentas pats savarankiskai gebés taikyti mokykloje
iSmoktas kalbos mokymosi praktikas, todél jokia papildoma pagalba déstytojui, organizuojanc¢iam
mokymosi procesg studentams su specialiaisiais poreikiais, néra suteikiama.
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LSMU DESTYTOJAMS

Prasome Jusy studijy procese atsizvelgti j Medicinos studijy programos stu
O . i ncgalia — démesio sutelkimo sutrikima ir specifinj mokymosi
(skaitymo ir radymo ir skai¢iavimo sutrikimai), kuri buvo diagnozuota kitos
istaigoje, nes studentui Lietuviy kalba nera gimtoji.

Pagal jprasting Europos universitety praktika analog;
studentui sudaryti $ias salygas: o

- suteikti 25% papildomo laiko egzamino laik
rastu ar laikomas testas); =
- nepaisyti raiybos

Paveikslas 1. Papildomas laikas egzamino laikymui

Pabréztina, jog Lietuvoje gimtosios (lietuviy) kalbos mokytojams specialios metodinés
literatiiros tikrai galima aptikti (pvz.: Pradinio ugdymo bendryjy programy pritaikymo
rekomendacijos specialiyjy poreikiy mokiniy kalbiniam, matematiniam ir socialiniam bei
gamtamoksliniam ugdymui, 2009), taCiau aktualios literatiiros, reikalingos lietuviy (uzsienio) kalbos
déstytojui, ugdanciam studenta su disleksija, beveik néra. Tokiu atveju déstytojui belieka
savarankiskai dométis ir paciam (per praktikg) kurti/ tobulinti savo kompetencijas, norint pasiilyti
veiksmingus mokymo/si metodus specialiuosius poreikius turintiems studentams.

Taigi, motyvuodamas LSMU studentus mokytis lietuviy (uzsienio) kalbos, déstytojas turi
atsizvelgti ne tik | bendrai visiems uzsienieCiams budingus skirtumus: studento tautybe (gimtosios
kalbos tipas), miSrias grupes pagal tautybe (kultiiriniai aspektai), individulius gebéjimus ((ne)
humanitarinj mokymosi profili, (ne) daugiau negu dviejy uzsienio kalby mokéjima, angly kalbos
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lygi), bet ir | heterogenines grupes (vienoje grupéje studentai su/ be disleksijos) ar j tipologing
disleksijos (disgrafijos) klasifikacija: a) akusting, b) artikuliacine — akustine, c) leksine — gramatine,
d) audiovizualing, e) audiomotorine, f) sqlygotg nuosekliyjy seky atminties sutrikimy, g) sqlygotq
nesusiformavusiy garsinés analizés ir sintezés jgidziy. (Giedriené, 2015, p. 91).

ISvados

Sunkumai, su kuriais susiduria LSMU lietuviy (uZsienio) kalbos déstytojai, mokydami
disleksijos sutrikimy turinCius studentus lietuviy (uzsienio) kalbos (kaip gretutinio dalyko), kyla
del:

Gimtosios kalbos tipo (sintetiné / analitiné) ir fonologiniy skirtumy (kultiirinis aspektas);
Kity uzsienio kalby mokéjimo kiekio ir kokybés (A1-C1 lygio);

Tarpinés (angly) kalbos mokéjimo kokybés (A1-C2 lygio);

Disleksijos (kaip sutrikimo) laipsnio;

Kalbos mokymosi tempo misriose (heterogeninése) grupése;

Paties studento individualiy kalbos mokymosi biidy;

Poreikio individualizuoti mokymosi procesa (ypac¢ aktualus — laiko aspektas);

Studenty amziaus (trumpalaikés atminties ir kity psichologiniy veiksniy);

A A O

Nehumanitarinio profilio ir lietuviy kalbos, kaip ne pagrindinio studijy programos dalyko,
mokymosi specifikos.

10. Specialiosios pedagogikos (psichologiniy ir metodiniy) Ziniy bei specialiai tam pritaikyty
darbo salygy stygiaus.

Su visais Siais veiksniais susidurian¢iam lietuviy (uzsienio) kalbos déstytojui tenka keisti jprasta
grupinio mokymo metodika, kiekvienam studentui asmeniskai pritaikyti praktikas (taip darbo kriivis
didéja kelis kartus) ir nuolat buiti pasirengusiam pokyc¢iams ne tik dél kalbiniy, bet ir dél kultiiriniy
ypatingai reikalingos specialios kompetencijos, norint organizuoti veiksmingg mokymosi procesg ir
pasiekti auksty (kokybisky) rezultaty.

Rekomendacija

Lietuviy (uzsienio) kalbos déstytojui, siekian¢iam veiksmingai pagerinti kiekvieno studento
(su specialiaisiais poreikiais) ugdymosi procesa auditorijoje ir namuose, biitina atsizvelgti | visus
iSvardintus aspektus. Tik tam reikalingos papildomos salygos.
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Summary

"PROFESSOR, 1 HAVE DYSLEXIA!" — Teacher's Challenges and Perspectives in Teaching
Lithuanian as a Foreign Language to students foreigners of LSMU

Every year, Lithuanian language lecturers at the Department of Languages and Education at the Lithuanian
University of Health Sciences (LSMU) hear the phrase: "Professor, I have dyslexia" from more than one
foreign student. Some students say it boldly, without hiding it (by showing a document confirming the
disorder, even though they are no longer obliged to do so under the law on personal data protection (https://e-
seimas.lrs.lIt), others inform the lecturer personally, secretly from their group mates (whom they don't want to
feel psychologically more vulnerable, "inferior", "different" in front of them), and others still conceal the
message, and the disorder can only be suspected or recognized by the lecturer himself or herself during the
teaching process. There are also those, who under the guise of dyslexia, may abusing or manipulating in the
hope of concessions — exceptional conditions for learning and/or assessment of knowledge and skills.

As the concept of dyslexia is a multi-layered definition, and each layer is closely linked to the language
learning process, the teacher is forced to overcome a number of obstacles in order to organize a smooth,
high-quality learning process of the Lithuanian as a foreign language and to achieve an effective result.
He/she has to take into account the heterogeneity of the groups (students without or with special needs in the
same group), the different degrees of dyslexia of each student, and the different cultural-linguistic
experiences of the students (students in one group are from different foreign countries), the profile of the
studies (students are not humanitarians), the age factor (students are from 18 to 43+ years old), etc. Teaching
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Lithuanian as a foreign language through an intermediate foreign language (English) is a particular challenge
for a teacher working with dyslexic students: it is always much easier to teach a non-native language directly
(through the mother tongue), even to students without special needs. In terms of time management, the fact
that the Lithuanian language (although equivalent) is an additional subject on top of the other professional
subjects does not make the Lithuanian language learning process any easier for students. All of these factors
are important in selecting effective teaching methods and tools, in adapting and personalizing learning
materials for students with special needs. Thus, Lithuanian as a foreign language lecturers are challenged not
only by questions: how to work with such students, how to recognize and set limits for those, who are
dyslexic, but also, by the lack of competences and tools (specific knowledge, experience, special working
conditions and tools) which teachers need for such difficult and specific work.

Keywords: dyslexia, foreign students, Lithuanian as a foreign language teaching, language teaching
problems, student’s special needs and teacher's competences.

DIVERSIFICATION OF LATIN MEDICAL TERMINOLOGY COURSES

Libor Svanda

Masaryk University (CZECH REPUBLIC)

Abstract. Efforts to tailor medical terminology courses to individual medical specialties sometimes
comes up against the need to provide students of all medical professions with a common terminological
basis. Although terminology teachers are competent in language teaching and usually lack the expertise in
medicine, they still can successfully convey to students the terminology relevant to their specialty and set in
a real-world context if they have a basic understanding of anatomy and are familiar with the principles of
writing diagnoses and prescriptions. The creation of specialized terminology courses for students of different
medical disciplines then meets the needs of first-year students and teachers of anatomy and other subjects.
The paper reflects on the latest development of medical terminology courses at medical faculties, based on
the situation at the Faculty of Medicine of Masaryk University.

Keywords: Medical terminology, Latin, Language for specific purposes, Diversification, Language
courses

Introduction

The teaching of Latin medical terminology at medical faculties in the Czech Republic and
other countries of Central and Eastern Europe has undergone a certain development from its
beginnings in the 1950s to the present day. Its origin is linked to the change in the system of
secondary school education shortly after the Second World War, when the teaching of Latin and
classical Greek ceased to be a compulsory part of the secondary school curriculum. This deficit
became more and more visible among new medical students in the following years, and medical
schools responded by introducing a one-year or at least one-semester basic Latin course for
beginning medical students.

Later on, the nature of these courses began to change: the basic course of Latin gradually
became a Latin medical terminology course, in which Latin grammar was pragmatically limited to
the extent necessary to enable mastery of the nominal system, and vocabulary was restricted to
selected medical terminology.' The first two decades of the new millennium saw a gradual
differentiation of courses according to individual medical disciplines, with courses being designed
differently for students of General Medicine, and differently for future dentists, physiotherapists and
other medical disciplines.?

Now, teaching Latin as LSP (language for specific purposes) seems to be standing at another
crossroads. This essay attempts to briefly describe the current situation and outline the possibilities
for further development of medical terminology courses in the Czech Republic.
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Diversification of medical terminology courses at Masaryk University, Faculty of
Medicine

The course of basic Greek-Latin medical terminology at the Faculty of Medicine of Masaryk
University was intended mainly for students of General Medicine, but similar courses were from the
beginning included in the curriculum for students of other medical disciplines: Dentistry, Dental
Hygiene, Physiotherapy, General Nursing, Midwifery, Optics and Optometry, Orthoptics,
Nutritional Therapy, Paramedicine, Radiological Assistance, and recently also Bioanalytical
Laboratory Diagnostics in Healthcare — Embryologist. The students of the different disciplines often
used the same textbooks. The differences between the courses were mainly due to their scope (one
or two semesters of teaching), but the content of the teaching was general basic medical
terminology. As the students' disciplinary backgrounds were only taken into account to a limited
extent, many students found these classes understandably unattractive, as they only partially
touched on their field of study.

Therefore, individual teachers gradually began to adapt themselves to the students' field of
study, at least in terms of vocabulary. For example, in 2007, a team of teachers consisting of Marie
Mala, Elena Mareckova, Katefina Potizkova and Hana Reichova enriched the course for Orthoptics,
Optics and Optometry with a new study material containing specialized vocabulary and related sets
of exercises. From 2009, the another team of medical terminology teachers (Katetina Potizkova,
Elena Mareckova, Eva Davidova and Libor Svanda) started to work on the specialisation of other
courses for selected medical disciplines. At first, this involved the preparation of innovative study
materials that were used in classes beyond the textbook and focused on lexicon frequent in the
given field, with an emphasis on the practicality of their use in teaching texts and later practice.
This extension material was introduced for students of Dentistry, Nutritional Therapy, Midwifery,
Physiotherapy and General Nursing.* In the following phase, this team (in which Elena Mareckova
was replaced by Jozefa Artimova) started to prepare several new textbooks, the content of which
was adapted to the medical specialty being studied.* In 2016, two new textbooks were published:
one for Midwifery [4] and the other for Physiotherapy and General Nursing [5].° Both textbooks
have since been used in medical terminology courses for these specialties not only at Masaryk
University, but also at some other medical faculties in the Czech Republic.

The Crossroads

A similar textbook intended for students of Nutritional Therapy remained unfinished and
plans to publish similar specialized materials for students of other medical disciplines gradually
dwindled in importance. This was not so much due to teachers' unwillingness to create new
textbooks, but rather to external factors. With the exception of general medicine, or even dentistry,
the numbers of students in other specialisations at the Faculty of Medicine MU are relatively small
and the willingness of publishers to publish these materials in a book form is decreasing with the
prospect of low print runs. The above problem can be solved by electronic publication; an electronic
textbook would ultimately meet the needs of today's students better and the publisher's cost would
be reduced. However, a more serious reason for the slowing down of publishing new materials has
been the growing doubt on the part of Faculty of Medicine about the need for specialized medical
terminology textbooks and the need to meet the scheduling demands of students. In case of
scheduling conflicts, it makes sense for medical specialties with low numbers of first-year students
to create one general course for all of them, offered in several time slots during the week. Such a
course would necessarily provide an orientation to basic terminology that is applicable across
medical disciplines, and the element of specialisation, which is still perceived by students and
lecturers as progressive and motivating, would thus disappear. At Masaryk University, Faculty of
Medicine, this departure from specialty-focused courses has not occurred yet, but it is possible that
practical circumstances will require it in the future.
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Medical terminology as LSP

Although there are different approaches to learning a language for specific purposes,® they
are generally based on a high degree of specialization in the area of professional vocabulary. Basic
medical terminology is a prime case in this respect. Although it is true that medical students should
be familiar with the terminology of different disciplines at a basic level, it is their specialisation that
is most important for them. Courses should therefore take into account the specific demands of the
field, emphasise frequent modes of expression with regard to the used lexicon as well as
grammatical and word-formation rules, and contextualise them by visualising or explaining their
use.’

Here, however, we come to the question of teachers' professional competence. In contrast to
medical faculties in Western Europe, where medical terminology courses are structured differently,
often in conjunction with the history of medicine, or integrated into anatomy courses, and the
teachers are medical professionals, medical terminology teachers in the Czech Republic and other
post-communist countries usually do not have a medical background. As philologists and linguists,
they are competent in language instruction. However, they often get familiar with the basics of
anatomy, traumatology, pharmacology and other fields on their own (either by attending selected
lectures together with students, or by studying textbooks, consulting with teachers of other subjects,
etc.). Then they are able to provide the beginning medical students with relevant content and
respond to many questions beyond their own expertise.

The nature of LSP teaching in general requires both linguistic and also (to some extent)
professional expertise. In the case of Latin medical terminology, teachers are expected to have at
least a basic grounding in other medical subjects, especially anatomy. Even when a teacher has
achieved a certain amount of such insight, they must still remember that they are rather partners to
the students in acquiring a professional language, not medical professionals. The partnership
approach has its advantages: the part of the learning activities that focuses on finding professional
contexts and discovering information can be enlightening and motivating for both students and
teachers, as students working on an assigned project see that they can enrich their teacher with
information and go deeper into the topic together. When communicating with the students, the
teacher makes sure that the language and terminology are correct, and at the same time, the students
see the terminology in the professional context, which is both motivating as well as informative for
them.

Conclusion

It follows from the above that even a linguist without a medical background can successfully
teach Latin medical terminology if they aware of their professional limitations and the goal of the
course, which is to help students acquire language means and the ability to communicate
professionally. The close connection with the professional courses of the first year of study then
directly encourages the tailoring of individual courses to the students of a particular discipline. A
two-semester course for General Medicine students will look different than a one-semester course
for Dentistry, Midwifery or Optics and Optometry students. Each field of study has its own
specificities, and reflecting these in course materials has a strong motivational effect, as students
learn the terminology necessary for their field of study.

However, the arguments for creating a general medical terminology course for students of
different disciplines should be respected. The main one is the goal of providing students with a
general foundation of professional language that will facilitate communication across medical
disciplines. All medical disciplines taught at a medical school should have a common denominator,
of which professional communication is a part (alongside, for instance, medical ethics), and
therefore the course should include this common language base. Moreover, a language teacher
without a relevant medical background is not formally competent to decide what is and what is not
relevant to the discipline being studied, and often reaches the limits of their knowledge in the field
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when designing a specialised course. And the practical aspect cannot be overlooked either: as the
number of medical students has been growing in recent years, the scheduling of courses for
individual, often relatively small, disciplines has become increasingly difficult. Offering several
terms of the same course a week to students of different specialties would make it easier to deal
with the scheduling problems, as some classes have to be taken in the evening when students' ability
to concentrate is limited.

Only the following years will tell whether the courses will evolve towards their disciplinary
specialisation or, on the contrary, towards the creation of a general course in Latin medical
terminology common to the various medical disciplines. A compromise, acceptable to the
proponents of both approaches, could be the creation of courses designed for a group of disciplines,
e.g. in addition to a course for General Medicine students and a course for the students of Dentistry,
there would be a common course for nursing disciplines (General Nursing, Physiotherapy,
Paramedicine, etc.), a special course for students of Midwifery, and a common course for the
remaining disciplines. It remains to be seen whether this would be an acceptable model, since the
discussion on this topic is still in its early stages among Czech teachers of medical terminology.
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THE IMPORTANCE OF UNDERSTANDING LEGAL TERMINOLOGY:
ANALYSIS OF STUDENTS' REFLECTIONS
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Abstract. The paper discusses the peculiarities of the language in legal texts, the importance of
understanding legal terminology, and the main challenges of legal translation. There is no doubt that
translation requires time, knowledge, experience, skills, and accuracy. It is even more important when
dealing with legal texts. The aim of the research has been researching and revealing the attitudes of students
majoring in technical translation at a specialised university regarding their understanding of legal texts and
using legal terminology in Lithuanian and describing the problems and the experience the students majoring
in technical translation face in finding counterparts and translating legal texts from English into Lithuanian.
Various types of legal texts were chosen to see as many translation challenges as possible. The methodology
of the research was based on the descriptive-analytical methods. The data for the research was obtained by
analysing the reflections the students provided on their experience, problems, and challenges they
encountered in the process of translation training. The results revealed that the main challenges the students
noticed were primarily related to the understanding legal texts due to the complexity and peculiarities of the
legal language, finding the right equivalents for the legal terminology, differences of legal systems from
country to country, lack of time, technical formatting of legal documents, syntax, and punctuation.

Key words: legal terminology, the peculiarities of legal English, challenges of translating legal
texts.

Introduction

“Legal English has traditionally been the sphere of lawyers from English-speaking countries
which have shared common law traditions. However, due to the spread of Legal English as the
predominant language of international business, as well as its role as a legal language within the
European Union, legal English is now a global phenomenon. It is informally referred to as legalese.
Modern legal English is based on Standard English. However, it contains a number of unusual
features. These largely relate to terminology, linguistic structure, linguistic conventions, and
punctuation, and have their roots in the history of the development of English as a legal language”.
(Liuolieng, et al, 2016).

The Peculiarities of Legal English

Legal texts are very peculiar and complicated because of the distinctive features of the
legalese, therefore, any incorrect understanding of them and awry translations into another language
can lead to huge misunderstandings and problems on a large scale. Having in mind the complexity
and unusual features of legalese, it is important to briefly look at the peculiarities of Legal English,
which can be divided into two categories as follows: (A) those having to do with legal vocabulary,
and (B) those having to do with syntax. The description of these features is adapted from the
Handbook of Language Training on the Vocabulary of Judicial Cooperation in Civil Matters
(European Judicial Training Network (EJTN), 2016).

A. Legal vocabulary Legal vocabulary may be classified into three types:

a) technical terminology, i.e., words specifically belonging to legal contexts (“distraint”,
“litigation”, “indemnity”, “condonation”).

99 <¢

b) terms whose meaning in legal contexts differs from the one they possess in general language,
also called “subtechnical” or “semitechnical terms” (e.g., “action” meaning “suit” or
“proceedings”, “service” meaning “notification”, etc.).

29 ¢

c¢) general terms that are used in legal contexts, such as “theft”, “witness”, “judge”, etc. Some of
the technical words and/or expressions be Latinisms, either in their 0r1g1na1 form (prima facie,
bona fide), adapted into English (“abscond”, “insolvent”), or direct translations from Latin
expressions (e.g., “last will” (ultima voluntas), “burden of proof” (onus probandi). Also, there
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are words of French origin, some imported directly, such as “fait accompli”, “force majeure”,
etc., others - translated directly, such as “under pain of” (sous peine de), or “plead guilty”
(plaider coupable), and yet others - adapted (such as “salvage”, “towage”, “anchorage” or

“demurrage”).

In general, the vocabulary of Legal English is characterized by a great degree of formality. This is
partly brought about by a high frequency of terms of Greek or Latin origin, but also by some
specific features, namely:

a) archaisms and formal expressions: “whilst”, “showeth”, “witnesseth”, etc.

b) complex prepositions: “by virtue of” (instead of “by”), “in the event of” (instead of “if”), “in
pursuance of”’ (instead of “under” or ‘“according to”), “having regard to” (instead of
“considering”), etc.

¢) binomial or multinomial expressions, i.e., combinations of two or more elements with a

similar meaning, such as “act or omission”, “advice and consent”, “under or in accordance
with”, “rest, residue and remainder” or “give, devise and bequeath”.

d) compound prepositions and adverbs, such as “herein” (meaning “in this document” or
“mentioned here”), “hereby” (“by this document”) or “thereafter” (“after that, in the future”).

e) choice of words pertaining to a higher register, e.g., “append” (instead of “attach”), “deem”
(“consider”), “expedite” (“hasten’) or “initiate/commence” (“begin, start”).
f) nominalization, i.e., the use of nouns instead of verbs, sometimes through the conversion of

29 ¢

verbs into nouns (“to study — “a study”) or through derivation (by adding suffix like “-ism”,

99 ¢¢

tion”, “-ure”).

g) post-modification, which is a result of nominalization, whereby a number of elements follow
the noun for greater accuracy or in order to avoid ambiguity, as in “on the payment to the
Owner of the total amount of any instalments then remaining unpaid of the rent hereinbefore
reserved and agreed to be paid and the further sum of ten shillings (...)”

B. Legal syntax. There are also some specific features characterizing English syntax and sentence
structure, which include the following:

a) lexical repetition as a reference mechanism; instead of “it” or “this” or any other pronoun,
legal English prefers to use specific words like “the aforesaid” or “the aforementioned”, or
simply to repeat words.

b) long and complex sentences, with multiple levels of subordination which are very seldom
found in general English.

c) frequent use of the passive, in order to emphasize the result of actions rather than the agents.

29 <¢ 9% <

d) use of connectors like “whereas”, “provided that”, “where”.
e) omission of the relative pronoun and the appropriate form of the verb “to be”.

f) a tendency to avoid the negative particle “not”, for instance, through the use of “never”,

99 ¢

“unless”, “except”, “fail to” or negative prefixes, such as “un-".
g) use of prepositions which are separated from their complements.

h) use of the subjunctive, which is very seldom used in everyday language except for some fixed
expressions. In legal English, the subjunctive is used after verbs like ‘“ask”, ‘“advise”,

“command”, or “recommend”, after adjectives like “important”, “essential”, “advisable” or
“crucial”, after some nouns.

1) use of conditional sentences with inversion.
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The Challenges of Translating Legal Texts

Translating legal documents is extremely challenging mainly because of the peculiarities
and complexity of legal vocabulary and syntax. Any small error or missed word could lead to a
series of legal issues, and most frequently would lead to undesirable consequences.

It is common knowledge that most frequently some of the documents that the translators in this
field have to translate include certificates of various types, licences, and permits, legal contracts and
business documentation, court documents (applications, court judgements, instructions, petitions,
and resolutions), etc.

Naturally, legal translations require in-depth knowledge of specific terms and attention to detail. No
doubt, experience and a background in the field are also extremely helpful.

A lot of the time, in the field of legalese translation, it is like “walking around in quicksand
and legal translators must be careful of where they step”. Given the complexity of legal texts, below
follows the description of the top challenges legal translators have to overcome as part of their daily
work routine according to some international professional translator experiences (Clear Word
Translations, see the list of links No.2).

1. Legal Systems are Different from Country to Country

Legal systems in different countries vary a lot, and so do the specific documents. This
variety of paperwork creates just the right environment for ambiguity in translation. Often,
international organizations provide guidance and some best practices to help translators transform
documents from one language to another without changing them.

However, that does not make the work any less difficult for language experts. A legal
translator should know all the variations and similarities between the standard of both the source
and target language.

Experts should be aware of the existence of terms with no equivalent or with multiple
equivalents in the target language. They should also be trained to identify the correct usage of every
term depending on the context, to avoid misunderstandings.

Without proper knowledge of the legal terminology, translators are very likely to leave room for
interpretation. This can easily cause later disputes, with many possible consequences on the client’s
resources and reputation.

2. The Laws Evolve and Systems Change

Not only are legal systems different, but they also keep changing and updating. Templates
and guidelines that worked a month or a week ago may not be relevant by the time the translator
reaches their deadlines.

Legal translators must keep up with a series of norms and regulations that often change
overnight. It involves staying connected to everything that happens in both countries, as well as
keeping an eye on every new law that might affect their work.

In this case, being a member of a professional organization can help a language expert stay updated
without having to subscribe to all the legal magazines in the region.

3. Word Selection Leaves no Room for Flexibility

Legal executives often speak a language within the language, using terms that even native
speakers barely understand and often misuse. Add the fact that terminology in legal documents is
often very rigid, and the translator will get the least flexible translation field.

Naturally, translators are required to interpret the source document and understand the
meaning behind it. However, they have a very narrow framework when it comes to choosing the
best words. Creativity passes to second place when it comes to legal translations.
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Working with a glossary of terms and building a solid translation memory can be the best
ways to overcome this challenge in translating legal documents. It also saves linguists time and
reduces the risks of translation errors.

4. Syntax and Punctuation Require Attention to Detail

The trickiest part of translating legal documents lies in their syntax. Also, most of these
documents use what’s called ‘wooden language’, i.e., a series of pompous and ambiguous words
that make the material hard to read.

It is the standard in the legal field to use the passive voice, complex sentences that seem
endless, an infinite number of commas, semicolons, and apostrophes. It is the worst nightmare of
any linguist, writer, or translator.

Punctuation rules are not universal either. Especially complication might seem Oxford
comma. It does not exist in many languages and can even generate quite a confusion.

The bad news is that the translation must follow the same rules as the original, as most
countries rely on the same best practice of the wooden language when writing legal documents. It is
very easy to change a comma into a semicolon or add a period in the wrong place.

Unfortunately, a missing comma is enough to create ambiguity in legal contracts, where
every omission or interpretation can change the terms and conditions. The best way to avoid this
sort of mistake is to have a second pair of eyes for proofreading. Also, a translator should have a
local specialist check the translated version of the document before handing it to the client.

5. Legal Translators Often Work with Strict Deadlines

Most of the time, legal documents are tied to events that involve courtrooms, deadlines, and
corporate actions. They all have some strict timescales in common. Delays in this industry can
trigger a series of unpleasant events for the translators involved, as well as their clients and their
client’s business partner.

Language experts need to be aware of any challenge that could slow down the translation
project and overcome any obstacles in time.

As can be seen, there are quite a few challenges of translating legal documents. It is a
complex task that requires language skills, legal knowledge, and, oftentimes, speeds. It is
impossible to be successful in this field without specialized training.

Last but not least, translating legal documents requires translators to have a high level of
experience to meet all the requirements in this field. Often, they are required to obtain specific
certifications to be able to do this job.

Finally, as legal translations often need to be legalized or certified to be relevant, legal
translators should be registered with official institutions, such as the Ministry of Justice or a
regional court.

Further, this paper focuses on the students’ majoring in technical translation studies at a
specialized university reflections related to the problems they faced and the experience they gained
while translating legal texts.

Practical Significance of the Research

This paper is an attempt to research some problems that the students majoring in technical
translation studies at a specialised university in Lithuania encounter in translating legal texts and
using the legal terminology in Lithuanian. This paper deals with some most problematic issues that
the students majoring in technical translation face regarding their knowledge of legal terms in
Lithuanian. Thus, it is essential to explore the difficulties to help them in finding suitable strategies
for translating these terms into Lithuanian. Also, it may as well serve as guidance for other teachers
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or other related people involved in training future specific technical translators. Finally, this paper is
an attempt to fill in some or other way a gap in the legal terminology translation research and open
ways for further studies and motivate other scholars to do related research on the same line.

The Aim of the Paper

This paper aims at researching and revealing the attitudes of students majoring in technical
translation at a specialised university regarding the understanding legal texts and using legal
terminology in Lithuanian and describing the problems and the experience the students majoring in
technical translation face in finding counterparts and translating legal terms from English into
Lithuanian.

The Research Methodology

The research employed a descriptive-analytical method for collecting data based on the
reflections of students majoring in technical translation on their experience and problems they faced
while translating legal texts. Thus, the population and sample of the research was technical
translation students at a specialised university in Lithuania. The total population was 6 (n = 6). The
sample of the research for this paper was 23 out of 24 reflections.

For data collection different types of legal documents were given to students to translate
from English to Lithuanian and from Lithuanian to English. The students translated 26 legal
documents of different types: lawsuits, contracts, motivational letters, resumes, commercial letters,
protocols, memorandums, prenuptial agreements, etc. As the semester consists of 16 weeks, the
students were asked to prepare their reflection papers for every quarter of the semester to monitor
their own progress. The students were asked to reflect on their experience in the process of
translation and the problems they have encountered. The analysis and the description of the data
obtained helped to achieve the aim of the research.

The Analysis of the Research Results and Discussion

Each of the students (n = 6) prepared 4 reflections for each quarter of 16 weeks. However,
the total number of reflections is 23 as the first reflection paper has been missing by one of the
students.

The first reflection paper was submitted for Week 1. The students were introduced to micro
and macro translation differences. Then, the students translated the lawsuit from English to
Lithuanian. During the first week the students shared their first impressions on legal text translation
in their reflection papers. The first obstacles the students met were due to the lack of experience
while translating the proper names, i.e., specific terms peculiar to legal texts:

1. The cause of my insurance at first was the names of people and how they have to be
translated. Especially, when there can be a few different possibilities while translating
them. In such moments I find the best help while consulting my colleagues and hearing
their points of views.

2. In the text I have adjusted the names and titles to Lithuanian but added the original
English forms in brackets as well. I did the same with the name of the department with
the abbreviation and mostly used that in the text.

Another obstacle the students faced during Week 1 translation was the lack of experience
related to time and indicated the process to be time-consuming. All the students were checking the
legal terms in more than 2 different sources to find the best variant and that was the reason it took
longer to complete the translations that is one of the above-mentioned challenges that legal
translators face, i.e., that legal translators often work with strict deadlines.

3. [ used programs such as deepl, glosbe, euroterm bank and consulted the VLKK
consultation bank.
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The next reflective reports were submitted during the Week 3. By that time, the students had
been given to translate various types of contracts. Moreover, many legal texts based on the
requirements for contract translation had been analysed beforehand. The most common difficulties
that the majority of the students faced were the complexity of legal language in general and the
technical issues while preparing the document in the required form. The first challenge has been
found there as “Legal Systems Are Different from Country to Country” as in two of the above
mentioned challenges.

4. It is also hard to accept that my dictionary knowledge is not that wide and 1
sometimes struggle with understanding the sentence in general, also since it is legal
terminology even the translation with translation tools to Lithuanian language doesn’t
always help with understanding the meaning.

5. The one difficult aspect of this text was translating now I find to be the formatting of
it. Really emphasises the importance of taking advantage of “Word” features and
correctly preparing the document.

Week 6 reflection reports revealed a huge difference between the Week 1 and Week 6
experience. Students felt more experienced and self-confident. However, the main challenge they
indicated was related to syntax and punctuation that require attention to detail.

6. Regarding the sentence structure itself it is definitely easier to translate and work
even with longer sentences although, a better approach still is to separate longer
sentences into shorter ones in order to have less difficulty with translating them.

7. I will have to be more attentive with abbreviations.

8. The most useful websites still are IATE, Glosbe and Linguee. Although, now I have
learned that I can visit judicial Lithuanian pages, where I can possibly find useful
terminology, proper names and other important information.

The last reflection papers were submitted after a longer break in order to discuss more
different challenges and experiences related to translation of legal texts, and to summarize the
learning outcomes of the legal translation process. During Week 12 the format of the reflections
differed. The students were asked to prepare recommendations for future students dealing with legal
translation to help them be more productive and easily cope with some of the most frequent
challenges waiting for them. Their recommendations were related mainly to one of the main
challenges i.e., the differences of legal systems in various countries. Among many other, the
students prepared the following tips:

9. it is always useful to try and find similar documents in the target language, so the
translator can identify phrases most commonly used in the legal forms.

10. Doing your research on the target country’s legal system. Legal systems vary from
country to country, thus is important to know the differences, which might help in the
translation process.

Moreover, as “word selection leaves no room for flexibility”, the students recommended to
collect the data during the translation process:

11. Have a glossary. There are a lot of repeating words in legal documents, having a
glossary makes it easy to make sure that the same terminology is being used throughout
the whole document.

12. Be careful while translating pronouns it’s easy to get lost between them. Try to
preserve the structure especially the spaces left to fill out, when translating text make
sure that it is aligned logically for filling out.
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During the semester the students were translating various types of texts. During the whole
process of translation training the students received assistance and help for the evaluation of the
translations, investigation of legal sources, dictionaries, and machine-translation tools. However,
the students were asked to prepare their reflections individually to find and analyse their own
mistakes individually. This method led the students to understanding that the legal translation is no
exception to the saying “practice makes perfect”.

Conclusions and Recommendations

The students majoring in the field of technical translation and participating in the training
for legal translation process agreed that the more they translated practically, the more self-
confidence they had. The main challenges of legal translation they encountered were the differences
of legal systems among countries, different syntax, strict requirements for rendering the exact
meaning of legal terms by finding the equivalents in the Lithuanian language especially in cases of
their absence, and the strict deadlines while translating large number of documents. The students
recommended double-checking legal systems of each country, checking the equivalent examples in
the open-source legal databases, to develop personal glossaries of legal terms, to double-check the
proper names and titles, as the mistake in translation could have a great impact on the issues related
to law and responsibilities.
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THE PROBLEMS OF ENGLISH IT TERMINOLOGY IN LITHUANIAN
Virginija Tuomaité!, Daiva Biruté Zavistanaviciené?
Kaunas University of Technology'? (LITHUANIA)

Abstract. IT technologies have an unquestionable impact on current life and language inclusively.
IT terminology poses discussions and controversies for linguists and experts in this area. The Lithuanian
language suffers from inadequate term coinage thus creating ambiguity and misperceptions in applying IT
terms. The dilemma arises who or what institution must be responsible for creating new Lithuanian IT terms.
Moreover, there is a discussion if new Lithuanian IT terms have to be coined altogether. The object of this
paper is the aforementioned problem. It analyses the opinions, attitudes, and knowledge of IT students at
specialised university regarding new Lithuanian term creation, what strategies can be employed, and whether
Lithuanian equivalents are necessary at all.
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Lithuanian.

Introduction

An extremely rapid development of information technologies (further IT) and related
language is a growing problem for anybody concerned with the correct use of IT language and
terminology in Lithuanian. If nobody takes care of the Lithuanian language, IT will be another huge
space for the spread and creation of foreign words and unusable terms polluting and spoiling the
language. Nobody wants the Lithuanian language to die in the future, and, therefore, everybody
must protect it by trying to translate, conflate, find equivalents, develop strategies for the term
coinage and otherwise eradicate foreign terms in the field of IT. However, will and action alone are
not enough. It needs intelligent, intelligible, and useful attitude. At this point, we might ask whether
a proper apprehension of the IT language is taken by anybody concerned. The answer is definitely
no. That is why, now, most IT developers and IT language users, especially students at a specialised
technical university, majoring in the field of IT particularly, who are confronted with the problems
of IT terminology daily need the help from Lithuanian linguists or special institutions on the one
hand, however, on the other hand, nobody needs bad decisions in this area.

No or bad decisions have a negative impact on both sides. As R. SmaiZys (5) notices society
itself is not capable and educated enough to take care of the use and coinage of new terms, which is
why linguists’ assistance is critical. But when linguists introduce new, completely unrealistic, and
'correct' terms into the Lithuanian language instead of words that are understood and used by all,
society cannot remain silent and accept it either. When they see the mistakes of the people
responsible, they can and should express their opinion on the issue of changing terms, especially in
the field of IT. Finally, the very willingness of the Language Commission to impose unnecessarily
fanciful new terms is simply annoying. The impression one gets (probably not without reason) is
that some linguists are abusing their powers in the field of language maintenance and development
to gain personal power, like that enjoyed by Jonas Jablonskis and his associates in the formative
years of the national language. If we are already handing over the term coinage and standardisation
to a certain group of people, and if we ourselves realise that we cannot create something new or
provide the public with words that are suitable for the public, then those selected linguists must seek
a compromise between computer specialists and the Lithuanian language. (5). In this case, good
derivative — dead derivative is not a compromise.

Computer professionals, programmers and other people involved in computer language and
computing are entitled to a certain professional jargon, which must be supervised by linguists and
the committees they set up. However, again, a compromise must be found here as it is not only
computer primary school children who must be catered for, and computer professionals, however
arrogant they may be about the Lithuanian language, must be respected. The most elementary
mistakes made by the guardians of the mother tongue in translating the word 'hakeris' have been
met with a huge outcry from computer amateurs and professionals alike but they have been ignored,
and the word for dedication to computers and a favourite hobby/job/illegal activity has been
reduced to ‘programiSius’ and compared the meaning of this word to ‘mergiSius’ and ‘vagiSius’.
This is to diminish the image and the existing reputation of the ‘hakeris’, which is completely at
odds with reality. It is also worth pointing out that this word is also slang in the English language,
and it is only the Lithuanian linguists who have been tripped up by the meaning of this word. In
other countries, it has survived as an international word. It is errors like this that make most people
think that linguists should not interfere with computer language. Although they do not have a great
understanding of the new technologies, they have provided a number of useful and really necessary
translations, such as narSykl¢ (Eng. browser), vedlys (Eng. wizzard), brukalai (Eng. spam).
However, on the other hand, we still have pathetic translations that not only make your blood boil
but also make you wonder about the intelligence quotient of the people who coined these terms. The
‘Lithuanianisation’ (‘lietuvinimas’) of Lithuanian words is particularly striking, for example,
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‘pelyté — judriukas’, ‘klaviatiira — maigyklé or spaudynas’, while translations such as ‘ugniasiené’
for ‘saugasiené’ are absurd. (5).

Referring to R. Smaizys (5), computer language needs constant care, constant attention to
changing terms and all modern technology, and we need guardians of the mother tongue and
linguists to intervene in the use and creation of terms. However, it is not just paper terms and their
rulings that are important to us; it is the right decisions that are in line with reality, with the opinion
of computer specialists and with the rules of the Lithuanian language. According to the Lithuanian
dictionary, the word ‘care’ means attention, attention to someone's well-being and care. This is
exactly the kind of intervention in computer language that society needs. Moderate, kind, and
proper care for the Lithuanian language, as well as for the computer language. It is not only the
process of care that is important here, but also the cooperation among all sides — Lithuanian
linguists, the IT-related public, and everybody concerned with this subject. (5).

In recent years, according to A Kaulakiené (3), with the abundant flow of new IT concepts,
the problem arose as to which term to choose - the borrowed or the Lithuanian equivalent, or to use
both alternately. The synonymy and variability of the initial stage of formation of Lithuanian IT
terminology is a natural course of its development. Only time will tell which of the synonymous
terms will prevail. (3).

This paper also focuses on IT students’ habits of IT term usage in Lithuanian, and a sample
of IT students at a specialised university in Lithuania have been involved as respondents for the
research to find out the attitudes they have and the problems they face when using IT terms in
Lithuanian. They must understand the meaning of such terms in English as the source language and
Lithuanian as a target to convey the message clearly and adequately.

Practical Significance of the Research. This research attempted to investigate some
problems that IT students at a specialised university in Lithuania encounter in finding and using
counterparts and equivalents of the English IT terminology in Lithuanian. This research deals with
some most problematic issues that the IT students face regarding their knowledge of IT terms in
Lithuanian. Thus, it is essential to explore the difficulties to help in finding suitable solutions and
developing strategies for using these terms in Lithuanian. Finally, this research attempts to fill a gap
in the IT terminology usage in the Lithuanian language research and pave the way for further
studies by encouraging other scholars to do such studies on the same line.

The Aim of the Paper. This paper aims at researching and revealing the attitudes of IT
students at a specialised university regarding the use of IT terminology in Lithuanian and describing
the problems IT students face in finding counterparts and equivalents for the English IT terms in
Lithuanian.

The Research Methodology. The research employed a descriptive-analytical method for
the analysis of the data obtained. The population and the sample of the research population was IT
students at a specialised university in Lithuania. The total population was 104 (n = 104). The
sample of the research population for this paper was 52 students (n = 52), and they were chosen
randomly. The collection of the data for the description and analysis was divided into three parts.
First, a questionnaire was developed to find out IT students’ opinion in general about English IT
terms’ counterparts and equivalents in Lithuanian. Then, a short list of open questions was provided
for the IT students to express their attitudes towards the English IT term usage in Lithuanian.
Finally, a list of the English IT terms for finding their counterparts and equivalents in Lithuanian
was developed to collect data and achieve the aim of the research.

The Analysis of the Research Results and Discussion
Student Opinion about IT Terminology in Lithuanian

Listening to the IT students speaking among themselves on their subject matters in
Lithuanian makes you think you are listening to a completely different unrecognisable language
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because they use a lot of terminology that seems completely foreign to a Lithuanian non-specialist
speaker. Naturally, this fact causes a great desire to find out their opinion about the usage of IT
terms in Lithuanian. Thus, the students majoring in IT at a specialised university were asked what
their opinion was regarding the usage of English IT terms in Lithuanian. The number of the
respondents was 104 IT students who participated in the survey and answered 8 questions about the
usage of IT terms in Lithuanian. The questions in the survey were as follows: Do you think the
Lithuanian equivalents of the English IT terms are necessary? Do you consult English-Lithuanian
dictionaries reading professional literature? When you socialise with students from other
majors/faculties, do they comprehend a specialised IT jargon/slang you use? Do other people (not
university students and unrelated to your speciality) comprehend a specialised IT jargon/slang you
use? Do you use English IT terms as translations into Lithuanian (correct Lithuanian equivalents) in
general communication? How often do you need to make a written or oral presentation on an IT
topic in Lithuanian? How often do you use IT terms in general activities speaking or writing in
Lithuanian on any IT topic in English according to the spelling of the IT term; in English according
to the pronunciation of the IT term; in English with Lithuanian endings according to the spelling of
the IT term; in Lithuanian IT term jargon/slang; in Lithuanian IT term approved by the Lithuanian
Language Commission; in any other IT term usage in Lithuanian?

Fig. 1 below presents the IT students’ opinion about the necessity of Lithuanian equivalents
for the English IT terms. The distribution of the opinions for and against is almost equal, however,
negative answers slightly prevail. Fig. 2 demonstrates students’ experience in consulting IT
terminology dictionaries. Unfortunately, students very rarely do this. If they do, the refer to only a
very limited number of dictionaries such as Oxford or Cambridge, and Anglonas. They mention no
existing Lithuanian IT terminology dictionaries.

Do you think the Lithuanian equivalents of the English IT terms are necessary? Do you consult English-Lithuanian dictionaries reading professional literature?

50%

69%

g

s

_—
| do not know

5%
gR

ves, v

Figure 1. The IT students’ opinion about the usage

] S ! Figure 2. The IT students’ experience in consulting
of English IT terms in Lithuanian

IT terminology dictionaries

The respondents also expressed their ideas on whether they are understood when they
socialise with students from other majors/faculties and use a specialised IT jargon/slang (Fig. 3);
whether other people (not university students and unrelated to your speciality) understand a
specialised IT jargon/slang they use (Fig. 4); and whether they use English IT terms as translations
into Lithuanian (correct Lithuanian equivalents) in general communication (Fig. 5). Mainly, most of
the students think that their colleagues majoring in the same field understand them completely when
the use IT jargon or slang. Moreover, they think other people, not in the field, do understand IT
jargon in everyday communication. However, their opinions distribute quite equally as regards their
habits of Lithuanian IT equivalents.
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Figure 3. How students majoring in the same field Figure 4. How other people, unrelated to the field,
but from other faculties comprehend IT jargon/slang  comprehend IT jargon/slang in everyday socializing
in everyday socializing

Do you use English IT terms as translations into Lithuanian (correct Lithuanian equivalents) in general
communication?

54t

Figure 5. The students’ opinion on the use of Lithuanian equivalents for English IT terms in general
communication

Fig. 6 represents the IT students’ opinions regarding the frequency of the necessity to make
a written or oral presentation on an IT topic in Lithuanian. Surprisingly, in their opinion, they very
rarely or almost never have to speak or write on IT or speciality topics in academic or professional
discourse which also means that they use IT terminology only on the basis of everyday socializing.
Figs. 7, 8, 9, 10, 11, 12, 13 show students opinions on how often they use IT terms in general
activities speaking or writing in Lithuanian on any IT topic and use the IT terms in the following
forms: in English according to the spelling of the IT term; in English according to the pronunciation
of the IT term; in English with Lithuanian endings according to the spelling of the IT term; in
Lithuanian IT term jargon/slang; in Lithuanian IT term approved by the Lithuanian Language
Commission; in any other IT term usage in Lithuanian. The analysis of the IT student responses
reveals that the most frequent strategy of the usage of IT terms in Lithuanian is English with
Lithuanian endings according to the pronunciation of an IT term followed by English with
Lithuanian endings according to the spelling of an IT term. The least frequent strategy for the use of
IT terms in Lithuanian is Lithuanian IT terms approved by the Lithuanian Language Commission.
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academic or professional discourse of using English IT terms according to spelling)

How often do you use IT terms in general activities speaking or writing in Lithuanian on any IT topic? -

How often do you use IT terms in general activities speaking or writing in Lithuanian on any IT topic? -
English according to prenunciation

English with Lithuanian endings according to the pronunciation of an IT term
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Figure 8. The frequency of the usage of IT terms in  Figure 9. The frequency of the usage of IT terms in
general communication on any IT topic (the strategy ~ general communication on any IT topic (the strategy
of using English IT terms according to pronunciation)  of using English IT terms with Lithuanian endings

according to pronunciation)

How often do you use IT terms in general activities speaking or writing in Lithuanian on any IT topic? -

How often do you use IT terms in general activities speaking or writing in Lithuanian an any IT topic? -
English with Lithuanian endings according to the spelling of an IT term

Lithuanian IT term jargon/slang
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Figure 10. The frequency of the usage of IT terms in
general communication on any IT topic (the strategy
of using English IT terms with Lithuanian endings
according to spelling)

Figure 11. The frequency of the usage of IT terms in
general communication on any IT topic (the strategy
of using Lithuanian IT term jargon/slang)
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How often do you use IT terms in general activities speaking or writing in Lithuanian on any IT topic? -

Lithuanian IT terms approved by the Lithuanian Language Commission How often do you use IT terms in general activities speaking or writing in Lithuanian on any IT topic? - Other
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Figure 12. The frequency of the usage of IT terms in Figure 13. The frequency of the usage of IT terms in
general communication on any IT topic (the strategy general communication on any IT topic (the strategy
of using Lithuanian IT terms approved by the of using any other form of IT term)
Lithuanian Language Commission)

Following the discussion on the IT students’ opinions on the usage of Lithuanian IT term
equivalents it can be proceeded with the analysis of their attitudes towards the topic of Lithuanian
IT term coinage which they provided by responding to related open questions .

Student Attitudes Towards IT Terms in Lithuanian

Following the aim to clarify the students' attitude towards the use of IT terms in the
Lithuanian language, the respondents of the research were asked several open questions as follows:
what is your opinion about IT term (professional) usage in the Lithuanian language in various
environments is, what the advantages and disadvantages of IT terms in Lithuanian are, what
decisions and recommendations you would suggest for IT term creation in the Lithuanian language,
what institution has to be responsible for it, whose responsibility it is, what process is involved, etc.
The analysis of the responses revealed a variety of students attitudes regarding the usage of exact IT
terms in the Lithuanian language, such as positive, negative, indifferent, and other.

Thus, the following are the responses that reveal students’ positive attitudes towards the
equivalents of IT terms in Lithuanian and their argumentation for them:

50) <....Lithuanian term should be closer sounding to the English ones so it would be easier
to understand. If that is not possible then we should be learning Lithuanian equivalent in
high school...>;

47) Only one advantage: preserving our language and not slowly converting it to English;

39) I think the english terms need to have and lithuania terms;

27) <... I think they should be acceptable, because most of the IT workplaces communicates in
the English language anyways...>;

26) <... I think using IT terms in general environment is becoming a norm, and i am fine with
it...>;

Therefore, the analysis of the student responses revealed quite a few positive attitudes towards
usage of the exact Lithuanian equivalents for the IT terms. In the IT student opinions, the
Lithuanian language has to develop its own terminology, find acceptable equivalents, provide good
translations or introduce the original terms sounding Lithuanian.

However, most of the students expressed a different opinion in their responses about the exact
equivalency of IT terms in Lithuanian. The following are the students’ negative attitudes towards
the equivalents of IT terms in Lithuanian and their argumentation against them:
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4) <... There aren't many translatable English IT terms to Lithuanian. It's much easier to
understand and grasp when it is English, like in programming, functions are already
English, so it is more convenient to refer to the English version anyway...>;

3) <... IT terms in Lithuanian should be simmilar to English because, majority of information
about IT is in English...>;

1) <... In general i think its better for those terms to be universal ...>;

9) <... Make the lithuanian words less awkward to use, more in tune with international words
(programisius vs hekeris, vaizduoklis vs monitorius)...>;

8) <...Many of the more specific IT terms sound weird and misplaced. More often than not the
English versions sound more comfortable even if it makes the language incorrect...>;

5) <... Lithuanian IT terms are hard to use and remember because they sound odd....>;

12) <... computer scientists learn online and mostly in english. it is easier to just use english
words and add an ending making it sound more lithuanian. some words can be translated
for formal purposes, but it students will always continue to use english terms because that
is the way they learn and use them ...>;

51) <... All of the recources of IT sphere are in english and not Lithuanian, so it just makes
sense to use them...>.

As can be seen from the above responses, the students explain their negative attitudes by providing
such arguments as IT terms are not translatable in Lithuanian; they are not necessary; they sound
awkward, weird, strange, odd, and uncomfortable; they should be English with Lithuanian endings;
all of them should be in English, close or similar to the original; IT terms should be universal;
Lithuanian equivalents are not accurate as they fail to express the exact meaning, are incomplete,
incorrect, difficult to understand, and create confusion, misunderstanding, miscommunication, do
not make any sense and are too wordy; English IT terms are widely acceptable.

In addition to their negative opinions, the students also expressed indifferent attitudes towards the
equivalents of IT terms in Lithuanian and provided their argumentation of such an attitude:

11) <... I think attenshion should't be brought to the subject...>;

49) <... I use a mixage of all possible options: English, Lithuanian and English words made
lithuanian through affixes. I feel like it's just natural to speak in whatever way is most
comfortable and understandable for your conversation partner...>;

45) <... I tink positively ...>;

41) <... I think that usage of IT terms in English helps people to communicate better between
themselves, they understand each other better. If I were to create IT terms in Lithuanian
language, I would certainly try to make them as international as possible ...>.

Some students think that the subject is not worth drawing attention to as the IT terms should be
used in the most comfortable and understandable way.

Moreover, several students provided other opinions regarding their attitudes towards the
equivalents of IT terms in Lithuanian:

51) <... There should be no regulations regarding use of language, because people are the
ones who create languages, regulations like these, just creates problems and nothing
more...>; <... I would love that IT or on that matter terms of any industry wouldn't be
created by liguists who try to make the terms 100% gramatically correct and because of
that the words turn out to be total nonsence. We need that professionals of the industry
would work together to create logical, meaningfull and understandable words, or in some
cases just use English terms ...>;

43) <... I think that the people who are to use the words - programmers and such should be
the ones to decide them. Maybe with some input from specialists...>; <... Institution
responsible for it - vikk with the help of some sort of IT specialists...>; <... If there must
be someone to make Lithuanian terms then the people involved should have an IT
background and not the people who did the current term translations ...>; <... There are
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according lithuanian language committees that are responsible for translations into
lithuanian, they should work to make the words similar to the English counterparts rather
than reinventing the wheel...>; <... I would recommend the VLKK to listened how the
people are speaking and make their decisions on the words according to common
tongue...>; <... For creation of these words, don't try to make them unique and just
convert them to lithuanian. And creators should be younger people who use these english
words in their everyday conversation...>;

21) <... Don't overthink it. It's not rocket science...>; <... However there are some cases
when Lithuanian translation is impossible, or very difficult to adapt to for wide usage. In
my opinion everyone is responsible for development of technical terms, and it should not
be forced to speak/write in specific way...>; <.. I would suggest for actual literature
experts to create Lithuanian terms for IT...>;

2) <... There has to be more terms. Lithuanian language commision should be responsible for
it...>.

Regarding these quite a few attitudes inviting for the development and forming of teams of
specialists in the field, committees, and commissions responsible for the introduction of the
accurate Lithuanian IT counterparts for the IT terms and having in mind the above discussed
positive student attitudes towards the Lithuanian IT equivalents the conclusion can be drawn that
the attitudes towards this subjected distributed quite equally.

IT terms used by students in Lithuanian

The most frequently used IT English terms were selected and a list of them developed for the
students to find the most accurate Lithuanian counterparts and equivalents. The analysis of the
collected data revealed that IT students employed the following strategies to provide the Lithuanian
IT term as they use it in everyday life when they speak Lithuanian: English according to the
spelling of the IT term, English according to the pronunciation of the IT term, English with
Lithuanian endings according to the spelling of the IT term, English with Lithuanian endings
according to the spelling of the IT term, Lithuanian IT term jargon/slang, Lithuanian IT term
approved by the Lithuanian Language Commission, and other examples of IT term usage in
Lithuanian (e.g., incorrect meaning). Some of the examples of each strategy of English IT term
usage provided by the students are presented in Table 1 below.

Table 1. The Performance of the Respondents on Finding the Counterparts and Equivalents
of English IT Terms in Lithuanian (Examples)

The possibilities of I'T term usage inThe examples of IT terms used by students in Lithuanian
Lithuanian
English according to the banner — baneris; bug — bugas; cursor — kursorius; debugger — debugeris;
spelling of the IT term format — formatas; etc.

English according to the banner — baneris; bug — bugas; class loader — klasés louderis; debugger —
pronunciation of the IT term debugeris; format — formatas; hacker — hakeris, etc.

English with Lithuanian endings attach — atacinti; back up — backapas; banner — baneris; browser —
according to the spelling of the IT brauseris; chip — Cipas; format — formatas; hypertext — haipertekstas, etc.

term
Lithuanian IT term jargon/slang cloud’as, keybvbordas, bugas, crackas, pakodinti, help’as, etc.

Lithuanian IT term approved by the chip — mikroschema; browser — narsyklé, download — atsisiysti; etc.
Lithuanian Language Commission
Other examples of IT term usage in [adapter — pakrovéjas; etc.
Lithuanian (e.g., incorrect meaning)

The analysis of the collected data revealed that the most frequent strategy for the usage of
English IT terms in Lithuanian employed by the students in their opinion was an English IT term
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according to the pronunciation of the IT term, and the least frequent strategy was using a Lithuanian
IT term equivalent approved by the Lithuanian Language Commission.

Conclusions and Recommendations

The analysis of the data obtained on the responses, opinions, attitudes of IT students at a
specialized university and the usage of the IT terms in the Lithuanian language indicated that
finding exact and accurate equivalents and counterparts of the IT terms in Lithuanian was generally
challenging.

The findings also revealed that using Lithuanian IT equivalents for the English IT terms is
considered a problem for students due to their lack of sufficient information about the existing
counterparts or translating IT terms into Lithuanian. Most of the respondents know the meaning in
English but it is difficult for most of them to select the equivalent meaning in Lithuanian as the
target language.

The respondents shared their opinions on IT term translations or newly coined terms in the
Lithuanian language. The study revealed that the majority of the respondents preferred employing
English terms or ‘Lithuanianised’ terms instead of newly coined terms as they sounded inadequate
or inappropriate. The students also shared their views on what institution should be responsible of
creating new Lithuanian equivalents for IT terms. However, they expressed their doubts whether
they would accept those terms or even apply them in their area.

This pilot research was only an attempt to look at the problems of IT terms in the Lithuanian
language based on the IT students’ responses, opinions, attitudes, and usage of the terms in the
field. Obviously, further research is needed to focus on the problems and solutions for using IT
terms in Lithuanian.
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